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Dissertation Abstract
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the District of San Francisco New Orleans

The mission of Catholic education involves the faith formation and the integral
human development of individuals (Second Vatican Council, 1965a). The Catholic
Church recognizes that the realization of this two-fold mission, religious and academic, is
primarily dependent upon school faculty and staff. The De La Salle Christian Brothers
have made mission formation of faculty and staff one of their principal aims. Within the
United States, they provide a variety of Regional and District formation programs to
assist their faculty and staff advance the mission of Lasallian Catholic education. To
date, limited empirical data exists concerning these formation programs. This study
sought to address that limitation.
This study investigated the perceptions of Lasallian Catholic school faculty and
staff of the San Francisco New Orleans District (SFNO District) regarding their mission
formation experiences between 2005 and 2015. The quantitative study utilized a
researcher-designed online survey. One hundred sixty-six faculty and staff from 16
Lasallian Catholic secondary schools who attended the nine Lasallian mission formation
programs under review were invited to participate in this research, and 73% (N=121)
accepted and completed the online survey. Most participants (92%) were lay men and
women.
The study’s findings suggest that the Catholic Church’s call for faculty and staff
to be prepared and formed both spiritually and professionally is being addressed by the

ii

SFNO District Christian Brothers. The findings also confirmed the influence of the
Lasallian Regional and District mission formation programs upon the study’s
participants. Data revealed that the respondents perceived the programs experienced to be
“very influential” on their ability to address the Five Core Principals of Lasallian
education in their schools. Also, respondents considered the programs under review to be
recommendable to a colleague. Data found that 45% of the respondents attended one
mission formation program while 55% attended two or more programs during the time
period examined. However, less than 20% of all faculty and staff in the 16 Lasallian
secondary schools had attended one of the nine mission formation programs under review
during this time period. This finding suggests that Lasallian mission formation in the
SFNO District is needed in the future.
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Formation is a word Catholics use a lot, in a rather distinct way, rarely
pausing to define it. In the life of faith, it is our ongoing conversion to
Christianity. It is how we allow prayer, experience and study to mature
us. Our formation makes us the kinds of Christians we are, and it comes
in many different forms…
-Nathan Schneider
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CHAPTER I
THE RESEARCH PROBLEM
Statement of the Problem
The mission of Catholic education is twofold. It involves the faith formation and
the integral human development of individuals (Second Vatican Council, 1965a). As
such, the Catholic school is charged with a mission that is both religious and academic.
The Catholic Church asserts that the realization of the twofold mission of the
Catholic school is dependent primarily upon its faculty and staff: men and women who
are thoroughly prepared both spiritually and professionally for their ministry (Benedict
XVI, 2008, 2012; Congregation for Catholic Education [CCE], 1977, 1982, 1997, 2007;
Francis, 2014; Pius XI, 1929; Second Vatican Council, 1965a; United State Catholic
Conference of Bishops [USCCB], 2005). In addition, the Catholic Church maintains that
the realization of Catholic education is related to the effectiveness of its faculty and staff.
Moreover, it posits that the religious mission of the Catholic school is the entire school
community’s responsibility; it is not reserved to those who teach religion as a subject
(CCE, 1977, 1982, 1997, 2007).
Currently, 97.2% of all faculty and staff members within Catholic schools in the
United States are comprised of lay men and women (McDonald & Schultz, 2015). The
works of Jacobs (2005) as well as Cook and Durow (2008) suggest that many lay
individuals have limited to no theological and spiritual formation relative to the Catholic
faith, thereby hindering their ability to assist their students’ development in these
domains. Consequently, those responsible for Catholic education, Catholic school
administrators, Diocesan Catholic School Departments and Religious Institutes are all
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called by the Catholic Church to assist lay Catholic school personnel by providing them
ongoing theological and spiritual formation. In addition, the American bishops, (National
Catholic Conference of Bishops [NCCB], 1980, USCCB, 2005) have urged Catholic
colleges and universities to aid the formation of those who are to serve in Catholic
elementary and secondary schools in the United States.
The response by the Institute of the Brothers of the Christian Schools (also
referred to as Brothers of the Christian Schools, De La Salle Christian Brothers, Christian
Brothers, or the Institute) to the ecclesial call to assist in the formation of Catholic school
faculty and staff is the focus of this study. While each of the terms above are commonly
used and will be used throughout this study to signify the Institute of the Brothers of the
Christian Schools, the researcher will most often use the official name, “the Institute,” or
“Christian Brothers” when referring to this religious congregation as a whole. The
Christian Brothers provide Lasallian Catholic school personnel formative preparation
through local, onsite programs as well as District and Regional programs. One of the
objectives of all these programs is to provide Lasallian mission formation. In their most
recent Action Plan, the Lasallian District of San Francisco New Orleans (2105b)
acknowledged:
The increased lay presence in Catholic schools in general and in Lasallian schools
in particular, including great growth in lay leadership, has created new paradigms
for Catholic school governance and leadership. This requires a growing need for
quality ongoing formation in the Lasallian charism, Catholic culture and school
leadership for our school faculties and staff. (p. 10)
To date, limited empirical data exists on the perceptions of Lasallian Catholic educators
regarding the influence of the mission formation programs provided by the Christian
Brothers. This study seeks to address that limitation.
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Background and Need for Study
Contemporary Catholic secondary schools in the United States face a number of
changes (Heft, 2011). One of which is the dramatic shift from religious to lay personnel,
in leadership and teaching roles in Catholic schools. National Catholic Educational
Association (NCEA)’s data analysts (McDonald & Schultz, 2015) reported that vowed
religious and clergy form 2.8% of the professional staff of today’s Catholic schools, with
the laity forming the remaining 97.2%. This shift has lead the Catholic Church (CCE
1982, 2007) to urge those who govern Catholic schools—diocesan departments and
institutes of religious communities alike— to offer ongoing opportunities for mission
formation for lay personnel, so that they may advance the Catholic educational mission.
It has also lead the Lasallian Institute to offer ongoing Lasallian mission formation for
those who serve in their schools.
The changing composition of Lasallian school personnel is central to this study.
It also provides a specific example of the changes facing Catholic education, in general.
At the Regional level (RELAN Region encompasses the geographic area of the United
States and Canada), the total number of secondary students rose by 5% from 2009-2015.
During this same six year period, however, the total number of Christian Brothers
decreased by 3%. More significantly, the number of Christian Brothers active in school
ministry during this period declined 47% across the Region due to a decrease in vocations
and an increase of Brothers of retirement age. These decreases have also occurred within
the Lasallian District of San Francisco New Orleans (SFNO District), one of four
Districts that comprise the RELAN Region. At the SFNO District level, student
enrollment declined 1% overall while the number of Christian Brothers serving at District
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schools declined by 43% (Christian Brothers Conference, 2010a; Center for Applied
Research in the Apostolate (CARA), 2015, February).
In his address to the Lasallian Association of Secondary Schools Chief
Administrators concerning the decreasing numbers of Christian Brothers in the teaching
ministry, Kopra (2013) declared,
If we cannot have the physical presence of the Brothers in the numbers we have
had in the past (or at all, in some places), then we must seek and find ways to
maximize the Lasallian charism and culture in other ways. The Brothers
themselves have noted recently that there is a growing number of lay partners
whose commitment of and deep knowledge of Lasallian charism and mission
allow them to be heart, memory, and guarantor along with the Brothers. I believe
formation of lay partners is a critical element of our response to this challenge.
Consequently, the Christian Brothers have been dedicated to the careful formation of
those who teach and lead in its Lasallian schools. The Brothers offer ongoing Regional
and District mission formation programs to fulfill this commitment. For the purposes of
this study, the researcher limited the mission formation programs examined to those that
lasted four or more days. Some programs met this criterion through a single gathering,
while some programs met it over multiple, repeated gatherings. Regional programs that
met this criterion include the following:


The Buttimer Institute of Lasallian Studies (hereafter, the Buttimer Institute),



The Lasallian Leadership Institute,



The Brother John Johnston Institute of Contemporary Lasallian Studies
(hereafter, the Br. John Johnston Institute),



The Lasallian Social Justice Institute, and



The Lasallian Association of Secondary School Chief Administrators.

5
The Brothers’ District programs that met the criterion include the following:


The Campus Ministry and Student Activities Annual Gathering,



The Discerning Leaders Program,



Vandhu Paaru (Immersion to India, Sri Lanka, or Myanmar), and



The District Chief Administrators Association Gathering (formerly the
Secondary Schools Administrators Association).

The purpose of these programs is first to inform faculty and staff about the mission of
Lasallian education and about the philosophy, pedagogy, and spirituality that underpin
that mission. Secondly, it provides ongoing opportunities for faculty and staff to
dialogue and discuss Lasallian educational principles and directives with the leaders of
the Regional and District programs. Thirdly, it offers multiple formation programs that
provide experiential opportunities to faculty and staff members, who are called to serve
and advance the Lasallian mission in their respective roles.
While the Institute of the Brothers of the Christian Schools provides ongoing,
organized mission formation programs for those who work within its schools, to date
there is little empirical research regarding the influence of these programs. This study
seeks to address that lack. Of note, within this study the concept of influence is measured
by the extent to which the participants perceive that the mission formation programs they
had experienced have enabled them to address Five Core Principles of Lasallian
education: (a) Concern for the poor and social justice, (b) Faith in the presence of God,
(c) Quality education, (d) Respect for all persons, and (e) Inclusive community.
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Purpose of the Study
The purpose of this study was to investigate the perceptions of Lasallian Catholic
school faculty and staff members of the SFNO District regarding their mission formation
opportunities within the past decade, namely between 2005 and 2015. Specifically, this
study identified the Lasallian Regional and District mission formation programs in which
faculty and staff members had participated. It measured the degree to which the
participants would recommend these programs to their colleagues. It explored the extent
to which the identified programs have influenced the participants’ ability to address the
Five Core Principles of Lasallian education: (a) Concern for the poor and social justice,
(b) Faith in the presence of God, (c) Quality education, (d) Respect for all persons, and
(e) Inclusive community. Finally, it examined whether a significant correlation existed
between each of the participants’ self-reported demographics (age-range, ecclesial status,
years working in a Lasallian school, role in current school, and educational background)
and the extent to which the mission formation programs had influenced their ability to
address the aforementioned core principles of Lasallian education.
Conceptual Framework
The conceptual framework for this study was rooted in three central concepts: (a)
the Five Core Principles of Lasallian education that shape the mission of Lasallian
schools, (b) the formation of Catholic school educators, as the realization of the mission
of Catholic education is dependent primarily upon them, and (c) the Ultimate Question
protocol of Reichheld (2011, 2006) that measures the impact of influence on an
individual. Each variable provided the foundation upon which the study’s research
questions were formed. A brief explanation of each concept follows.
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To date, there is no centralized, ratified definition of the constitutive elements of
the Lasallian mission by the Institute of the Brothers of the Christian Schools (G. T.
Kopra, personal communication, July 21, 2015). However, there is informal agreement
among Lasallian educators regarding what Lasallian education entails flowing from
foundational Lasallian texts and practices (G. T. Kopra, personal communication, July
21, 2015). The Five Core Principles of Lasallian education, presented in Figure 1,
exemplifies one specific iteration of such an informal agreement. Hence, this study
utilized them as its operationalized definition of the mission of Lasallian education.
The researcher also selected the aforementioned Five Core Principles as his
operational definition of the mission of Lasallian education because participants of this
study, the faculty and staff within the Lasallian District of San Francisco New Orleans,
utilize these principles to describe the mission of their Lasallian schools. These
principles and its star graphic are presented on the Lasallian District of San Francisco
New Orleans’ website (http://www.delasalle.org/who-we-are/five-core-principles/). In
addition, according to SFNO District Formation for Mission Director G. T. Kopra
(personal communication, July 21, 2015), the Five Core Principles “are how our District
has articulated the Lasallian mission - they are good starting points for articulating who
we are, what we believe about students and teachers and education.”
The legacy San Francisco District and legacy New Orleans-Santa Fe District also
used the Five Core Principles as part of recent Strategic Plans. These two districts
formally combined on July 1, 2014, to form the current District of San Francisco New
Orleans (SFNO District). In the legacy San Francisco District Action Plan for 20072011, Priority C-12 stated the importance of making “intentional use” of the Five Core
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Principles in helping people to “know, articulate, and live the mission” (Lasallian District
of San Francisco, 2007). Similarly, the legacy District of New Orleans-Santa Fe included
reference to these principles in their 2011-2014 Strategic Plan. Under the heading of
Communication and Evangelization, this plan states,
The adoption of the ‘Five Core Lasallian Principles’ has provided a gateway into
the spirituality of Saint John Baptist de La Salle. The action items adopted by this
Chapter encourage us to build on the success of spreading the Five Core
Principles. (Lasallian District of New Orleans-Santa Fe, 2011)

Figure 1. The Five Core Principles of Lasallian Education
(http://www.lasallian.info/lasallian-family/5-core-principles/)
The second concept that frames this study is the consistent, ongoing call by the
Catholic Church and the Institute for the formation of school personnel as they are
instrumental to realizing the mission of Lasallian Catholic education. The importance of
formation for mission is foundational from the earliest ecclesial documents. In 1929,
Pope Pius XI declared the following regarding all who served in Catholic schools, “Let
their formation be one of the principal concerns of the pastors of souls and of the
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superiors of Religious Orders” (¶ 88). The Second Vatican Council’s (1965a)
Declaration on Christian Education proclaimed, “This sacred synod exhorts the faithful
to assist to their utmost in… forming teachers” (¶ 6). As the mission of Catholic schools
depends primarily upon Catholic school faculty and staff, the Council Fathers
acknowledged that, “they should therefore be very carefully prepared so that both in
secular and religious knowledge they are equipped with suitable qualifications” (¶ 8).
Similarly, the United States bishops (NCCB, 1972) stated that, “the continuing education
of adults is situated not at the periphery of the Catholic Church’s educational mission but
at its center” (¶ 43). Correspondingly, the Christian Brothers are a Religious Institute
which has made mission formation of faculty and staff one of their principal concerns.
The founder of the Christian Brothers, St. John Baptist de La Salle, invited teachers into
his home for meals and training to ensure the success of the earliest Lasallian schools
(Salm, 1996). He wrote several texts addressing the professional and spiritual formation
for members of this teaching community (De La Salle, 1720/1996, 1730/1994,
1731/1994). A hallmark of De La Salle’s educational vision was the importance of
teacher formation, professionally and spiritually (Lauraire, 2004; Mueller, 2006; Munoz,
2013). Based on these foundations, the Christian Brothers have explicitly mentioned the
need for and importance of faculty and staff formation in each of their General Chapters
since the Second Vatican Council (Brothers of the Christian Schools, 1967/1997, 1993,
2000, 2007, 2014). In 2005, a report for the RELAN Region, prepared for the first
Lasallian International Assembly on Mission, stated: “The continuation of the Lasallian
Mission necessitates the formation of Brothers and lay leadership, boards, [and] faculty
and staff” (CBC, 2005, p. 6). In 2014, the Christian Brothers published a document,
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Formation for the Lasallian Mission, “to be used for the formation of all Lasallians. It
defines…the basic constitutive elements for Lasallian Formation and its contents” (p. 3).
It was published to “re-assert the priority of an updated formation for all Lasallians” (p.
5). This second concept, the importance of school personnel in realizing the mission of
Lasallian Catholic education and the consequent need and call for their formation in
mission, will be addressed in greater detail in the Review of Literature in Chapter II.
The third concept that frames this study is Reichheld’s (2006, 2011) Ultimate
Question protocol. The Ultimate Question protocol measures a person’s sense of
engagement and satisfaction with a particular product or program. Reichheld’s (2006,
2011) Ultimate Question protocol employs an 11-point scale that is divided into three
categories: (a) promoter, (b) passive respondent, and (c) detractor. According to
Reichheld, promoters refer to those who are pleased with a product or program and will
promote it, whereas a detractor is not pleased with the product or program and will not
promote it. The passive respondents refer to those who are satisfied with a product or
program, but are not enthusiastic about it, and may go either way in his or her
recommendation of it. Reichheld developed this tool for use within the business arena.
Its application in the academic arena is also appropriate as it is provides a quantitative
means to measure engagement and satisfaction relative to non-profit organizations.
SurveyMonkey® has even adopted the Ultimate Question protocol as one of its standard
question-types that may be used for research.
Also of note, Reichheld (2011) reported that to make a referral to a particular
product or program, people perceive that the organization “knows and understands them,
values them, listens to them, and shares their principles” (p. 50). In addition, Reichheld
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maintained that recommendations made by individuals or by “word of mouth” have been
found to be impactful to those hearing them. He noted that, “the central idea of treating
people right provides the foundation for any truly inspiring mission. Only an
organization that lives up to that standard can attract great employees and can motivate
them to accomplish great things” (p. 155).
Research Questions
Investigating the perceptions of Lasallian Catholic school faculty and staff members,
this doctoral dissertation explores four specific research questions:
1. In which Lasallian Regional and District mission formation programs have the
faculty and staff members of secondary schools from the Lasallian District of San
Francisco New Orleans (SFNO District) participated between 2005 and 2015?
2. How likely were these participants to recommend the Lasallian Regional and
District mission formation programs they have experienced to their colleagues?
3. How influential do these individuals perceive their participation in the Lasallian
Regional and District mission formation programs to be upon their ability to
address the Five Core Principles of Lasallian education: (a) Concern for the poor
and social justice, (b) Faith in the presence of God, (c) Quality education, (d)
Respect for all persons, and (e) Inclusive community?
4. Are there significant relationships between participants’ self-reported
demographics (age-range, ecclesial status, years working in a Lasallian school,
role in current school, and educational background) and the extent to which each
mission formation program has influenced their ability to address the
aforementioned core principles of Lasallian education?
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Significance
Lasallian Catholic secondary schools and the Institute of the Brothers of the
Christian Schools which directs them throughout the United States invest much time and
material resources into mission formation programs for their faculty and staff because
they recognize that faculty and staff formation is central to the realization of the Lasallian
educational mission. Empirical data concerning the influence of formation programs
would be of great benefit and interest to Lasallian school leaders, Regional and District
staff that organize such efforts, and the leadership of the Christian Brothers. Moreover, it
would aid in making research-based decisions about the structure and content of their
mission formation programs. Such decisions would advance the ultimate goal of
realizing and advancing the religious dimension of the Lasallian Catholic school mission.
This research could be replicated by the other Districts within the RELAN Region and
serve as an example for research in other Districts and Regions throughout the Institute,
providing valid, reliable data on an element so central to achieving and delivering the
mission of providing a human and Christian education to the young, especially the poor
(Brothers of the Christian Schools, 2015).
In addition, this study is significant as it would provide a model that those
governing Catholic diocesan schools, as well as other Catholic religious sponsored
schools, could replicate to investigate and evaluate the mission formation programs that
they offer. While the questions would be tailored to the educational institutions, the aim
of providing faculty and staff a means to provide their feedback is essential. Receiving
empirical feedback from participants will allow for better planning and decision-making
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by those in charge of providing the ongoing spiritual and professional formation that
those who serve in Catholic schools both need and deserve.

Definition of Terms
Action Plan

A set of guidelines for the Lasallian District of San Francisco
New Orleans, renewed every four years, which contains a
Context for Action, a mission statement, propositions for
application of the Rule, timetables, etc. (Lasallian District of
San Francisco New Orleans (LDSFNO), 2015c).

Assembly

Name for a convention held for Brothers and Lasallian
Partners from the entire Region, District, or more locally
(LDSFNO, 2015c).

Association

A vow of the Brothers of the Christian Schools by which
they promise to associate themselves for the service of the
poor through education. The term also describes a presentday movement of Lasallians committed to the mission
(LDSFNO, 2015c). The term “association” should not be
understood in a legal or canonical sense. It represents the
link that unites all those committed to the Lasallian Mission,
i.e. those who see themselves responsible for it and who
contribute to its vitality (Brothers of the Christian Schools,
2010, September).

Brother John Johnston
Institute

A Regional two-year formation program focusing on
participants’ understanding of De La Salle’s story and vision,
Lasallian pedagogy, and the Christian roots of Lasallian
spirituality to address the signs and issues of our time in
Lasallian ministry (LDSFNO, 2015c).

Brother

Title given to vowed religious of the Brothers of the
Christian Schools. Comparable to titles such as “Sister,”
''Father,” ''Reverend.” Commonly used in other religious
orders to denote a vowed religious who is not an ordained
priest. The official religious habit worn by Brothers
throughout the world, especially on formal occasions, but
replaced by other approved garb in various locales, is a black
robe with a white 'bib' called a 'rabat,' similar to that worn by
judges and barristers in England (LDSFNO, 2015c).
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Brothers of the
Christian Schools

The English translation of “Fratres Scholarum
Christianarum”, the official name of the religious institute
founded by St. John Baptist de La Salle. Familiar shorter
references to this Institute are to “the Christian Brothers” or
– more distinctively – to “the De La Salle Christian
Brothers” (LDSFNO, 2015c).

Buttimer Institute

An intensive program, two weeks each summer over three
consecutive years, of formation and education that studies
the life and work of St. John Baptist de La Salle (LDSFNO,
2015c).

Charism

A grace or spiritual gift given to those in apostolic or
missionary work in the service of others; e.g., the gifts of
preaching, prophecy and healing are charisms; the term is
sometimes applied to entire institutes as well as to
individuals (LDSFNO, 2015c).

Conference of Catholic
Bishops

This study references works produced by the NCCB
(National Conference of Catholic Bishops), the USCC
(United States Catholic Conference), and the USCCB
(United States Conference of Catholic Bishops). In 1966, the
National Conference of Catholic Bishops (NCCB) and the
United States Catholic Conference (USCC) were established.
The NCCB attended to the Church's own affairs in the US,
fulfilling the mandate that bishops "jointly exercise their
pastoral office.” NCCB operated through committees made
up exclusively of bishops, many of which had full-time staff
organized in secretariats. In the USCC, the bishops
collaborated with other Catholics to address issues that
concern the Church as part of the larger society. Its
committees included lay people, clergy and religious in
addition to the bishops. In 2001, the NCCB and the USCC
were combined to form the United States Conference of
Catholic Bishops (USCCB). USCCB continues all of the
work formerly done by the NCCB and the USCC with the
same staff (http://www.usccb.org/about/index.cfm).

De La Salle Institute
(DLSI)

The headquarters and legal name of the Brothers of the
District of San Francisco New Orleans. DLSI provides
educational and financial support to District apostolates
(LDSFNO, 2015c).
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Declaration

The Declaration on the Brothers of the Christian Schools in
the World Today (called for short “the Declaration”) is a
document prepared in 1966, prior to a revision of The Rule
by the General Chapter, meant to provide, in common
language, an understanding of the spirit, purpose, and work
of the Brothers (LDSFNO, 2015c).

District Chief
Administrators
Association (DCAA)

An association that includes all presidents and principals of
schools, meeting regularly for mutual benefit and support.
(LDSFNO, 2015c). Formerly known as the Secondary
Schools Administrators Association (SSAA).

District Leadership
Team

The team that advises the Visitor and shares in the
administration of the District of San Francisco New Orleans.
Members of the District Leadership team are: the Visitor;
Auxiliary Visitor; Director of Finance; Director, Office of
Education (Mont La Salle); Director, Office of Education
(Covington); Director, Mission Formation; Director of
Communications; and Director of Board Formation
(LDSFNO, 2015c).

District

A geographical area in a region containing enough Brothers
to form an official, canonical, administrative unit in the
Institute under the direction of a Visitor (LDSFNO, 2015c).

Evangelization

Drawing on the USCCB’s Disciples Called to Witness
(Committee on Evangelization and Catechesis, 2012),
evangelization may be simply defined as invitation “into a
relationship with Jesus Christ and his Church” (p. 1). As
distinct from catechesis, evangelization seeks to form, or in
the case of the New Evangelization, to reform, an active
relationship with Jesus Christ and with the Catholic Church.
Also, the incarnation of the Christian message in the lives of
men and women (Sacred Congregation for Catholic
Education, 1982, ¶ 31).

Mission Formation,
Lasallian Mission
Formation, or
Formation for Lasallian
Mission

Formation for Lasallian mission is the process of
interiorizing the constitutive elements of Lasallian identity.
It involves the accompaniment of persons and it helps them
fundamentally in their human and spiritual growth and
maturation in order to respond to their vocation and to the
needs of mission (Brothers of the Christian Schools, 2014,
April, p.7)

Formation

An expression for the training and education by a religious
institute of its members and partners (LDSFNO, 2015c).
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General Chapter

The General Chapter; is conducted at the Generalate in
Rome, and is representative of all Brothers worldwide;
legislation is undertaken, and the Superior General is elected
for a seven year term (LDSFNO, 2015c).
The General Chapter is “the ultimate expression of the
communion that exists among all the Brothers” (Brothers of
the Christian Schools, 2013, April), and represents the
“competent authorities” for the Institute of the Brothers of
the Christian Schools (Second Vatican Council, 1965c).

General Council

A council that assists the Superior General in Rome. The
Superior General and the Vicar General are members of the
General Council. The other six members are Brothers from
throughout the world who are elected by the General Chapter
or appointed by the Superior General (LDSFNO, 2015c).

Generalate

The De La Salle Christian Brothers’ headquarters in Rome,
often called the Center of the Institute or by its Italian name
Casa Generalizia (LDSFNO, 2015c).

International Institute,
or Institute

The term “institute” is a term that is technically more correct
than the traditional terms “congregation” and “order” to
describe a canonical group of consecrated religious in the
Church. The full name of the society founded by St. John
Baptist de La Salle is “The Institute of the Brothers of the
Christian Schools.” In the Lasallian world, to refer to the
“Institute” or the “international Institute” is to refer to the
worldwide Lasallian mission in its totality (LDSFNO,
2015c). The canonical meaning of the term refers to the
Brothers of the Christian Schools as a religious institute of
pontifical right made up exclusively of Brothers
(Brothers of the Christian Schools, 2010, September).

Lasallian

Term to describe a person who is personally fulfilling the
mission set forth by St. John Baptist de La Salle
(www.lasallian.info/lasallian-family/5-coreprinciples). “The Brothers view everyone working together
and by association as Lasallian. Even as far back as 1959,
Brother Maurice Auguste referred to the term as
follows: The name ‘Lasallian’...describes adequately - if not
fully satisfactorily - those in history, literature, the teaching
profession, and in spirituality, who are influenced by the
person, written works, and social initiatives of the Founder of
the Christian Schools, St. John Baptist de la Salle (Brothers
of the Christian Schools, 2010, September).
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Lasallian Association
of Secondary School
Chief Administrators
(LASSCA)

An association of the chief administrators, generally
presidents and principals, of the secondary schools of the
RELAN Region (LDSFNO, 2015c).

Lasallian District of
San Francisco New
Orleans (SFNO
District)

The Lasallian District of San Francisco New Orleans was
established on July 1, 2014. It was created by combining the
legacy Districts of San Francisco and New Orleans-Santa Fe,
which between them had provided nearly 240 years of
continuous ministry through their schools and other
educational works. Today’s District includes 21 schools in
eight states and Tijuana, Mexico, where over 130 Brothers
and 1,300 Lasallian Partners serve nearly 13,000 students.
The District’s headquarters, De La Salle Institute, is located
in Napa, California, with a second office located in
Covington, Louisiana (http://www.delasalle.org/who-weare/history/).

Lasallian Educator

Inclusive of just about everyone working in the Lasallian
Mission (Christian Brothers Conference, 2010b).

Lasallian Family

Designates all those who participate in the Lasallian
educational enterprise, especially those who are moving
toward a sharing of the spirit and mission of St. John Baptist
de La Salle (Brothers of the Christian Schools, 2010,
September, see also Brothers of the Christian Schools, 1993).

Lasallian School

Refers to any school which is affiliated with the Brothers of
the Christian Schools.

Lasallian Social Justice
Institute (LSJI)

Regional formation program to ground Lasallians
experientially, practically, and spiritually in the Church's
option for the poor and in Lasallian association for the
educational service of the poor. Programs focus on topics
such as immigration, violence and peace, and homelessness
(LDSFNO, 2015c).

Lay or Laity (lay
person, or lay people)

Refers to men and women who are involved with Roman
Catholic Church ministries but are not vowed members of
religious congregations and are not ordained priests.
Technically, vowed members of religious congregations
(commonly referred to as “brothers” or “sisters”) are also
considered “lay” people in the Roman Catholic Church;
however, the use of lay or laity in this research study was
limited to men and women who were not vowed members of
religious congregations (Kopra, 2012).
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Mission, Lasallian
Mission

From the Latin root meaning "send," the term includes the
various works or apostolates to which the Church sends
people and institutions. The briefest standard definition of
the Lasallian educational mission is this: “The purpose of
this Institute is to give a human and Christian education to
the young, especially the poor, according to the ministry
which the Church has entrusted to it” (LDSFNO, 2015c).

Office of Education

In the District of San Francisco New Orleans, the Office of
Education at the De La Salle Institute in Napa and the Office
of Education in Covington provide support for schools’
educational programs as well as formation programs for
Lasallian educators. They promote greater understanding
across the District of the mission, heritage, and culture of
Lasallian education, and the development of the identity of
Lasallian educators as members of the District, Region, and
international Institute (LDSFNO, 2015c).

Partner

The most common and preferred term used to describe
people who are co-workers, associates, or colleagues of the
Brothers in their schools and other enterprises. Non-Brothers
formed in the Lasallian charism and working in the Lasallian
mission are commonly called Lasallian Partners (LDSFNO,
2015c).

Region (RELAN)

A geographical area officially designated as a union of
several districts and generally selected on the basis of
contiguity and common languages. The District of San
Francisco New Orleans is part of the Lasallian Region of
North America. The Lasallian Region of North America is
abbreviated as “RELAN” and can be referred to, in context,
simply as “the Region.” This geographical area was
previously referred to as the United States Toronto Region
(LDSFNO, 2015c).

Religious
Congregation

Refers to a group of men or women who have been formally
recognized as such by the Roman Catholic Church.
Religious congregations are sometimes referred to as
“religious orders.” The congregation members live according
to a particular Rule that guides their life and ministry, live in
community with one another, and take certain vows (most
common are poverty or simplicity, chastity, and obedience to
the congregational superiors) (Kopra, 2012).
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Rule

A canonically approved set of approximately 143 statements
(along with sub statements) pertaining to the mission, duties,
and practices that the Brothers throughout the world adapt
locally as directives for their communities and districts
(LDSFNO, 2015c).

Secretariat

At the Generalate in Rome, secretariats promote and support
the work of local leaders throughout the Institute in several
areas of endeavor. There are four secretariats: Lasallian
Educational Mission; Lasallian Family and Association;
Solidarity and Development; Being Brothers Today
(LDSFNO, 2015c).

Superior General

The highest officer of the Institute with canonical rights and
duties; he works and resides at the Generalate in Rome, and
is assisted by a Vicar and Councilors (LDSFNO, 2015c).
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CHAPTER II
REVIEW OF LITERATURE
Restatement of the Problem
As Catholic school faculty and staff are central to the realization of the Catholic
educational mission, professional and spiritual preparation for these individuals is
essential. Those responsible for Catholic education have been called by the Catholic
Church to provide ongoing theological, spiritual and professional formation for those
engaged in this ministry. The response to this call by the Institute of the Brothers of the
Christian Schools involves providing a variety of District and Regional programs of
Lasallian mission formation for Lasallian school faculty and staff members. To date,
limited empirical data exists on the influence these mission formation programs may have
on the participants’ ability to advance the core principles of the Lasallian educational
mission.
Overview
This review of literature is divided into two main sections. The first main section
will address the Catholic Church’s documents and some contemporary research on
Catholic education, and will focuses on three subsections. The first subsection will focus
on the educational mission of Catholic schools. The second subsection will focus on the
impact of Catholic education on religious practice and the Catholic Church. The third
subsection will focus on the faculty and staff of Catholic schools relative to: (a) the
importance of Catholic school personnel to the mission of Catholic education, and (b) the
importance of the formation of the Catholic school faculty and staff.
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The second main section will address Lasallian Catholic education, as it is the
specific context of this study. The review of literature in this section will be divided into
five subsections. The first will focus on the Institute of the Brothers of the Christian
Schools. The second will center on the aforementioned religious congregation’s founder,
St. John Baptist de La Salle, and his vision of education. The third subsection will
address the Lasallian mission in general and the Five Core Principles of Lasallian
education in particular. The fourth subsection will center on faculty and staff in Lasallian
schools relative to three concepts: (a) their role in facilitating the Lasallian mission of
education, (b) the concept of Association for Mission, and (c) the call for Lasallian
mission formation for these educators. The fifth subsection will address Lasallian
mission formation programs relative to: (a) the Regional level programs, (b) the District
level programs, (c) the previous research on mission formation programs, and (d) the call
for feedback on mission formation programs.
Catholic Education
The Educational Mission of Catholic Schools
Historically, the Catholic Church has published numerous documents concerning
the mission of Catholic schools. In 1929, Pope Pius XI promulgated his encyclical Divini
Illius Magistri, one of the first ecclesial documents on Christian education. In it, the
Pontiff declared that the aim of Catholic education is “securing the Supreme Good, that
is, God, for the souls of those who are being educated, and the maximum of well-being
possible here below for human society” (¶ 8). He defined Christian education as a
process that concerns the religious and the secular, the spiritual and the social, and the
supernatural and natural end of human life. Pius XI also acknowledged that parents are
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the primary educators of their children who are called to foster “the religious and moral
education of their children, as well as to their physical and civic training...and moreover
to provide for their temporal well-being” (¶ 34). He asserted that a Christian education is
called to be holistic because “the subject of Christian education is man whole and entire,
soul united to body in unity of nature, with all his faculties natural and supernatural”
(¶ 58).
The Second Vatican Council (1965a) addressed the mission of Catholic
education in its Declaration on Christian Education (Gravissimum Educationis). In this
document, the Council acknowledged that everyone has a right to an education, and that
the baptized have the right to a Christian education. It also defined the mission of
Catholic schools as fostering both faith formation and human development of individuals.
Additionally, it acknowledged that Catholic schools provide a great service to the
Catholic Church and to society. Recognizing the pluralism of society and respecting
religious freedom, the Second Vatican Council declared that the Catholic Church is
obliged to do all it can to promote for all people, not just those who are Catholic, “the
complete perfection of the human person, the good of earthly society and the building of
a world that is more human” (¶ 3).
Building upon the teachings of the Second Vatican Council (1965a, 1965b,
1965c), the American bishops through the NCCB (1972) published To Teach as Jesus
Did: A Pastoral Message on Catholic Education. In it, the NCCB maintained that
Catholic education concerns “personal sanctification and social reform,” (¶ 7) and aims
“to teach men and women about God and themselves, to foster their love of God and one
another” (¶ 12). The document declared that “the educational mission of the Church is an
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integrated ministry embracing three interlocking dimensions: the message revealed by
God (didache) which the Church proclaims; fellowship in the life of the Holy Spirit
(koinonia); service to the Christian community and the entire human community
(diakonia)” (¶ 14). In short, Catholic education incorporates “teaching doctrine, building
community, and serving others” (¶ 92).
For the NCCB (1972), community in Catholic education is to be a lived reality,
not simply a concept that is taught. The bishops declared that Catholic schools were
called to form “persons-in-community” (¶ 13), who were taught the Gospel message and
the importance of service to others. The lived experience of community within a
Catholic school, the NCCB believed, would influence students to be “better able to build
community in their families, their places of work, their neighborhoods, their nation, their
world” (¶ 23). Moreover, it would lead students to be service-oriented. For the NCCB,
the very act of service to others was seen as a means of teaching the faith. It declared,
“Service is itself an efficacious means of teaching doctrine” (¶ 89) and thus schools
should “include opportunities for service as part of the educational experience they seek
to provide to the young” (¶ 89).
Relative to Catholic schools’ aim to teach the Gospel message, the NCCB (1972)
emphasized that religious truths are not static, nor simply historical. The document
stated, “The tradition handed on by the Apostles is a ‘living tradition’ through which God
continues His conversation with his people” (¶ 17). Quoting from the General
Catechetical Directory, first released by the Congregation for the Clergy in 1971, the
NCCB added that proclaiming the Catholic message is “not mere repetition of ancient
doctrine” (¶ 18) and that “within the fundamental unity of faith, there is room for a
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plurality of cultural differences, forms of expression, and theological views” (¶ 18).
Hence, for the NCCB, the mission of Catholic education is one with the pastoral mission
of the Catholic Church itself: (a) teaching the message of Christ, (b) developing a faith
community, and (c) giving service to all, especially the poor.
In 1976, the USCC published, Teach Them: Statement on Catholic Schools. In
this document, the USCC asserted that, “The Catholic school is not simply an institution,
which offers academic instruction of high quality, but, even more important, it is an
effective vehicle of total Christian formation” (sec II). It pointed out that,
The tendency to emphasize one aspect at the expense of the other has given way
to recognition that both are necessary and possible…. These schools are therefore
serving a critical human need within the context of a complete education which
includes religious instruction and guidance. (Sec. II)
Moreover, in Teach Them, the USCC praised its Catholic schools for the effectiveness
of their academic and Christian formation programs and for the intentional integration of
social justice principles into Catholic education’s curriculum.
In 1977, the Congregation for Catholic Education (CCE) published, The Catholic
School. The CCE declared that, a Catholic school is “a place of integral formation by
means of a systematic and critical assimilation of culture. A school is, therefore, a
privileged place in which, through a living encounter with a cultural inheritance, integral
formation occurs” (¶ 26). It recognized that a critical goal of the Catholic school is,
“fundamentally a synthesis of culture and faith, and a synthesis of faith and life” (¶ 37)
and that this integration is a “life-long process of conversion” (¶ 45). Moreover, it
recognized that Catholic schools “provide a service which is truly civic and apostolic” (¶
4) for the Catholic Church and society through their mission of fostering the human and
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religious development of students, a task shared with parents whom the Catholic Church
recognizes as the primary educators of their children.
In 1979, the NCCB published Sharing the Light of Faith: National Catechetical
Directory. In this document, the NCCB articulated a fourth dimension of Catholic
education, that of worship, giving praise and thanksgiving to God. Initially, the
American bishops (NCCB, 1972) in To Teach as Jesus Did described the Catholic
educational mission as inclusive of three interlocking aims: (a) message, (b) community,
and (c) service. Since 1979, the Catholic Church, through the American bishops
especially, recognized that its schools are called to foster the dimension of worship within
their communities.
In 1988, the CCE published the Religious Dimension of Education in a Catholic
School. This document acknowledged the challenges inherent within fulfilling the
academic and religious purposes of its Catholic schools in a rapidly changing culture and
society. It stated,
It is not always easy to bring these two aspects into harmony; the task requires
constant attention, so that the tension between a serious effort to transmit culture
and a forceful witness to the gospel does not turn into a conflict harmful to both.
(¶ 67)
In this document, the CCE highlighted the religious dimension of Catholic education,
reminding its schools of the importance of their Catholic identity. It declared that “from
the first moment a student sets foot in a Catholic school, he or she ought to have the
impression of entering a new environment, one illuminated by the light of faith and
having its own characteristics” (¶ 25). According to the CCE (1988), this new
environment is called to foster a sense of home, creating a school-home atmosphere. It
is also called to foster critical thinking in both matters of faith as well as matters of
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reason, and to empower students to active participation in their own education.
Additionally, the CCE recognized that attention to the religious dimension of education
in a Catholic school “cannot mean a lack of respect for the autonomy of the different
academic disciplines and the methodology proper to them; nor can it mean that these
disciplines are to be seen merely as subservient to faith” (¶ 53). Consequently, it
declared that the religious and academic dimensions of Catholic education needed to be
respected, addressed, and fulfilled. Moreover, it called for more research in Catholic
education, especially in the areas that affect the religious dimensions of its Catholic
schools.
In 2005, the United States Conference of Catholic Bishops affirmed that Catholic
schools needed to be “available, accessible, and affordable” (Introduction). These
schools were to serve all young persons, especially the poor. Liberation from material
poverty begins with access to adequate education. Thus, the USCCB described Catholic
elementary and secondary education as “one of our church’s primary missions”
(Conclusion).
In 2006, Archbishop Michael Miller, as Secretary of the CCE, reviewed ecclesial
and papal writings regarding Catholic education and its mission. His review led him to
identify five marks of Catholic education. In succinct terms, he concluded,
A Catholic school should be inspired by a supernatural vision, founded on a
Christian anthropology, animated by communion and community, imbued with a
Catholic worldview throughout its curriculum, and sustained by gospel witness.
(p. 17)
As such, the Catholic school shares in the pastoral mission of the Catholic Church and
addresses the temporal and the supernatural needs of those they serve.
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In 2007, the CCE published Educating Together in Catholic Schools: A Shared
Mission between Consecrated Persons and the Lay Faithful. In it, the CCE
acknowledged that both the laity and religious play essential roles in realizing the mission
of its Catholic schools. Echoing the decree from its 1997 publication, The Catholic
School on the Threshold of the Third Millennium, the CCE defined a Catholic school “as
a place of integral education of the human person through a clear educational project of
which Christ is the foundation, directed at creating a synthesis between faith, culture, and
life” (¶ 3). In its 2014 document, the CCE, while highlighting the importance of Catholic
education, acknowledged that it, like “the Church is not an end in itself, it exists to show
God to the world; it exists for others” (¶ 45).
In 2014, the CCE published its document, Educating Today and Tomorrow: A
Renewing Passion. In it, the CCE reaffirmed the mission of Catholic education as
fostering the spiritual and human formation of individuals, and it referenced three key
documents of the Second Vatican Council to support this assertion: Gravissium
Educationis (1965a), Lumen Gentium (1965b), and Gaudium et Spes (1965c).
Specifically, it noted that “the joint reading of all three documents proves to be
particularly insightful to appreciate the two dimensions that education necessarily
encompasses, when it is being analyzed from the standpoint of faith: i.e., the secular and
theological spiritual dimensions” (p.1). In addition, it praised Catholic schools for their
contribution to the Catholic Church and to society, as learning communities that integrate
research, thinking, and life experience. While mindful of cultural differences, the CCE
acknowledged that the hallmarks of Catholic schools at all levels include: (a) a respect for
the dignity and uniqueness of persons; (b) a wealth of opportunities to promote integral
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human and spiritual growth; (c) a balanced focus on cognitive, affective, social,
professional, ethical and spiritual development; (d) learning in a climate of cooperation
that honors solidarity; (e) the promotion of research; and (f) an openness to dialogue and
the ability to work together in a spirit of freedom and care.
According to Pope Francis (2014a), the Catholic school has a very important role
to play in the lives of the students it serves. In his address to Italian Catholic
schoolteachers and students, he described the Catholic school as “a place of encounter,”
(¶ 5) a place with a mission to “develop the sense of the true, the sense of the good and
the sense of the beautiful” (¶ 17). In his address to Religious Superiors, Pope Francis
(2014b) acknowledged that education today is experiencing rapid changes, and that the
generation it addresses is also quickly changing. These conditions make realizing the
mission of Catholic education challenging. However, the Pontiff reminded his audience
that in the midst of these rapid, ongoing, global changes, the Catholic Church and its
schools “are called upon to embrace, love, decipher and evangelize, for Catholic
education must contribute to the discovery of life’s meaning and elicit new hope for
today and the future” (p. 17). Lastly, in his address to the participants in the plenary
session of the CCE, Pope Francis (2014c) maintained that today’s Catholic schools are
called to address three goals promulgated by the Second Vatican Council: (a) dialogue in
education, (b) careful preparation of formators, and (c) the ability to express the living
presence of the Gospel in fields of education, science, and culture. Collectively, these
three endeavors will contribute to the temporal and spiritual development of humankind.
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Summary
Historically, the Catholic Church and its schools have been committed to
fostering the spiritual formation and integral human development of those they serve.
They have repeatedly recognized the universal right to an education by all peoples,
especially the poor, and the right of a Christian education for the baptized. Moreover, the
Catholic Church (Benedict XVI, 2008, 2012; CCE, 1977, 1982, 1997, 2007; Francis,
2014; Miller, 2006; Pius XI, 1929; Second Vatican Council, 1965a; USCCB, 2005) has
called upon its schools to advance the following tenets to ensure the holistic development
of humankind: (a) Faith in the presence of God and in the Gospel message, (b)
preferential option for the poor and the promotion of social justice in the world, (c)
excellence in education, (d) respect for the dignity of all persons, (e) unity and
community among all people, and (f) service to the Catholic Church and to the world.
Catholic School Impact on the Catholic Church
While families may choose to send their children to Catholic schools for a variety
of reasons (e.g., faith formation, academic excellence, and safe environment), the schools
themselves strive for excellence in all of these areas. Recent research by the Center for
Applied Research in the Apostolate (CARA) (2014) on Catholic schools examined both
the religious dimension of their mission and their importance to the Catholic Church. It
noted that when measuring the “benefits” of Catholic schools, a top concern centered on
how well they provided religious education and the eventual formation of knowledgeable
and active Catholic adults. According to CARA’s research, Catholic schools do have an
impact on those who attend them, as well as on the Catholic Church. Specifically, it
found that individuals who attended Catholic schools were more likely to (a) attend Mass
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regularly, (b) receive the sacrament of confirmation (and remain Catholic as adults), and
(c) consider a vocation to the priesthood or consecrated religious life. Consequently,
Catholic schools directly support the Catholic Church beyond their own academic
communities by building its apostolic community.
CARA’s (July, 2013) report showed that the percentage of adult Catholics in the
United States who attend Mass each week is at the mid-20% range. CARA (2014) also
reported that teenage Catholics are less likely than adult Catholics to report “rarely or
never” attending Mass, nonetheless “many young Catholics begin to attend Mass less
frequently once they leave the parental home and this often continues into their 20s
before beginning to rise again in their 30s and 40s” (“The Catholic Teenager,” para. 8).
However, CARA found that there is a statistically significant difference, with those
individuals who have attended Catholic schools, and this difference is especially
pronounced among the younger generations. According to CARA (2014):
Generally, those who attended a Catholic school attend Mass more frequently
than those who did not attend a Catholic school in each generation. However,
differences become more pronounced (and statistically significant) among
younger Catholics—those of the Post-Vatican II and Millennial generations.
Most Millennials did not attend a Catholic school and few of those in this group
attend Mass every week (5%). A third or more of those who did attend Catholic
schools are weekly attenders. (“Do Catholic Schools Matter,” para. 7)
Attending Catholic schools, therefore, contributed to an increase in the number of people
who attend Mass regularly and stay more formally affiliated with the Catholic Church.
CARA’s (2014) report maintained that, “The Catholic Church would be weakened
significantly by continued losses of Catholic schools” (“Do Catholic Schools Matter,”
para. 15). During the past decade, more than 1,500 schools have closed with only about
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350 new schools established, representing a net loss of well over 1,000 schools for an
increasing Catholic population.
CARA (2014) also has found that the number of individuals choosing to be
confirmed in the Catholic Church is correlated with their Catholic school attendance.
Specifically, the CARA report stated that: “Among Millennials, only two-thirds of those
who never attend a Catholic school are confirmed compared to 82% of those who attend
a Catholic primary school and 91% of those who attend a Catholic high school” (“Do
Catholic Schools Matter,” para. 8). According to this same report, however, “this figure
likely underestimates the impact of schools on teens and young adults. As Pew found in
the 2009 study, Faith in Flux, ‘Religious change begins early in life. Most of those who
decided to leave their childhood faith say they did so before reaching age 24’” (para 9).
In addition to Catholic school attendance’s impact upon student confirmation and
Mass attendance, it seems to positively impact future vocations within the Catholic
Church community. The CARA (2014) report noted, “The connection between Catholic
schooling and interest in vocations is found to be robust and statistically significant even
after controlling for a variety of other factors (e.g., enrollment in parish-based religious
education, frequency of Mass attendance, race and ethnicity, income, other youth
experiences)” (“Do Catholic Schools Matter,” para. 12). Among male students, more
than 25% indicate considering religious life; approximately 10% of those not attending
Catholic schools indicate considering this option. Among female students, the difference
is 13% to approximately 6% to 7%. Likewise CARA (2014) found that:
Catholic schools are part of a pipeline that provides a major source of vocations
and ministers….Only 37% of Post-Vatican II Generation Catholics and 23% of
Millennial Generation Catholics have attended a Catholic primary school at some
point. Yet, half or more new priests (50%) and brothers (55%) attended Catholic
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primary schools as did 41% of new sisters and 45% of younger lay ecclesial
ministers. (“Do Catholic Schools Matter,” para. 13)
In order to attract and prepare the religious and lay ministers who will serve a growing
Catholic population in the future, providing greater opportunities for Catholic education
would be a wise investment. Current estimates suggest there are approximately 4 million
Catholics between 14 and 17 years of age (CARA, May, 2013).
The impact of Catholic education on key religious practices (e.g., Mass
attendance, confirmation, and vocations) that help build and sustain the Catholic
community outside of Catholic schools has been substantiated (CARA, 2013, 2014).
Those interested in the impact of the Catholic Church as measured by active participation
have been and likely will be well served by the expansion of access to Catholic
education. CARA (2014) also warned that: “If the Church is looking to get smaller in the
future it could easily achieve this by continuing to reduce its capacity to provide schoolbased religious education” (“Do Catholic Schools Matter,” para. 19). While Catholic
schools strive for excellence in all areas, the research paints a clear picture of the
significantly positive impact Catholic schools have on religious practice and the Catholic
Church.
The Faculty and Staff of Catholic Schools
The following is a review of Catholic ecclesial documents relative to those who
serve in Catholic schools. It will center on two aspects: (a) their important role in
realizing the mission of Catholic education and (b) the importance of their formation for
teaching in a Catholic school. While this study is focused upon Lasallian Catholic
education and those who serve within that context, an understanding of the Catholic
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Church’s teaching relative to those who teach in its Catholic schools in general is
necessary. The following sections provide those insights.
The Importance of Catholic School Personnel to the Mission of Catholic Education
Throughout the Catholic ecclesial documents, Catholic school personnel are
recognized as the central means by which the mission of Catholic education is realized.
Pope Pius XI (1929) declared that “perfect schools are the result not so much of good
methods as of good teachers” (¶ 88). The Second Vatican Council (1965a) in its
Declaration on Christian Education wrote: “Let teachers recognize that the Catholic
school depends upon them almost entirely for the accomplishment of its goals and
programs” (¶ 8). In 1977, the CCE concluded that “neither methodology nor even subject
matter are as of great importance as the teachers” (¶ 43). In 1982, it reaffirmed this
assertion in its document, Lay Catholics in Schools: Witnesses of Faith.
For the Catholic Church, the two tasks of Catholic education, the religious and the
academic, are integrated in the persons who serve in its schools. According to the USCC
(1976), “This integration is expressed above all in the lives of the teachers in Catholic
schools whose daily witness to the meaning of mature faith and Christian living has a
profound impact upon the education and formation of their pupils” (Sec II). Those who
serve in Catholic schools teach by who they are. According to the CCE (1977), “The
integration of culture and faith is mediated by the other integration of faith and life in the
person of the teacher…. They reveal the Christian message not only by word but also by
every gesture of their behavior” (¶ 43). As living witnesses, teachers are seen as “a
reflection, albeit imperfect but still vivid, of the one Teacher” (¶ 14).
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All who serve within a Catholic school are seen as an integral part in achieving
the school’s mission. Pius XI (1929) viewed “all who take their place in the work of
education” as being “vicars” of God (¶ 74). Likewise, the USCC (1976) recognized that
“There has been increased recognition that all share in the educational ministry, not just
those specifically assigned to ‘teach religion’” (Sec II; See also CCE, 2007). The
writings of the CCE (1982, 1988, 2007), and the work of Catholic school historian
Buetow (1988), noted that all who serve within a Catholic school are considered as
Catholic school educators, and as contributors to the fulfillment of the mission of
Catholic education. This role included those who are administrators, teachers, staff
members, counselors, and coaches.
Building on the teaching of the Second Vatican Council (1965c), namely Lumen
Gentium, the CCE (1982) declared that Christian faculty and staff members “all are
commissioned to that apostolate by the Lord Himself,” (¶ 6) and that through baptism,
the “call to personal holiness and to apostolic mission is common to all believers” (¶ 7).
More specifically, when discussing co-responsibility, the principle of participation, and
the principle of subsidiarity, the CCE (1977) stated,
Ecclesiastical authority respects the competence of the professionals in teaching
and education. Indeed, ‘the right and duty of exercising the apostolate is common
to all the faithful, clerical and lay, and laypeople have their own proper
competence in the building up of the Church. (¶ 70)
In addition, with regard to the specifically religious dimension of Catholic schools, the
CCE (1977) decreed that, “faith is principally assimilated through contact with people
whose daily lives bear witness to it. Christian faith, in fact, is born and grows inside a
community” (¶ 53). For the Catholic Church, community is not only necessary because
humans are social by nature, but also because teaching and learning are fundamentally
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relational. In that light, the CCE (2002) asserted that as “education is a thing of the
heart… an authentic formative experience can only be initiated through a personal
relationship” (¶ 62).
Additionally, the CCE (1977, 1988, 2014) has repeatedly acknowledged that the
mission of Catholic schools is the responsibility not simply of individuals, but also of the
entire community. In its document, The Catholic School, the CCE (1977) declared, “It is
the task of the whole educative community to ensure that a distinctive Christian
educational environment is maintained in practice” (¶ 73). In its document, The
Religious Dimension of Education of a Catholic School, the CCE (1988) pointed out that
the “prime responsibility for creating the unique Christian school climate rests with
teachers, as individuals and as a community” (¶ 26). In its latest publication, Educating
Today and Tomorrow: Renewing the Passion, the CCE (2014) proclaimed that “the
whole professional and educational community is called upon to present faith as an
attractive option, with a humble and supportive attitude” (Sec III, 1, A).
With the decline of consecrated religious to serve in Catholic schools, lay
personnel are more responsible for achieving the Catholic educational mission. In Lay
Catholics in Catholic Schools: Witnesses of Faith, the CCE (1982) acknowledged that,
“For it is the lay teachers…believers or not, who will substantially determine whether or
not a school realizes its aims and accomplishes its objectives” (¶ 1). In addition, the CCE
(2007) recognized that the tapestry of humanity that is represented within Catholic
schools today is viewed as a great strength. “Sharing the same educational mission with
the diversity of persons, vocations and states of life is undoubtedly a strong point of the
Catholic school and its participation in the missionary life of the church” (¶ 47).
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The Importance of Formation of Catholic School Faculty and Staff
Understanding that the achievement of the Catholic educational mission primarily
rests with the faculty and staff, the Catholic Church calls for these individuals to be
formed in that mission. The Catholic Church declares (CCE, 1982; Pius XI, 1929;
Second Vatican Council 1965a) teaching as a vocation, a calling from God to serve the
needs of the human family. Specifically, the Second Vatican Council recognized that
“This vocation demands special qualities of mind and heart, very careful preparation, and
continuing readiness to renew and adapt” (¶ 5). Mission formation, in terms of
preparation and ongoing renewal and adaptation, are seen as integral and essential for the
vocation of Catholic educators. “This sacred synod exhorts the faithful to assist to their
utmost in... forming teachers who can give youth a true education” (¶ 6). As the Catholic
school depends almost entirely on the faculty and staff for the accomplishment of its
mission, “They should therefore be very carefully prepared so that both in secular and
religious knowledge they are equipped with suitable qualifications and also with
pedagogical skill that is in keeping with the findings of the contemporary world” (¶ 8).
The NCCB (1972) also stressed the importance of formation, noting that, “The
continuing education of adults is situated not at the periphery of the Church’s educational
mission but at its center” (¶ 43). Formation of all adults, including Catholic school
faculty and staff, began to receive greater attention from this point forward. The mission
formation for Catholic adults that is said to be at the center of its mission should strive
“to enable them better to assume responsibility for the building of community and for
Christian service to the world” (NCCB, 1972, ¶ 48). Clearly, this adult education aims to
provide essential mission formation for teachers given the emphasis placed on
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community building and service to others, hallmarks of Catholic schools. Moreover,
bringing the Christian message to the challenges of society, the secular sphere, is seen as
something for which lay Catholics are specifically responsible. The NCCB maintained
that, “Applying the Gospel message to social problems is a delicate but crucial task for
which all members of the Church are responsible but which is entrusted in a specific way
to lay people” (¶ 60). In 1976, the USCC called for “a more conscientious approach
to...the professional development of staff” (Sec III). Likewise in 1977, the CCE stressed
that Catholic school personnel are urged to engage in ongoing formation, so that they will
be able to meet present needs and challenges in education.
Throughout the decades the Catholic Church (CCE, 1982, 1988, 1997, 2007,
2014) has acknowledged the importance of careful and thorough formation of Catholic
school educators, both spiritually and professionally. From the earliest of ecclesial
documents concerning Catholic education, the importance of this formation is expressed.
As the mission of Catholic education primarily results from good teachers, including a
“large number of excellent lay teachers,” Pope Pius (1929) concluded: “let their
formation be one of the principal concerns of the pastors of souls and of the superiors of
Religious Orders” (¶ 88).
Summary
Catholic school personnel are the central means by which the mission of Catholic
education is realized. All who serve in schools, not simply classroom teachers, are
considered Catholic educators responsible for advancing the mission. These individuals
are called to serve as witnesses and models who ensure a distinctive Christian educational
environment. In order to fulfill this responsibility, Catholic school personnel require
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careful preparation, ongoing formation, and a readiness to renew and adapt. The
continuing education of adults is at the center of the Catholic Church’s educational
mission and ongoing formation is a principal concern for those responsible for Catholic
education, including Religious Institutes dedicated to the Catholic educational mission.
Lasallian Catholic Education
The Institute of the Brothers of the Christian Schools
The Institute of the Brothers of the Christian Schools, also referred to as the
Brothers of the Christian Schools, the De La Salle Christian Brothers, Christian Brothers,
or the Institute, is a Roman Catholic religious order of laymen founded in 17th century
France by St. John Baptist de La Salle. The Institute is dedicated to the mission of
Christian education in the Lasallian tradition. Today, Lasallian education serves almost
940,000 students throughout the world. Approximately 1,700 Brothers and 84,500
Partners, mostly lay men and women, serve in one of approximately 1,050 Lasallian
educational ministries (http://www.lasalle.org/en/who-are-we/statistics/). “Partner,” or
“Lasallian Partner,” is the preferred term to describe co-workers, associates, or colleagues
of the Christian Brothers who work in Lasallian schools and ministries (Lasallian District
of San Francisco New Orleans, 2015c).
The Institute has its headquarters in Rome and is divided into five global regions
(See Figure 2). One of these regions, the Lasallian Region of North America, RELAN
(Région Lasallienne de l’Amerique du Nord), encompasses the geographical regions of
the United States and Canada (Figure 3).
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Figure 2. Lasallian Regions: The Lasallian Educational Mission around the World
(http://www.lasalle.org/en/where-we-are/)
Divided into four Districts, the RELAN Region contains seven colleges, 52 high schools,
18 middle schools, and three elementary schools, as well as other ministries. It provides
services to 72,130 students, the largest percentage of whom are enrolled in Lasallian high
schools (Center for Applied Research in the Apostolate, 2015).

Figure 3. Lasallian Region of North America (RELAN) and Districts
(http://www.lasalle.org/en/where-we-are/north-americausatoronto/)
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St. John Baptist de La Salle
De La Salle’s Life
The Institute of the Brothers of the Christian Schools was founded by St. John
Baptist de La Salle. Salm’s biography (1996) chronicles St. John Baptist de La Salle’s
life. Van Grieken (1999) has also written a biography of St. John Baptist de La Salle. De
La Salle, the eldest son of wealthy parents, was born in Reims, France, was named Canon
of the Reims Cathedral, was ordained a priest, and he completed a doctorate in theology
in 1680. With the death of his parents when he was 20 years of age, De La Salle became
responsible for the household and his younger siblings. After a chance encounter with
Adrien Nyel, a layman who wanted to establish quality schools for poor boys in Reims,
De La Salle became involved in the field of education and teacher training.
As many of the earliest teachers in these new Christian schools were themselves
poor and illiterate, De La Salle began to invite them into his home for meals and training,
both spiritual and professional, to ensure the success of the schools. In time, he invited
the teachers to live with him. De La Salle then moved himself and his young community
into a new house. He resigned as Canon, gave away his wealth, and focused his life’s
work on establishing schools and a community of teachers.
De La Salle died near Rouen in 1719 at the age of 67. At that time, there were 23
active communities and 100 Brothers continuing the Lasallian educational mission.
Moreover, he had written several texts addressing professional and spiritual formation for
the members of this teaching community (De La Salle, 1720/1996, 1730/1994,
1731/1994). De La Salle was declared a saint of the Catholic Church in 1900 and named
Patron Saint of Teachers in 1950.
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De La Salle’s Vision of Education
There are several hallmarks of De La Salle’s overall vision for education and for
his community of teachers, including its lay character, its emphasis on community, its
emphasis on teacher formation, its practical approach, its openness to all students, and its
sense of calling and ministry. While the founder of the Institute of the Brothers of the
Christian Schools was an ordained priest, he would be the only cleric in the history of the
Institute. The Institute and its members had a lay character from the very beginning
(Mueller 2006; Munoz 2013; Salm, 1996; Van Grieken, 1999). The idea of community
as central to the educational mission dates from the Institute’s founding. The first vow of
the earliest Brothers was a vow of association (Rummery, 2012). This commitment to
community can also be seen in the practice of sending Brothers to new schools only in
pairs, never individually (Salm, 1996). The stability and support of the community
helped ensure the success of the work (Munoz, 2013). Another hallmark of De La Salle’s
vision was the importance of teacher formation, professionally and spiritually (Lauraire,
2004; Mueller, 2006; Munoz, 2013). De La Salle and his community created a network
of schools throughout France, staffed by well-prepared teachers with a sense of vocation
and mission. He pioneered programs for training lay teachers as well as Sunday classes
for working young men (Mueller, 2006).
De La Salle’s approach to education and pedagogy was practical. The schools
used the vernacular rather than Latin, they educated large numbers of students together
rather than individually, they grouped students according to ability, and they integrated
religious instruction with secular subjects (Lauraire, 2004, 2013; Mueller 2006). The
schools were to be gratuitous and available to all (Lauraire, 2004; Munoz, 2013). De La
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Salle saw this educational mission as a response to both a call from God and a call from
the practical needs of the children of his time (Lauraire, 2004; Munoz 2013; Rummery,
2012).
The Lasallian Educational Mission
De La Salle desired to respond to the worldly and spiritual needs among the poor
boys of Reims. The mission statement for the Institute of the Brothers of the Christian
Schools articulates the dual purpose, secular and spiritual, of the Catholic educational
mission. It states, “The purpose of this Institute is to provide a human and Christian
education to the young, especially the poor, according to the ministry which the Church
has entrusted to it” (Brothers of the Christian Schools, 2015). The Lasallian educational
mission was to help young people be saved both from sin and from want. Formation of
persons into this Lasallian mission is defined as “the process of interiorizing the
constitutive elements of Lasallian identity” (Brothers of the Christian Schools, 2014,
April, ¶ 3.1). At present, however, there is no officially articulated and agreed upon
understanding of the “constitutive elements” of Lasallian identity or the Lasallian mission
(G. T. Kopra, personal communication, July 21, 2015). There have been several works
that provide examples of constitutive elements of Lasallian education, (Johnston, 1994;
REB, 2005; Van Grieken, 1999), but none have been formally adopted or ratified by the
Institute of the Brothers of the Christian Schools.
While the Institute has not adopted a formalized statement relative to Lasallian
education’s constitutive elements, it does recognize particular principles to be essential to
the mission of Lasallian education. These principles include: (a) Concern for the poor
and social justice, (b) Faith in the presence of God, (c) Quality education, (d) Respect for
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all persons, and (e) Inclusive community. Consequently, within this study the researcher
will utilize these Five Core Principles as his operational definition for “the mission of
Lasallian education.” A further explanation of these core principles follows.
Five Core Principles of Lasallian Education
The date of the creation or development of the aforementioned Five Core
Principles of Lasallian education is unknown. According to Dr. Greg Kopra, SFNO
District Director of Formation for Mission, they were first developed by a member of the
Christian Brothers in a presentation to Lasallian school leaders at St. Mary’s College of
California “years ago” (G. T. Kopra, personal communication, July 21, 2015). Br. Robert
Wickman, Principal of De La Salle High School, Concord, California, stated that the
principles were developed “after the 1997-98 school year and before the start of the 200607 school year” (R. Wickman, personal communication, February 29, 2016). Since that
time, these core principles have remained relatively unchanged and have become
commonly used throughout Lasallian mission formation programs. “They are how [the
SFNO] District has articulated Lasallian mission - they are good starting points for
articulating who we are, what we believe about students and teachers and education” (G.
T. Kopra, personal communication, July 21, 2015).
More recently, at the request of the Regional Education Board (REB), a group of
Lasallian leaders from the RELAN Region (formerly the United States-Toronto Region)
gathered in 2004 to review and pursue a revision of the REB’s 1985 document,
Characteristics of Lasallian Schools. This 2004 working group used the Five Core
Principles, among other resources, in their discernment process. Completing its work in
2005, the group presented a document, Goals of Lasallian Ministries, to the REB. The
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REB chose not to pursue the adoption of this document as the “definitive list” of
Lasallian characteristics for all Lasallian ministries in the Region, but rather accepted it
as another document to reference when people are considering the question, “Who are we
as a Lasallian ministry?” This 2005 document listed five general goals possessed by
various Lasallian ministries across the Region. While these five goals were similar to
and incorporated many of the Five Core Principles, they were not exactly the same. “The
[Goals of Lasallian Ministries] was offered as another articulation of Lasallian mission
and were distributed through District Education Offices across the Region. Some
Districts adopted them, others revised them a bit, and the then District of San Francisco
continued to use the five core principles” (G. T. Kopra, personal communication, July 21,
2015). This continued use of the Five Core Principles has been described by District
leadership as organic and practical rather than formal and definitive. “At the end of the
day, the expression of the [Five Core] Principles became a very comfortable, appropriate,
and valid way to characterize the Lasallian mission. Most importantly, folks in the
schools gravitated to them” (G. Short, personal communication, April 1, 2016). Rather
than coming from the District leadership to the schools, the continued use of the Five
Core Principles resulted from the local schools’ adoption and ongoing use of them.
“They have become deeply embedded in the culture of our schools” (G. T. Kopra,
personal communication, April 1, 2016).
The main reasons for selecting the Five Core Principles as the expression of
constitutive elements of the Lasallian mission in this research is the degree to which they
have become adopted and used within the SFNO District, the population area under
examination. As noted above by Kopra, the legacy San Francisco District continued
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utilizing the Five Core Principles rather than the newly created Goals of Lasallian
Ministries. Gery Short, SFNO District Director of the Office of Education, noted that at
the 2006 District Mission Assembly, “A proposal was adopted to make the five [core]
principles approved as a standard going forward” (personal communication, July 22,
2015). The legacy San Francisco District and legacy New Orleans-Santa Fe District also
used the Five Core Principles as part of their strategic plans prior to merging into a single
district, the SFNO District. The legacy San Francisco District 2007-2011 Action Plan
noted that the Five Core Principles were to be intentionally used to help people know,
articulate, and live the Lasallian mission. (Lasallian District of San Francisco, 2007).
Similarly, the legacy New Orleans-Santa Fe District 2011-2014 Strategic Plan
encouraged sharing and collaboration of best practices applying the Five Core Principles,
stated that these principles should be used in evaluating how faculty, administration and
staff fulfill their responsibilities, and that action items in the plan were to build on the
success of spreading the Five Core Principles (Lasallian District of New Orleans-Santa
Fe, 2011).
Kopra (personal communication, July 21, 2015) acknowledged that other
Districts within RELAN use a slightly different list, including the 2005 Goals of
Lasallian Ministries document, but states that “they are essentially in agreement with one
another.” As the current research is focused on the SFNO District, the use of the Five
Core Principles is most appropriate. The SFNO District website uses the Five Core
Principles under the heading “Who We Are.” (http://www.delasalle.org/who-we-are/fivecore-principles/) Prior to a redesign in the fall of 2015, the RELAN Regional website
had the Five Core Principles listed under the heading of “Lasallian Family.” The website
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(http://www.lasallian.info/lasallian-family/5-core-principles/) included the Five Core
Principles graphic and began the page with the following: “Lasallian is a term to
describe a person who is personally fulfilling the mission set forth by Saint John Baptist
de La Salle. Being Lasallian is based on five core principles.”
While “there has been no formal ‘seal of approval’ on these five core principles,”
Kopra pointed out that it is important to remember that “there has been no formal ‘seal of
approval’ on…any collection of characteristics or principles…as ‘the’ iteration of
Lasallian mission” (personal communication, July 21, 2015). Given the various attempts
to articulate the constitutive elements of the Lasallian mission in a profound and useful
way, the fairly widespread use and incorporation of the Five Core Principles within the
SFNO District schools make them a useful and meaningful expression of the constitutive
elements of the Lasallian mission for this research to examine SFNO District participant
feedback on Lasallian mission formation experiences.
Summary
The Lasallian educational mission is to provide a human and Christian education
to the young, especially the poor. Lasallian educators help the young entrusted to their
care be saved from both sin and want. While no expression of the constitutive elements
of the Lasallian educational mission have been formally adopted or ratified by the
Institute of the Brothers of the Christian Schools, one historic articulation of them, the
Five Core Principles of Lasallian education, has been formally and effectively used
throughout the SFNO District. These Five Core Principles are: (a) Concern for the poor
and social justice, (b) Faith in the presence of God, (c) Quality education, (d) Respect for
all persons, and (e) Inclusive community. The formal incorporation of these principles
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and their widespread use throughout the SFNO District make them an appropriate
articulation of the Lasallian educational mission for the current research.
The Faculty and Staff in Lasallian Catholic Schools
The following is a review of Lasallian documents relative to those who serve in
Lasallian Catholic schools. It will center on two aspects: (a) their important role to
realizing the mission of Lasallian Catholic education and (b) the importance of their
formation for teaching in a Lasallian Catholic school. Since this study is focused upon
Lasallian Catholic education and those who serve within that context, an understanding
of the Lasallian principles relative to those who teach in its school is necessary. The
following sections provide those insights.
The Faculty and Staff’s Role in Facilitating the Lasallian Mission of Education
Similar to the Catholic Church’s recognition of the important role Catholic school
personnel have relative to realizing the mission of Catholic education, the Institute of the
Brothers of the Christian Schools also recognizes that the mission of Lasallian Catholic
education is achieved primarily through the persons working in its schools. As noted in,
The Brother of the Christian Schools in the World Today: A Declaration (Thirty-ninth
Chapter, 1967), the Lasallian educational mission and charism are mediated through
persons (Brothers of the Christian Schools, 1967/1997). The teacher, therefore, is at the
core of the Lasallian educational mission (De La Salle 1730/1994; Lauraire, 2004;
Mueller, 2006, 2008; Rodrigue, 1994; Tidd, 2001; Van Grieken, 1999). While often
referring to those who teach within the classroom setting, Lasallian writings, like the
Catholic ecclesial documents, use a broad definition of teacher to include all who work in
the school community (Mueller, 2006; Rummery, 2012).
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One of De La Salle’s primary objectives in his work and writings was to elevate
and dignify the role of teacher (Munoz, 2013). As Everett (1996) pointed out, the
preparation of teachers, which at the time were mainly men, was the weakest element in
French primary education when De La Salle entered the world of education. Many
teachers of the time were uneducated and uncultured (Rodrigue, 1994). De La Salle saw
teaching as a vocation, and an essential ministry within the Catholic Church. His
writings evoked a radical equality of the lay teaching ministry with that of the Catholic
Church’s ordained ministry (Mueller, 2006). Seeing the work of teaching as a specific
ministry within the Catholic Church provided the Lasallian teacher a specific identity,
one equated with those responsible in the earliest development of the faith, the holy
apostles (Munoz, 2013).
In establishing schools and his community of teachers, St. John Baptist de La
Salle also established a legacy, as an influential pedagogical and spiritual author. His
Meditations for the Time of Retreat (1730/1994) and his Meditations for Sundays and the
Principal Feasts (1731/1994), sometime referred to collectively as the Meditations, were
texts developed to form and spiritually sustain the early teachers. As Mueller (2006)
pointed out, the Meditations are for all teachers, not just the Brothers. Scripture,
especially the writings of St. Paul, are central to these writings and to Lasallian
spirituality (Campos, 1975/1994). Lasallian spirituality and pedagogy are presented as
practical, focusing on the teaching profession. There is no separation between personal
holiness and one’s daily work as a teacher, between one’s profession and one’s salvation
(Rummery, 2012). As Rodrigue (1994) argued, De La Salle used the French Spirituality
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movement of the time, which was directed toward clerics, and adapted it to create an
original spirituality for all lay Christian educators.
In the Meditations, De La Salle told those teaching in Lasallian schools that God
had called, chosen, and sent them into this ministry. De La Salle (1730/1994) continually
made them aware of the dignity and value of their work, describing teachers as ministers
of God (¶ 193.1, 193.3, 201.1), as ambassadors and ministers of Jesus Christ (¶ 195.2,
201.2), as chosen by Christ for their ministry (¶ 196.1), as taking the place of Jesus as the
Good Shepherd (¶ 196.1), as visible angels (¶ 197.1, 197.2), as Guardian Angels (¶ 198.2,
198.3, 208.3), and as ministers of the Catholic Church (¶199.2). De La Salle
fundamentally saw Lasallian teachers as exercising a ministry that places them in a line
of apostolic succession, similar to that of the Catholic Church’s bishops. He noted that
teaching was the first ministry given by Jesus to his apostles (¶ 199.2), that Lasallian
teachers succeed the apostles in their work (¶ 200.1), that they fulfill the same ministry as
St. Paul did through their profession (¶ 199.1), and that bishops see educational ministry
as one of their main duties (¶ 199.2). De La Salle promoted the teaching ministry in the
Catholic Church to a role of highest importance, similar to that of the apostles, of priests,
and even of bishops (Rodrigue 1994). “In some sense it can be said that each of you is a
bishop” (De La Salle, 1731/1994, ¶ 186.3).
Another significant text of De La Salle’s, The Conduct of the Christian Schools,
originally appeared in manuscript form in 1706 with the initial publication of the text in
1720. The document resulted from decades of collaboration:
This guide has been prepared and put in order (by the late M. De La Salle) only
after a great number of conferences between him and the oldest Brothers of the
Institute and those most capable of running a school well, and after several years
of experience. (De La Salle, 1720/1996, p. 45)

50

In a fashion similar to the Meditations, the Conduct emphasized the dignity of the
profession of the lay teacher, understanding the profession as a ministry of the Catholic
Church (Lauraire, 2004). A strong student-teacher relationship is seen as the key to
learning. In 17th century France, the term “Master” was most often used for those who
taught. De La Salle desired that his teachers be called “Brother” to emphasize the
importance and type of relationship central to the teaching ministry (Everett, 1996).
Lasallian students, as God’s own children, were to be seen and treated as more important
than the children of a king (De La Salle, 1730/1994, ¶133.2). On the final page of the
Conduct, De La Salle concluded with a list of twelve virtues needed to be a “good
teacher.”
For De La Salle these virtues were as follows:


Gravity



Silence



Humility



Prudence



Wisdom



Patience



Reserve



Gentleness



Zeal



Vigilance



Piety



Generosity

Munoz (2013) argued that De La Salle’s two primary texts, the Conduct and the
Meditations, are directed to his two major accomplishments, the establishment of schools
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to serve the poor, and the formation of teachers to achieve the mission of providing a
human and Christian education. Both his life’s work and his writings establish the role of
teachers as central to achieving the Lasallian educational mission.
Summary.
Fundamentally, the Lasallian educational mission is achieved through members of
the faculty and staff of Lasallian schools. As with Catholic education in general,
Lasallian Catholic educational mission is mediated primarily through its teachers. The
Lasallian literature also understands the concept of the Lasallian Catholic educator to
broadly include all who serve in the educational ministry, not simply the classroom
teachers. In writing of the educational profession, De La Salle elevated the role of
educators as a specific ministry in the Catholic Church on par with priests, bishops and
even the apostles. Those who serve in Lasallian education are seen as called, chosen, and
sent by God. Moreover, Lasallian educators are called to make no distinction between
their work as Catholic teachers and their pursuit of personal holiness. One is to be
pursued in the real world context of the other.
The Concept of Association for Mission
Before examining the call for mission formation in the Lasallian context, it will be
useful to review the literature concerning lay teachers in Lasallian schools. Lasallian
literature, like the Catholic ecclesial literature, places the primary responsibility of
achieving the educational mission in the hands of the faculty and staff. At present, more
than 90% of Lasallian personnel are made up of lay men and women. A brief review of
the development of shared mission, partnership, and association for mission within the
context of the Institute of the Brothers of the Christian Schools will shed light on the call
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for and development of Lasallian mission formation programs at the Regional and
District Levels.
A lasting legacy of the Second Vatican Council was the emphasis it placed on the
role of the laity in the Catholic Church. The Second Vatican Council (1964) clearly
stated that all believers share in the mission of the Catholic Church, and are
commissioned to the apostolate by Jesus himself through baptism. Pope John Paul II
(1988, 1996) reaffirmed the Council’s teaching, as well as recognized the growing role of
the laity in religious institutes. In 1995, Br. Robert Shieler acknowledged that the
Christian Brothers were part of a process involving the experience of the whole Catholic
Church. The evolution of lay ministry and understanding of the lay faithful within the
ministry were undergoing profound development. Kane (2011) traced the evolution of
the Christian Brothers institutional acceptance of lay involvement in the Lasallian
mission. From the Christian Brothers’ perspective, the laity went from (a) needing to be
avoided, to (b) being accepted as a sort of necessary evil, to (c) being helpful, but still
clearly subordinate to the Brothers, to (d) being partners with the Brothers, but not
leaders in the schools, to (e) being full partners in the schools (including in all leadership
positions), and to (f) being co-responsible for the mission itself, not just leadership in the
schools.
In 1967, the 39th General Chapter called for “total collaboration” (p. 30) and the
new Rule for the Brothers that came out of this chapter stated that the Brothers consider
lay teachers as collaborators. The 40th General Chapter, in 1976, introduced the term
“Lasallian Family” and understood it broadly to mean anyone connected in any way to
the Lasallian mission or works. In 1986, the 41st General Chapter continued to use the
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term “Lasallian Family” and addressed a letter to this group. The updated Rule (1987)
that came from this chapter used the term “Shared Mission” for the first time in official
Institute literature. According to Kane (2011), “It solidified and formalized the position
of lay teachers in the Institute. They now had a place recognized in the governing
document” (p. 22). Mueller (2006) referred to this 41st General Chapter as having
established a sort of credo involving a common mission, a common lay vocation, and a
common heritage of Lasallian spirituality between the Brothers and their lay partners.
Br. John Johnston (1988), Superior General, stated that schools governed by the Christian
Brothers should be referred to as “Lasallian schools,” not “Brothers schools,” as had been
the tradition. This formal transition in language emphasized the centrality of the mission
itself, not the ecclesial status of those fulfilling the mission.
In 1993, for the first time, lay partners attended the Institute for the Brothers of
the Christian Schools’ General Chapter, as consultants (Mueller, 2006; Tidd, 2009a).
Moreover, at this 42nd General Chapter, the term “Lasallian Partner” was used for the first
time to refer to lay teachers in Lasallian schools (Tidd, 2009b). While the term
“Lasallian Family” was still in use and referred broadly to students, families, teachers,
and Brothers, the developing sense of “Shared Mission” and “Lasallian Partner” was
beginning to focus on those having some direct involvement in and commitment to the
work of Lasallian Catholic education. “It is no longer conceivable that the Brothers can
guarantee by themselves the continuation and the vitality of the Lasallian mission.”
(Brothers, 1993, p. 42) This statement presaged the ongoing development and important
involvement of the laity throughout the Institute to achieve the mission of Lasallian
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education. As reported in this review of literature, the term “association” is now a
reference to the partnership shared between the Brothers and laity.
According to Van Grieken (1999), the term “Shared Mission” was eventually
replaced with the term “the mission” or the “Lasallian mission” as the preferred means of
referring to the educational activities of Lasallian schools and ministries. In the
documents of the 43rd General Chapter (2000), the term “association” is used frequently
to describe the relationship of lay partners to the mission of the Institute. Thus, this
chapter and the previous one identified the vows of the Founder in 1964 as the source of
the concept of lay association (p. 43). It encouraged the development of various forms of
association for the Lasallian mission. The laity were to be associated at all levels,
including decision making levels and the accomplishment of the mission (Brothers, 2000,
p. 14). Tidd (2009a) described this action as revolutionary. For Kane (2011), “It was
talking about voice and vote at all levels of the Institute” (p. 29).
The Brothers of the Christian Schools (2005) understood the earliest vows of
association by De La Salle and a few Brothers as the most decisive foundational event for
the Lasallian Institute. This association, while a foundational aspect of the Christian
Brothers, was specifically a means to sustain and ensure the work, the educational
mission of Lasallian education. According to Kane (2011), “From the very beginning of
the Institute, association has been linked to mission. The two cannot be separated” (p.
35). Likewise, according to the Christian Brothers (2010), association was for the sake of
mission. In the earliest Christian Brothers’ vow formula, the first vow is one of
association. A Brother consecrates himself to God, with others, for the mission (Brothers
of the Christian Schools, 2005). As Kane (2011) further noted, “Consecration is linked to
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association and neither makes any sense without the mission of Christian education” (p.
38). This original vow formula, with association as the first vow, was reestablished as a
result of the 44th General Chapter. Moreover, the documents from the 44th General
Chapter (2007) almost exclusively use the term “association” rather than “shared
mission.”
The evolution of understanding from “Shared Mission” to “Associated for
Mission” all have their roots in consecration (Kane, 2011). For the Brothers, it is rooted
in their religious consecration. For the laity, it is rooted in their baptismal consecration.
For both, the Lasallian educational mission is what binds all those in association together.
This sense of association, of advancing the mission with others, as part of a community,
is essential and necessary for an accurate understanding of the Lasallian mission. While
the lived experience of community will not be the same for Brothers and lay colleagues,
community itself “appears as the most decisive and prophetic characteristic of the
Lasallian charism” (Botana, 2008b, p. 59). And for association to work, “formation is
vital” (Kane, 2011, p. 7).
Summary.
The role of the laity has increased dramatically within the Catholic Church and
the Lasallian Institute since the Second Vatican Council (1962-1965). Over the years, the
Institute’s understanding of concepts like the “Lasallian Family,” “Shared Mission,” and
“Association” have evolved. At present, the Brothers of the Christian School see
themselves and the laity who work in Lasallian schools as being associated for the
Lasallian mission. This sense of association traces its roots to De La Salle and the very
founding of the Institute. While the lived experience of association is different for
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Brothers and lay partners, it is fundamental to the Lasallian mission and requires
formation for all.
The Call for Lasallian Mission Formation of Faculty and Staff in Lasallian Schools
From the beginnings of the Institute of the Brothers of the Christian Schools, De
La Salle and his collaborators saw professional and spiritual formation for those working
in Lasallian schools as a foundational element for mission effectiveness. Every General
Chapter examined in this study, from the 39th to the 45th Chapter, explicitly mentioned
the need for and importance of formation for the Lasallian educational mission.
One specific outcome of the Second Vatican Council (1965c) involved the
promotion for religious institutes to adapt and renew. The Second Vatican Council urged
religious congregations to return to original sources, the Founder’s spirit, as well as the
original spirit of the Institute. Perfectae Caritatis and Ecclesiae Sanctae declared
formation an essential element in the process of this adaptation and renewal. Religious
Superiors “should give serious attention especially to the spiritual training to be given
members as well as encourage their further formation” (Second Vatican Council, 1965c,
¶ 11). According to Pope Paul VI (1966), this formation should be developed by the
religious institutes themselves according to their own “suitable norms” (¶ 38).
The 39th General Chapter of the Christian Brothers developed the Declaration as
an affirmation of what it meant to be a Brother and in rejection of a suggestion by the
Holy See to introduce the priesthood into the Institute. The Declaration emphasized the
need for personal spiritual renewal as a foundation for the renewal of the Institute as a
whole. The Institute’s “apostolic effectiveness depends on how well prepared [we] are”
(Brothers of the Christian Schools, 1967/1997, ¶ 38.5). While each subsequent General
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Chapter continued to promote formation as significant, the 43rd General Chapter broke
new ground. It recognized that the ongoing need for mission formation was not merely
for the success of the educational mission within the school themselves, but also for the
entire future of the Lasallian mission. “The Chapter called for the creation of new
governance structures related to the Mission that would welcome both voice and vote of
lay partners” (Christian Brothers Conference (CBC), 2005, p. 1). In this same report for
the RELAN Region, prepared for the first Lasallian International Assembly on Mission,
the Regional assembly stated: “The continuation of the Lasallian Mission necessitates
the formation of Brothers and lay leadership, boards, [and] faculty and staff” (CBC, p. 6).
This document emphasized the primacy of relationship within the Institute and creative
fidelity to the Holy Spirit in responding to the signs of the times to advance the Lasallian
mission. The assembly recommended that the Institute and each Region “create a
systematic, comprehensive, flexible and ongoing formation program for Lasallian
Mission that is accessible to all” (CBC, p. 8). At the District level, the assembly
recommended that each ministry be held accountable for promoting involvement in
existing formation programs. By 2005, the RELAN Region stated that mission formation
programs must also create those responsible for the future of formation, including
Brothers and lay partners. The Region suggested establishing a Regional Coordinator for
Lasallian Formation and that each District create a Director of Continuing Lasallian
Formation as structures to support the mission formation for all Lasallians.
In 2006, the Christian Brothers convened their first International Mission
Assembly. The group advised the Institute to develop a new text for the purpose of
creating a shared understanding of Lasallian formation. It also encouraged creating
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programs of joint formation, Brothers and lay partners together, for all members of the
Lasallian Family. In 2013, the second International Mission Assembly reemphasized the
need for formation and accompaniment for all members of the Lasallian educational
mission. In April 2014, the Brothers of the Christian Schools published the Formation
for the Lasallian Mission. The purpose of the document was “to be used for the
formation of all Lasallians. It defines…the basic constitutive elements for Lasallian
Formation and its contents” (p. 3). It was published to “re-assert the priority of an
updated formation for all Lasallians (p. 5). Formation for the Lasallian mission was
defined as “the process of interiorizing the constitutive elements of Lasallian identity” (p.
7), which involved the development of professional competency, an acquisition of a deep
spirit of unity, and a personal integration that leads to transformation. The 10 principles
of Lasallian Mission Formation expressed in this document are presented in Table 1.
Table 1
The 10 Principles of Lasallian Mission Formation
1.
2.
3.
4.
5.
6.
7.
8.
9.

Formation is for mission
Formation is transformative
Formation promotes association for mission
Formation responds to local and global needs
Formation starts with the individual
Formation is integrative
Formation takes place in community
Formation develops a particular spirituality
Formation presents the founding charismatic event as a source of inspiration and
discernment
10. Formation is life-long
Note. Brothers of the Christian Schools, 2014, p. 9.
Most recently, the SFNO District Action Plan recognized the historical
importance Lasallian Regional and District mission formation programs have played. In
light of that recognition, “renewed energy and broad commitment is called for in District
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and Regional…formation efforts.” (Lasallian District of San Francisco New Orleans,
2015b, p. 7). In their goals and objectives, the District leaders committed themselves to
provide and develop mission formation programs for those who serve in their schools.
The researcher’s review of the Lasallian literature reveals the ongoing need for
mission formation and the importance of connecting it to the foundational stories of the
history of Christianity and of the Institute. The Gospel stories of Jesus teaching his
disciples are described as “a mandate for continuing formation” (Brothers of the Christian
Schools (BCS), 2010, ¶ 1.2). In a similar way, De La Salle’s purchase and use of
Vaugirard as a place for members of the Institute to “revitalize themselves in an annual
spiritual retreat” recalled the importance of ongoing formation to support the members in
living and advancing the Lasallian mission (BCS, 2010, ¶ 1.5). Connecting the Institute’s
call for the importance of ongoing formation with the Gospel and the Founder, the
documents go on to connect it to the larger Catholic Church in quoting from Starting
Afresh, which stated,
Collaboration...is growing out of the need to share responsibility not only in
carrying out of the Institute’s works but especially in the hope of sharing specific
aspects and moments of the spirituality and mission of the Institute. This calls for
an adequate formation of both consecrated persons and laity to ensure a
collaboration that is mutually enriching. (¶ 3.6).
Summary.
The call and need for Lasallian mission formation for all involved in Lasallian
ministries is repeated throughout the literature. Formation is emphasized at the District,
Regional, and International levels. It is seen as foundational to the effectiveness and very
future of the Lasallian mission worldwide. As a result, Institute structures have been
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altered or introduced to support Lasallian formation and various programs of formation
have evolved or been developed to address this essential need.
The Lasallian Mission Formation Programs
The desire of the Brothers to ensure the continuity of their institutions’ distinctive
spirit, their growing redefinition of their mission as one shared with lay people, and the
desire of their lay colleagues for a deeper sense of themselves as teachers in what were
increasingly known as “Lasallian schools” created the imperative for programs of integral
formation (Johnston, 1988, 2000; Tidd, 2001). There have been various mission
formation opportunities adapted or created within the RELAN Region and the San
Francisco New Orleans District in response to the calls of the General Chapters (Brothers
of the Christian Schools, 1967/1997, 2000, 2007, 2014). Some of the programs began as
continuing formation for the Brothers and have been expanded to include Brothers and
lay partners. Others have been created for both Brothers and Lasallian Partners from
their inception. “All are an attempt to create meaningful and well-designed formation
programs for a variety of constituencies involved in the Lasallian Mission” (Tidd, 2001,
p. 145).
For the purposes of this study, the research limited the mission formation
programs examined to those requiring a specific commitment of time. As many of the
mission formation programs are introductory or serve a specific group of Lasallians, they
often occur over one, two, or three days. While it is possible that some of the programs
requiring a brief time commitment might be as significant or more significant in forming
persons for the Lasallian mission, the decision to focus on a fewer number of these
programs was practical in nature. Programs that lasted four or more days were selected
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for review in this study. Consequently, this study will explore five Regional and four
District Lasallian mission formation programs and experiences, which met the
established criterion. Some programs met this criterion through a single gathering, while
some programs met it over multiple, repeated gatherings. A description of each program
follows.
RELAN Regional Lasallian Mission Formation Programs
The Buttimer Institute.
The Buttimer Institute is an intensive Lasallian education and formation program
that studies the life and work of St. John Baptist de La Salle and the origins of the
Lasallian educational mission. Begun in 1984, the Buttimer Institute is a three-year
program conducted over consecutive summers, in two-week durations, at St. Mary’s
College of California. The Buttimer Institute is named in honor of Brother Charles
Henry Buttimer (1909-1982), the first American Superior General of the Brothers of the
Christian Schools (1966-1976) (https://www.lasallian.info/programs-events/buttimer/).
Participants must have had prior mission formation experiences and some knowledge of
the Lasallian mission. Originally begun as a program of renewal for the Brothers, it
expanded to include lay colleagues after the 42nd General Chapter in 1993 (Kane, 2011).
During the first summer of the program, participants study the Institute’s founding
story. They read biographical texts, autobiographical texts, and early letters regarding the
origins of the Institute, De La Salle, and the historical and ecclesial context of the time.
The second year of the program focuses on De La Salle’s educational vision. Participants
read The Conduct of the Christian Schools and other primary texts analyzing them in
terms of the contemporary Lasallian educational mission. In the third year, the program
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focuses on De La Salle’s spirituality. Participants are immersed in the spiritual writings
of De La Salle, particularly through an examination of The Meditations and An
Introduction to the Method of Interior Prayer. This session integrates Lasallian
spirituality with the themes of the previous two years, and invites participants to allow
Lasallian spirituality to influence and enhance their own personal spirituality. The
Buttimer Institute also aims to deepen the participants’ association for the Lasallian
mission (https://www.lasallian.info/programs-events/buttimer/).
The Buttimer Institute experience includes participants selecting a “practicum”
area. This practicum provides skills and ideas for strengthening the Lasallian mission in
the participant’s own school or ministry. Participants select one of the following
practicums and remain in the practicum for all three years, (a) Lasallian Mission
Coordinators or Animators, (b) Lasallian Presentation Resources, (c) Lasallian Research,
(d) Young Lasallians, or (e) Lasallian Association.
The Lasallian Leadership Institute.
The Lasallian Leadership Institute (LLI) provides participants with a deeper
understanding of the Lasallian mission. Begun in 1997, LLI served approximately 800
Lasallians, Brothers and Lasallian Partners, by giving them a deeper understanding of
Lasallian heritage and preparing them to be leaders in the mission. A three-year program,
LLI participants gathered for one week each summer and for a weekend session in the
fall and spring semester of each year. Each year of the program focused on a particular
theme: Creative Fidelity to the Founding Story (Year 1), Spiritual Leadership in Lasallian
Ministries (Year 2), and Lasallian Leadership in the Educational Community (Year 3)
(https://www.lasallian.info/programs-events/lli/).
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The LLI was designed to empower participants to transform themselves and their
ministries, to be catalysts in their schools to deepen Lasallian mission and association in
their ministries. The Region created this program “to provide the formation so vital to
the success” of the Lasallian mission (Christian Brothers Conference, 2009). Brothers
and Lasallian Partners who are currently in leadership positions, or may have the
potential for leadership in their ministry, and who are committed to Lasallian mission and
association were invited to participate.
Each team of participants from specific schools or ministries were asked to
develop and implement a site-based project that applied what they learned in LLI to
practically address a real need in their current ministry. In 2005, LLI incorporated the
Regional Education Board’s Goals of Lasallian Ministries to help articulate the outcomes
of the program. The Lasallian Leadership Institute was put on hiatus in 2012 to undergo
a thorough review and evaluation. That evaluation led to the conclusion of LLI and the
launch of a new program, the Brother John Johnston Institute.
The Brother John Johnston Institute.
The Brother John Johnston Institute is a formation program that focus on the
issues and expressions of the Lasallian mission as it is currently lived. Participants are
influential people in their local ministry who are seen to have leadership potential and a
demonstrated interest and commitment to Lasallian formation. It is conducted on a two
year cycle, with the first cohort meeting from March 2014 through March 2016. There
are three in-person gatherings (two by District; one by Region) and two online sessions.
The online sessions occur before and after the Regional Gathering in the summer. The
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online portion of the program utilizes technology in an interactive format appropriate for
adult learners.
The program is named for Br. John Johnston, Superior General of the Institute
(1986-1990), who had a passion for the evolving Lasallian Mission and the new reality of
Association for Mission. He was instrumental in developing leadership programs for the
laity who were active in Lasallian schools. The Br. John Johnston Institute focuses on
the Lasallian heritage in light of contemporary realities. Utilizing contemporary texts to
address the signs and issues of current times, the Br. John Johnston Institute engages
participants in reflection and discussion on several critical areas of the Lasallian
Educational Mission. The thematic areas covered by this program include (a) Lasallian
Story and Vision, (b) Lasallian Educational Service to the Poor and the Promotion of
Justice, and (c) Lasallian Spirituality, Vocation and Association.
A capstone written portfolio that integrates the participant’s learning and proposes
applications in their local ministry is expected of all participants. Upon completion of the
Br. John Johnston Institute, participants are meant to leave with:


The ability to articulate Lasallian spirituality and charism,



The ability to understand and articulate their Lasallian vocational commitment,



A sense of accountability to and responsibility for the Lasallian educational
community at the local level,



The ability to animate and energize interest and involvement of members of their
local ministry faculty and staff in formation activities around Lasallian charism
and spirituality, and
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An appreciation for the depth and richness of the Institute of the Brothers of the
Christian Schools and the vast network of Lasallian ministries and ministers
throughout the Region and world (CBC, 2014).
The Lasallian Social Justice Institute.
The Lasallian Social Justice Institute (LSJI) is a formation program based on the

Gospel and Lasallian vocation in promotion of social justice and service to the poor. An
annual six-day immersion experience during the summer that provides an in-depth
exploration of a topic relating to social justice, LSJI was developed as a response to the
call from both grassroots Lasallians and General Chapters of the Brothers for programs
that strengthen association for educational services of the poor. It is a formation program
which centers on the Gospel call to peace and justice and the Lasallian invitation to
“association for the educational service of the young, especially the poor.”
LSJI is open to all Lasallians who are engaged in Lasallian ministries across the
Region. Past topics and locations have been Immigration in Tucson, Arizona, and El
Paso, Texas; Gang Violence in Chicago, Illinois; Homelessness in San Francisco,
California; and Civil Rights in Memphis, Tennessee. The purpose of LSJI is to promote
the continuing process of conversion to solidarity with persons in poverty and to provide
an authentic response to the Gospel and Lasallian vocation. It is designed to be
experiential, educational, creatively practical, and reflective. LSJI seeks to help
participants draw closer to the world of the poor in order to be evangelized by them.
LSJI embodies the Lasallian commitment to association for the educational service of the
poor and the rights of children.
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LSJI consists of four integrated components; (a) a face-to-face encounter with
persons living in poverty, (b) an examination of the Lasallian tradition and the Catholic
Church teachings on poverty and social justice, as well as sociological and economic
commentaries on these issues, (c) participation in a community of Lasallians who will
pray together and further discern their Lasallian vocation, and (d) an exploration of their
roles in creating programs of social justice as catalysts for influence and change in their
local ministries (http://www.lasallian.info/programs-events/lsji/).
The Lasallian Association of Secondary School Chief Administrators.
The Lasallian Association of Secondary School Chief Administrators (LASSCA)
fosters and preserves a cooperative spirit among the chief administrators in the Region.
The LASSCA Conference is planned by and for chief administrators. Each year it
explores a theme in detail that is important to the leadership in Lasallian secondary
schools. It also provides an opportunity for leadership to share best practices and
innovative ideas.
LASSCA fosters a cooperative spirit among the chief administrators of secondary
schools in the Region. It establishes a forum for discussion and a vehicle for action
whereby the leadership of the member schools and the leadership of the Region
collaborate in the promotion of the Lasallian mission to provide a human and Christian
education to the young, especially the poor. The Lasallian Association of Secondary
School Chief Administrators (LASSCA) occurs annually. It fosters and preserves a
collegial spirit among school leaders, establishing “a forum for discussion and a vehicle
for action whereby the leadership of the member schools and the leadership of the Region
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collaborate in the promotion of the Lasallian mission”
(http://www.lasallian.info/programs-events/lassca/).
SFNO District Lasallian Mission Formation Experiences
The Lasallian District of San Francisco New Orleans, while supporting and
promoting the Regional mission formation programs, also provides specific formation
programs to school personnel. Specifically, through the District Offices of Formation
and Education, the SFNO District strives to provide comprehensive, effective and
developmentally appropriate formation programs for the Brothers, Lasallian Partners,
Trustees, and students of the District. The goals of these activities and programs are to
engage the participants intellectually, emotionally, and spiritually, to promote a deeper
understanding and commitment to the Lasallian mission and charism, and to advance the
Catholic and Lasallian character of the communities and works of the District. At the
District Level, the following programs meet the criterion of the current research, that of
lasting four or more days: (a) the Discerning Leaders Program, (b) The District Chief
Administrators Association (formerly the Secondary School Administrators Association),
(c) The Campus Ministry and Student Activities Annual Gathering, and (d) Vandhu
Paaru.
The Discerning Leaders Program.
The Discerning Leaders Program was established in 2007 to assist with
succession planning for chief administrators at the schools within the SFNO
District. This program aims to help selected educators from across the District of San
Francisco New Orleans to discern their talent, interest, and aptitude to serve as a principal
or president for one of the secondary schools of the District. The program’s context is
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one of ongoing vocational discernment. The program has two main elements: face-toface gatherings and a mentoring component.
The first year of the program consists of three face-to-face sessions. The first
session serves as an orientation and occurs at Mont La Salle, Napa, California. The
following two sessions in year one and two of the three sessions in year two take place at
school sites within the District. These sessions include a variety of opportunities to meet
with chief administrators throughout the District. The program concludes with a
capstone gathering at Mont La Salle at the end of the second year. Some of the topics
included in this program include, (a) apostolic/religious leadership, (b) curriculum and
instruction leadership, and (c) mission effectiveness: the advancement of the Catholic,
Lasallian mission.
The mentoring component takes place at the participant’s home institution. An
individual, usually a current president or principal chosen by the participant serves as the
mentor. The specifics of the mentoring relationship and program are at the discretion of
the participant and mentor. Three cohorts of the Discerning Leaders program have been
facilitated to date. Participants are chosen in collaboration with local school leadership.
The District Chief Administrators Association.
The District Chief Administrators Association (DCAA), formerly known as the
Secondary School Administrators Association (SSAA), is a gathering of presidents and
principals in the fall and spring of each year. Begun in the late 1960’s, these meetings
allow chief administrators, presidents and principals, to share challenges and insights, to
promote professional and spiritual enrichment, and to advance District-wide initiatives on
behalf of the Lasallian mission. The spring gathering generally includes a more in-depth
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retreat experience to help form individuals in Lasallian spirituality. A third winter
meeting of this group occurs in conjunction with the annual Regional LASSCA gathering
(http://www.delasalle.org/programs-events/office-of-education/).
The Campus Ministry and Student Activities Annual Gathering.
Beginning in the late 1980’s, the Directors of Campus Ministry and Student
Activities of SFNO District schools began gathering annually for formation activities,
retreat, and opportunities to discuss themes, trends, and issues relevant to their respective
areas of campus life. These gatherings provide opportunities for professional sharing, for
community building and mission formation. Meeting each Fall, usually at St. Joseph’s
Camp, Duncan Mills, California, these two key areas of campus life foster a sense of
collaborative ministry and explore common areas of interest that advance the overall
goals of co-curricular and youth ministry activities (http://www.delasalle.org/programsevents/office-of-education/).
Vandhu Paaru.
An adult immersion experience, Vandhu Paaru involves a three week experience
at a Lasallian ministry in Southern India, Sri Lanka, or Myanmar. This program provides
participants an opportunity to experience the Lasallian mission in the third world and
provide fundamental services to other Lasallian ministries. The program began in the
summer of 1999 and is cooperatively sponsored by the SFNO District, the Delegation of
India, the District of Colombo, and the Lasallian East Asia District. Vandhu Paaru is
considered one of the most profound means of Lasallian formation available, through
direct work with the poor in the spirit of the Lasallian tradition. Some of the goals of this
program are for participants to have an increased awareness of and renewed commitment
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to the Lasallian worldwide mission, as well as to build Lasallian Association for mission
at an international level.
While at the immersion site, participants may be involved in construction
projects, teaching English, providing recreation to young people, and working with
Brothers and those considering becoming Brothers. As part of the experience,
participants live with the De La Salle Christian Brothers and join them for meals and
daily prayer. Open to all faculty and staff members of Lasallian institutions in the SFNO
District, participants are selected by collaboration between the local school and the
District leadership. Participants must be persons of faith with a desire to strengthen their
commitment to the mission of the De La Salle Christian Brothers and who are willing to
share and integrate the experience into their life at school upon returning home. Prior to
the immersion, a preparation retreat takes place in the spring to meet other participants,
prepare personally and spiritually for the experience, and hear firsthand from others who
have participated in the past. In addition, one to two personal conferences with program
leadership take place prior to departure.
Research on Lasallian Mission Formation Experiences
Little research has been done on Lasallian Regional and District mission
formation experiences. In 2001, Tidd stated:
To date…the Brothers have only anecdotal and incidental evidence, from
evaluations done by participants, that these programs have been useful in forming
lay teachers into a distinctly Lasallian worldview (Christian Brothers Conference,
1999a). These programs have not as yet come under scrutiny of research to
ascertain the extent to which they are meaningfully inculcating into lay teachers a
distinct and authentic Lasallian spirit, which can in turn animate Lasallian schools
and institutions in a way that preserves their distinctive Lasallian identity, even as
the number of Brothers continue to decline. (p 5)
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In his 2001 research, Tidd utilized Van Grieken’s (1995) Lasallian Operative
Commitments as the basis for his normative characteristics of the Lasallian educational
mission. Tidd developed his own research instrument to analyze the effectiveness of
mission formation programs to instill these normative characteristics within participants.
The evaluation of the effectiveness of the mission formation was based on the
researcher’s analysis of participant responses to survey questions designed to implicitly
measure Lasallian normative characteristics based on Van Grieken’s Lasallian Operative
Commitments. In his research, Tidd (2001) did not find any statistically significant
difference “between study respondents’ degree of commitment to Lasallian cultural
values and their participation in Lasallian formation programs” (p. 220).
A year after Tidd’s (2001) study, Ketelle and Swain (2002) were commissioned
by the Brothers of the Christian Schools (Kane, 2011) to conduct research on the
Lasallian Leadership Institute for the Brothers of the Christian Schools. Unfortunately,
neither Ketelle, Swain, nor the Lasallian District or Regional offices were able to find a
copy of this study. According to Kane (2011), the study used survey research on one
specific cohort of the Lasallian Leadership Institute (LLI). Concerning the study’s
results, Swain stated: “We found a general very positive response to LLI. We also
learned that folks wished for more dialogue during the sessions along with more followup formation opportunities.” (C. Swain, personal communication, January 18, 2016).
Kane (2011) also conducted a study on the Lasallian Leadership Institute (LLI).
This doctoral dissertation utilized a phenomenological, qualitative research design
centering on four lay Lasallian teachers, two from secondary schools and two from
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colleges. Kane found that LLI had a positive influence on the participants’ perception of
being associated for the Lasallian mission with the Institute.
In 2013, Proehl and Suzuki published their research on the Lasallian Social
Justice Institute (LSJI) and the transfer of learning into action. Similar to Tidd (2001)
and Kane (2011), these authors note the limited prior research on Lasallian mission
formation programs. Proehl and Suzuki (2013) found that the LSJI outcomes were being
achieved, and that participants were more knowledgeable about the Lasallian tradition,
were more committed to the Lasallian mission, and were reenergized in their work. The
study found that the transfer of learning was not strong or consistent and was impacted by
two factors: (a) the availability of social support and (b) the applicability of learning to
the participants work. Importantly for the current research, the location of the LSJI
experience did not factor into any significant differences among those studied. Based on
this result, the current research does not ask LSJI participants to specify the location of
their formation experience.
The review of literature suggests that the previous research on Lasallian mission
formation programs is limited. Moreover, three of the research projects focus on one
program, the Lasallian Leadership Institute. The current research, therefore, will provide
more information on both LLI and LSJI while investigating seven additional programs.
While most similar to Tidd, the current study will collect data from only those who
participated in LLI after 2001, the date of his study.
Moreover, this research utilized a different expression of the Lasallian educational
mission, the Five Core Principles, as its articulation of the essential Lasallian normative
characteristics. Rather than conducting a survey to examine the level to which these
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normative characteristics were inculcated within the participants as determined by
analysis of survey questions implicitly designed to measure the normative characteristics,
the current research asks the participants explicitly to reflect on what degree, if any, the
mission formation program had on their ability to advance the normative characteristics,
the Five Core Principles. This researcher hopes to build on the early work that exists
about Lasallian mission formation programs.
The Call for Feedback on Mission Formation Programs
While the need for the current research has been established, the literature also
supports the importance of obtaining participant feedback on mission formation
programs. An examination of ecclesial and Lasallian literature suggests an explicit and
implicit call for feedback on mission formation programs, emphasized as necessary by
the Catholic Church and the Institute. Noting shared responsibility for the Catholic
educational mission with faculty and staff, the American bishops stated that this mission
formation must “emphasize self-direction, dialogue, and mutual responsibility” (NCCB,
1972, ¶ 44). As previously noted, the Catholic Church defines education as socially
mediated. “A personal relationship is always a dialogue rather than a monologue” (CCE,
1982, ¶ 33). Given this perspective within a Catholic educational setting, the importance
of dialogue and mutual enrichment can be understood to apply to mission formation and
the faculty and staff who are being formed.
According to the CCE (1982)
Our age is characterized by change; change that is constant and accelerated, that
affects every last aspect of the human person in the society that he or she lives
in….the need for new attitudes and new methods is constant. (¶ 67)
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This dialogue can assist in addressing the need for new attitudes and methods with regard
to societal change and approaches to mission formation. The CCE (1988) confirmed this
approach. It declared, “To be human is to be endowed with intelligence and freedom; it
is impossible for education to be genuine without the active involvement of the one being
educated” (¶ 105). Actively involving formation participants by asking for feedback
respects their humanity and creates a formation experiences that is genuine. Within this
same document, the Congregation stresses the importance of gaining “a thorough and
exact knowledge of the real situation” as this will “suggest the best educational methods”
(¶ 22). Getting direct feedback from those being formed, therefore, provides more
thorough knowledge of the “real situation” of teachers and staff, providing essential
feedback for those designing mission formation experiences.
Most recently, the CCE (2007) recognized the importance of context. “Within the
context of globalization, people must be formed in such a way as to respect identity,
culture, history, religion, and especially the suffering and needs of others, conscious that
‘we are all responsible for all’” (¶ 44). One means of respecting those being formed is to
actively seek their feedback on the formation process itself. In achieving the specifically
religious dimension of the Catholic educational mission, presenting “faith as an attractive
option,” the Congregation states that “we must start from young people’s life experience
but also from that of coworkers” (CCE, 2014, Sec III.1.A). Obtaining mission formation
feedback is one means of consulting the life experience of coworkers. The importance of
obtaining, analyzing, and respecting the feedback of those adults being formed for the
Catholic educational mission is stressed throughout the ecclesial documents.
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This need for feedback on mission formation is also seen in Lasallian literature.
Indeed, the foundation for feedback on mission formation programs within the Lasallian
context is deeply rooted in the Institute and its culture. “The Lasallian charism and its
spirituality are relational” (Christian Brothers Conference [CBC], 2010b, p. 7). The
fundamentally relational and communal aspect of the Lasallian mission affirms a formal
process of dialogue that allows participants to provide meaningful feedback in a manner
that can assist evaluation and future planning. This characteristic of the Lasallian
charism is also emphasized in the continual emphasis on an ecclesial model as People of
God, “a body where the faithful enjoy an equal dignity” (Brothers of the Christian
Schools [BCS], 2013, Sec I.22). The very act of discerning God’s providence has been
understood to occur through “fraternal dialogue” amongst the members of the Institute
(Sec.1.17). Moreover, Lasallian spirituality emphasizes the belief that God acts in the
here and now.
The BCS (2010) concluded, “Our goal is to continue motivating, forming and
inviting all members to deepen their association for Mission” (Sec. 4.17). The motivation
and invitation found in this Lasallian passage suggest a desire for engagement on the part
of those being formed. In 2015, the SFNO District Leadership Team published their
most recent District Action Plan in light of the 45th General Chapter. As stated in the
Introduction of this document, “before we take action, we must understand our context”
(Lasallian District of San Francisco New Orleans, 2015b, p. 4). Feedback from faculty
and staff regarding Lasallian mission formation will assist in the understanding of the
context. The document stresses the need to promote a Lasallian Catholic worldview in a
manner that is relevant. Having recently evolved from the merger of two legacy districts,
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the SFNO District leadership (2015b) stated: “Our new District will continue to adapt its
formation programs to meet the needs of teachers and staff in our ministries” (p. 10).
Feedback is one element in determining the needs of the teachers and staff in Lasallian
ministries. Under the Goals listed, the District leadership stressed the importance of
providing mission formation and the need to develop and refine programs that are
developmentally appropriate and to continually evaluate their effectiveness. This same
goal also stresses the “best use of resources” in providing quality formation for Brothers
and Partners (SFNO, 2015b, Goal II.B.1) Feedback from participants is essential in
evaluating the effectiveness of mission formation programs and in helping to refine them.
Participant feedback assists in the goal of continuing “to adapt our formation programs to
provide quality ongoing formation...for our school faculties and staff” (Goal IV.C.2).
The Regional gatherings for the International Assembly were charged with the
task “to hear as many voices as possible in order to discover and articulate the collective
Lasallian identity in the context of the present world and to recognize the diverse ways of
living the Lasallian charism of human and Christian education” (BCS, 2006, p. 7). A
culture of listening, communal discernment, and gathering input permeates the Institute
and its literature.
Over the past several decades, the understanding of who is included in the term
“Lasallian,” who are the people responsible for the Lasallian mission and charism, who is
included when speaking of “together and by association,” and who needs ongoing
formation, has evolved and broadened significantly. “This evolution also is leading...to
organizational structures of dialogue, discernment, and decision making in which all
Lasallians, the Brothers included, participate at the same level” (BCS, 2010, September,
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p. 21). The current research looks to contribute to this dialogue and discernment for the
mission of Lasallian education in particular and the mission of Catholic education in
general.
Chapter II Summary
This review of literature began by placing the Lasallian educational mission
within the broader context of the Catholic educational mission. That twofold mission,
spiritual and secular, depends on the persons who serve within the schools. This review
then examined the Institute of the Brothers of the Christian Schools and how it developed
and evolved to provide a Catholic education to the young, especially the poor. The
constitutive elements of the Lasallian educational mission were examined and eventually
focused on one expression of it, the Five Core Principles. As with Catholic education
generally, the achievement of these core principles in Lasallian schools was seen in the
literature as being dependent primarily on the faculty and staff in those ministries. The
Lasallian literature repeatedly expresses the central importance of and need for formation
of these faculty and staff members. The literature review then proceeded to describe
several Regional and District level Lasallian mission formation programs that have been
developed and have evolved to meet this call and need.
Examining the limited empirical research conducted on Lasallian mission
formation programs, this literature review reinforced the need for greater research in this
area. The importance of getting participant feedback on mission formation experiences
was also shown to be essential. This study, designed to measure the perceived influence
of Lasallian mission formation on participants' ability to advance the Lasallian mission,
will provide a new data point in this area of research. The next chapter will address the

78
specific methods that were utilized in this study.
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CHAPTER III
METHODOLOGY
Restatement of the Purpose of the Study
The purpose of this study was to investigate the perceptions of Lasallian Catholic
school faculty and staff members of the San Francisco New Orleans District (SFNO)
regarding their mission formation opportunities within the past decade, namely between
2005 and 2015. Specifically, this study identified the Lasallian Regional and District
mission formation programs in which faculty and staff members had participated. It
measured the degree to which the participants would recommend these programs to their
colleagues. It explored the extent to which the identified programs had influenced the
participants’ ability to address the Five Core Principles of Lasallian education: (a)
Concern for the poor and social justice, (b) Faith in the presence of God, (c) Quality
education, (d) Respect for all persons, and (e) Inclusive community. Finally, it examined
whether a significant correlation existed between each of the participants’ self-reported
demographics (age-range, ecclesial status, years working in a Lasallian school, role in
current school, and educational background) and the extent to which the mission
formation programs had influenced their ability to address the aforementioned core
principles of Lasallian education.
Within the scope of this study, the Lasallian Regional and District mission
formation programs explored were those that required a four-day or more time
commitment by the participants. The five Regional programs that met this criterion were:


The Buttimer Institute,



The Lasallian Leadership Institute,
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The Br. John Johnston Institute,



The Lasallian Social Justice Institute, and



The Lasallian Association of Secondary School Chief Administrators.

Additionally, the four District programs that met this criterion were:


The Campus Ministry and Student Activities Annual Gathering,



The Discerning Leaders Program,



Vandhu Paaru, and



The District Chief Administrators Association.

Hence, these nine programs were examined in this study.
Research Design
This study was quantitative in design. It utilized a researcher-designed online
survey questionnaire (Appendix D). The survey measured the perceptions of the faculty
and staff members in Lasallian Catholic secondary schools in the SFNO District of the
Lasallian Region of North America (RELAN) of the Institute of the Brothers of the
Christian Schools about Regional and District Lasallian mission formation programs in
which they had participated.
A quantitative method was chosen for this study as it provided the most
appropriate means of answering the research questions under investigation. According to
Creswell (2009), survey research is appropriate when the following conditions exist: (a)
the researcher wants to describe attitudes, opinions, behaviors, or characteristics of a
population; (b) quantitative, numbered data will be collected and analyzed statistically to
study variables addressed in the research questions; and (c) the researcher seeks to
describe trends in the data to answer the research questions. For Creswell, survey
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research is especially appropriate for measuring current attitudes and beliefs and for
collecting data in a short amount of time. Likewise, Fink (2013) and Fowler (2009)
maintained that a self-administered online survey is the preferred methodology for the
following conditions: (a) the sample population includes a large number of participants
that is both widely dispersed geographically and accessible; (b) results from the survey
are needed quickly; (c) a standardized set of questions for all participants provides
consistency in the study’s design; (d) participants’ right to confidentiality is ensured
when answering questions of a sensitive nature; (e) participants have a likely interest in
the research problem; and (f) all members of the sample population have access to a
computer or mobile device, a working email address, and the technical and literacy skills
necessary for completing the survey online.
In addition, Fowler (2009) suggested that the utilization of an online survey
presents advantages to both the researcher and the participants. For the researcher, an
online survey: (a) facilitates potentially quick responses from participants; (b) is likely to
increase the validity of responses as participants do not have to share any sensitive
information in person; (c) provides easy means to get the survey to participants if email
addresses are easily available and are working; (d) minimizes the turnaround time
between reception and completion of the survey; and (e) has a low cost compared to other
survey methods such as mail surveys and personal interviews when the large sample is
dispersed across a large geographic region. For survey participants, the online survey: (a)
may be administered conveniently where participants are, for example, where they work
and have access to computers or mobile devices; (b) provides time for participants to give
thoughtful answers; (c) provides the opportunity to give direct input regarding a
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particular issue within a limited time; and (d) provides a degree of anonymity not enjoyed
during personal interviews.
Setting
The setting of this study was 16 of the 17 Lasallian Catholic secondary schools in
the SFNO District of the Institute of the Brothers of the Christian Schools. The Center
for Applied Research in the Apostolate (2015) describes Lasallian Catholic secondary
schools as educational institutions offering grades 7-12, 8-12, and 9-12. The SFNO
District’s 17 Lasallian Catholic secondary schools are located in eight states: (a) Arizona,
(b) California, (c) Colorado, (d) Louisiana, (e) New Mexico, (f) Oregon, (g) Texas, and
(h) Washington. Collectively, there are 865 educators (administrators, full-time faculty,
and staff members) serving 11,656 students in the Lasallian Catholic secondary schools
in the SFNO District (Lasallian District of San Francisco New Orleans, 2015a). One of
the schools, Sacred Heart Cathedral (SHC) Preparatory located in San Francisco,
California, was excluded from this study as SHC served as the context for this
dissertation’s pilot study, and the researcher currently serves as the school’s principal.
The 16 schools explored in this study are all operated and governed as Lasallian
Catholic secondary schools; however, two of them (Archbishop Rummel High School in
Metairie, Louisiana, and Cathedral High School in El Paso, Texas) are diocesan owned.
The Brothers of the Christian Schools through the Lasallian Educational Corporation
(LEC) own the remaining 14 schools. Of the 16 schools studied, 11 are coeducational
and five serve only male students. Collectively, these 16 Lasallian Catholic schools
provided a convenient and reasonable sample size for this study, and provided results that
are most meaningful for a specific group, the San Francisco New Orleans District. The
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names, locations, grade levels, and enrollment of each of the 16 secondary schools in the
SFNO District included in the study are presented in Table 2.
Population
The population for this study was limited to the faculty and staff members of the
16 Lasallian Catholic secondary schools within the SFNO District who had participated
in Lasallian Regional or District mission formation programs lasting four days or more
between 2005 and 2015. Specifically, it consisted of 166 faculty and staff members
(N=166). This number of participants was determined and verified through two sources:
(a) the principals of the Lasallian Catholic secondary schools of the SFNO District (see
Appendices A, B, and C), and (b) the SFNO District Office of Education.
Instrumentation
This study employed a researcher-constructed survey instrument, the Lasallian
Mission Formation Participant Perception Survey (Appendix D). The researcher
constructed his instrument utilizing Survey Monkey®. The survey questionnaire was
comprised of 37 items, and took approximately 10 minutes to complete. It was imbedded
as a link in a personalized email sent to all qualifying participants. The survey began
with a Welcome page, which highlighted the following: (a) the purpose of the study, (b)
notification that participation is strictly voluntary and that the right of confidentiality is
guaranteed, (c) the contact information of the researcher and IRB, in case respondents
wish to clarify any questions or concerns they have about the study (d) general directions
for completing the survey, and (e) the consent verification option. To proceed to the
survey itself, the respondent must have checked the Consent “Yes” option. The consent
option is item one of the survey.
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Structurally, the remaining 36 items were divided into three major parts. Part I
addressed Regional Mission Formation Programs; Part II addressed District Mission
Formation Programs; and Part III addressed Demographics (See Appendix D). Parts I
and II were further divided into subsections, which identified: (a) the specific mission
formation programs the participants had experienced, (b) how likely they would be to
recommend each experienced program to a colleague, and (c) how influential each
program was to fostering the participant’s ability to address the Five Core Principles of
Lasallian education. Part III addressed the following demographics of the participants:
(a) age, (b) ecclesial status, (c) years worked in a Lasallian school, (d) role in current
school, and (e) educational background.
Of note, the items in subset (b) in Parts I and II utilize Reichheld’s (2006, 2011)
Ultimate Question protocol to measure how likely the participants would be to
recommend the Lasallian Regional or District mission formation programs that they had
experienced to their colleagues. The researcher secured permission from Reichheld (see
Appendix E) to use his Ultimate Question protocol within this survey instrument.
Reichheld’s (2006, 2011) Ultimate Question protocol employs an 11-point scale
to measure engagement and satisfaction of individuals. His scale is divided into three
categories for analysis: (a) promoter, (b) passive respondent, and (c) detractor.
According to Reichheld, promoters refer to those who are pleased with a product or
program and will promote it, whereas a detractor is not pleased with the product or
program and will not promote it.

Location

Metairie, LA
Archbishop Rummel High School
Los Angeles, CA
Cathedral High School
El Paso, TX
Cathedral High School
Sacramento, CA
Christian Brothers High School
Concord, CA
De La Salle High School
New Orleans, LA
De La Salle High School
Portland, OR
De La Salle North Catholic High School
Denver, CA
J. K. Mullen High School
Napa, CA
Justin-Siena High School
Milwaukie, OR
La Salle Catholic College Preparatory
Pasadena, CA
La Salle High School
Union Gap, WA
La Salle High School of Yakima
Berkeley, CA
St. Mary’s College High School
Santa Fe, NM
St. Michael’s High School
Covington, LA
St. Paul’s Catholic School
Tucson, AZ
San Miguel High School
Note. Lasallian District of San Francisco New Orleans, 2015a.

School Name

Faculty
84
41
59
66
63
56
25
61
39
42
58
13
42
43
63
25

Enrollment
684
782
503
1074
1036
525
319
765
671
704
656
207
628
589
863
363

Grade Levels
8-12
9-12
9-12
9-12
9-12
8-12
9-12
9-12
9-12
9-12
9-12
9-12
9-12
7-12
8-12
9-12

Names, Locations, Grade Levels, Enrollment, and Faculty Size of Secondary Schools in the San Francisco New Orleans District,
2014-2015, Participating in the Study.

Table 2
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The passive respondents refer to those who are satisfied with a product or program, but
are not enthusiastic about it, and may go either way in their recommendation of it. A
“Net Promotor Score” is obtained by subtracting the number of detractors from the
number of promotors. This Net Promoter Score falls within a range from -100% to
100%.
The Lasallian Mission Formation Participant Perception Survey (Appendix D)
was also designed to collect data using several formats: (a) forced choice responses, (b)
Likert scale responses, and (c) write-in comments. The forced choice responses allowed
for the standardized measurement of individual participation in specific programs. The
Likert scale for influence responses allowed for the analysis of promotion for the
program (Reichheld’s 11-point scale) and factors the degree of perceived influence in
achieving Lasallian Five Core Principles (five-point scale). The comment boxes allowed
for additional data to be noted, adding depth to the analysis and participant perceptions.
Validity
A panel of 12 experts (see Appendix F) reviewed and validated the content
validity and the face validity of the survey instrument. The validity panel included
individuals whose background or expertise in Catholic secondary education, Lasallian
education, leadership of teacher and staff mission formation; graduate level studies in a
relevant field (such as educational leadership); or graduate level instructional experience
in a relevant field (such as statistics, research methodologies) was identified as relevant to
the proposed study.
An introductory email was sent to the panel of experts requesting their
participation in assessing the survey’s content and face validity. The researcher then
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emailed each panelist a letter stating the purpose of the study and a link to the study’s
survey in Survey Monkey® with a validity evaluation form (see Appendix G). The letter
requested their review of the survey for content validity and face validity. No incentives
or compensation was offered to the panelists for their participation, and there were no
costs incurred for the panelists. The suggestions of the validity panel were then reviewed
and evaluated in collaboration with the researcher’s dissertation chairperson. Those
suggestions that added clarity, sharpened the study’s focus, and increased the face and
content validity of the instrument were incorporated into the final draft of the survey
Greater clarity was achieved by focusing solely on the mission formation
programs of Lasallian education, rather than on Catholic education in its broadest terms.
The focus was also sharpened by placing attention on the Lasallian Regional and District
mission formation programs that were longer in length (four days or longer) rather than
those requiring less time than that. Also the longer time commitment naturally added the
opportunities for greater discussion and reflection on the principles of Lasallian
education. Of note, most panel members affirmed the use of the Ultimate Question
protocol as an appropriate means of measuring the collegial promotion of the various
programs.
Reliability
A five-item researcher constructed instrument was created for this study to assess
the extent to which nine different Lasallian formation programs influenced participants’
ability to address Five Core Principles of Lasallian education. Core principles included
a) Concern for the poor and social justice, b) Faith in the presence of God, c) Quality
education, d) Respect for all persons and e) Inclusive community, and were measured
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using a 5-point Likert scale from "Not at all influential" to "Extremely influential” with
an additional choice of “Not sure/Uncertain” also available. Formation programs
participated in included:


The Buttimer Institute



The Lasallian Leadership Institute



The Br. John Johnston Institute



The Lasallian Social Justice Institute



The Lasallian Association of Secondary School Chief Administrators



The Campus Ministry and Student Activities Annual Gathering



The Discerning Leaders Program



Vandhu Paaru, and



The District Chief Administrators Association.
The researcher conducted a pilot study including 36 faculty and staff members from

Sacred Heart Cathedral Preparatory (n=29), a Lasallian secondary school in San
Francisco, California, and De Marillac Academy (n=7), a Lasallian middle school
(Grades 4-8) in San Francisco, California. Using Survey Monkey®, the individuals were
invited to participate in the pilot study via email, throughout a 14-day period. Thirty-four
respondents (N=34) assessed their participation in a total of 53 formation experiences.
To determine whether the items in the instrument were internally consistent, Cronbach's
alpha was calculated. The five-item scale showed relatively high internal consistency
with  = 0.84. Including the Ultimate Question 11-point Likert-like item assessing
likelihood of recommending the program to other Lasallian educators yielded internal
consistency of  = 0.83.
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Evaluating the reliability of the instrument through this pilot study also allowed
for a further refinement of the survey itself. As many of the respondents had only
participated in one program, the open ended question regarding which program was
“most” helpful was no longer asked at the end of the Regional section and the District
section of the survey, but only after both sections had been completed. Moreover, the
question was clarified to ask for responses from only those who had experienced two or
more mission formation programs. At this point in the research, in collaboration with the
dissertation committee chairperson, an implicit research question regarding possible
differences based on demographics became explicit and was added to the current study.
Examining the results of the actual study, Cronbach's alpha was used to determine
the internal consistency of items completed by the 121 respondents in assessing 230 of
the formation programs in which they participated and for which all items were complete.
The five-item scale showed a high internal consistency with α = 0.93. Including the
Ultimate Question Likert-like item assessing likelihood of recommending a formation
program to other Lasallian educators yielded similar internal consistency of α = 0.91
Data Collection
In March 2015, the researcher obtained permission from the Director of the Office
of Education for the SFNO District to conduct the study with the mission formation
participants in the Lasallian secondary schools of the SFNO District secondary schools
(see Appendix H). The Director updated his permission in September 2015 to specify the
survey population as only those who have participated in a Lasallian Regional or District
mission formation opportunity in the past decade (2005-2015) (see Appendix I). The
General Councilor for the RELAN Region, Br. Timothy Coldwell, FSC, also provided his
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permission to survey the mission formation participants (see Appendix J). As the
Lasallian Regional and District Offices conduct these programs and financially support
all participants, these permissions were both essential and sufficient for this study.
The researcher also received approval from the University of San Francisco
Institutional Review Board for the Protection of Human Subjects to conduct the study
(see Appendix K). Upon approval of the dissertation proposal from his committee, the
researcher sent an introductory email (see Appendix L) to the appropriate faculty and
staff in the SFNO District (N = 166) inviting them to participate in this doctoral study
regarding their perceptions about Lasallian Regional and District mission formation
experiences. The email included the anticipated time needed to complete the survey and
emphasized its voluntary nature. From that email, participants clicked a “Begin Survey”
button to access the online survey (see Appendix D) which began with a formal
introductory page detailing further the purpose of the study, permissions for the study,
and assurance of each participant’s right of confidentiality. The introductory page of the
survey also included a consent option at the bottom of the page, and after clicking “Yes,”
the participants entered the survey that used Survey Monkey® for its administration. If
they did not click the “Yes” option they were unable to proceed.
Because the online survey was sent to participants’ school email addresses, issues
related to online access were minimal. Additionally, the link to the Survey Monkey®
online survey was embedded in the body of the introductory email sent from the
researcher’s email address, further decreasing the likelihood of the survey being blocked
by email security filters. A further safeguard was taken by contacting the technology
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staff at each school to ensure that Survey Monkey® and the researcher’s email address
were “white-listed” as approved senders.
A three-week window for survey completion was allowed from April 6 to April
27, 2016. The researcher indicated this time frame in the introductory email (see
Appendix L) and on the introductory page of the online survey (see Appendix D). The
researcher sent three reminder emails to all non-respondents through the Survey
Monkey® tracking feature. At the end of the three-week period, on the date indicated in
the introductory email and on the introductory page of the online survey, the survey was
closed. It was the researcher’s aim to obtain more than a 60% rate of response to allow
for statistical analyses of the collected data. As will be seen in Chapter IV of this study,
the response rate exceeded this goal.
Data Analysis
The Lasallian Mission Formation Participant Perception Survey (Appendix D)
was used to gather data necessary to answer the four research questions under
investigation. Collected data were analyzed using statistical software, SYSTAT.
Research Questions 1-3 were addressed through descriptive statistics, whereas Research
Question 4 was analyzed utilizing nonparametric inferential statistics. Of the 125
participants, four subjects were removed from analyses due to insufficient responses.
The remaining 121 respondents reported participating in a total of 241 Lasallian Regional
and District mission formation programs. The number of programs participated in by
respondent varied from one to six, with an average of M = 1.98 (SD = 1.11, Median = 2)
programs per respondent.
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Research Question 1 sought to identify “Which Lasallian Regional and District
mission formation programs have the faculty and staff members of secondary schools
from the SFNO District participated in the last 10 years (2005-2015)?” The answer to
this question will be reported through frequencies and percentages for all participants
(N=121) for the nine programs under review.
Research Question 2 sought to measure “How likely were faculty and staff
members to recommend the Lasallian Regional and District mission formation programs
they have experienced to their colleagues?” To answer this question, the researcher
employed Reichheld’s (2011, 2006) Ultimate Question protocol. According to
Reichheld’s scale, participants with responses of 9 or 10 were categorized as
“promoters,” those with responses of 7 or 8 were categorized as “passive respondents,”
and those with responses between 0 and 6 were categorized as “detractors.” Frequencies,
means, and standard deviations were reported for all participants (N=121) as they relate
to the three categories (promoters, passive respondents, or detractors) used to calculate
the Net Promoter Score.
Utilizing Reichheld’s (2006, 2011) descriptors, “promoters” would be those
respondents who are pleased with and most likely to promote the mission formation
opportunity. “Passive respondents” would be those satisfied with, but not enthusiastic
about their experience with the mission formation opportunity. They may be thought of
as indifferent and could go either way in recommending the opportunity to others.
“Detractors” would be those who are generally unhappy with their experience and who,
according to Reichheld, could damage the program’s reputation through negative wordof-mouth.
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Research Question 3 sought to measure “How influential do faculty and staff
members perceive their participation in the Lasallian Regional and District mission
formation programs to be upon their ability to address the Five Core Principles of
Lasallian education: (a) Concern for the poor and social justice (b) Faith in the presence
of God, (c) Quality education, (d) Respect for all persons, and (e) Inclusive community?”
The researcher analyzed the participants’ responses (N=121) by reporting their
frequency, percentages, means, and standard deviation related to the five-point Likert
scale used in this survey: (a) Not at all influential, (b) Slightly influential, (c) Somewhat
influential, (d) Very influential, (e) Extremely influential. An additional choice of “Not
sure/Uncertain” was also available.
Research Question 4 sought to measure “Whether there are significant
relationships between the participants’ self-reported demographics (age-range, ecclesial
status, years worked in a Lasallian school, role in current school, and educational
background) and the extent to which each mission formation program had influenced
their ability to address the Five Core Principles of Lasallian education?” As noted above,
to answer the fourth research question, the researcher used nonparametric inferential
statistics to measure the degree or strength of the relationship between variables, in this
case, “the perceived influence of the program and the participants’ demographic
variables” to determine if there were any statistically significant differences among
various sub-groups within the overall population as related to each program and each
core principle.
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Limitations
This study is limited in relationship to the following: (a) its scope, (b) its setting,
(c) population, (d) its methodology, and (e) its researcher. The scope of this study is
limited to the Lasallian Regional and District sponsored mission formation programs
lasting four days or more. It is also limited to individual perceptions about whether they
would recommend the opportunity to a colleague and the degree to which the experience
influenced their ability to address the Five Core Principles of Lasallian education: (a)
Concern for the poor and social justice (b) Faith in the presence of God, (c) Quality
education, (d) Respect for all persons, and (e) Inclusive community.
The generalizability of this study is limited to the San Francisco New Orleans
(SFNO) District, the setting of the study, and one of four districts in the Lasallian Region
of North America of the Institute of the Brothers of the Christian Schools. In addition,
the population of the study is limited to faculty and staff members (N = 166) who have
participated in a Regional or District mission formation opportunity between 2005-2015
from 16 Lasallian secondary schools in the SFNO District, described as schools with
grades 7-12, 8-12, or 9-12 (CARA, 2015). The study was not inclusive of Lasallian
elementary and middle school faculty and staff within the SFNO District. The study was
also not inclusive of faculty and staff members who had participated in the Lasallian
mission formation programs during this time period but are no longer working in an
SFNO District school.
Additionally, this study’s methodology, survey research, presents limitations.
Although the validity and reliability of the survey instrument were established,
knowledge of a respondent’s motivation for answering the questions is unknown (Orlich,
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1978). Moreover, the survey is time-bound. Consequently, the physical, emotional, or
spiritual dispositions of the participant at the time of responding to the survey must be
considered. Therefore, the results of this survey are limited to a snapshot of the
participant at the time that he or she answered the survey questions.
According to Fowler (2009) and Fink (2013), participants of survey research tend
to rate themselves higher in questions that illicit a self-evaluative response. Fowler and
Fink also maintain that even though the right of confidentiality of responses is
guaranteed, the issue of social desirability is a common limitation of survey research.
Another limitation associated with a self-administered online survey may be a lack of
technical, computer skills on the part of respondents. However, because of the universal
availability and use of computer or tablet technology, as well as universal access to the
Internet and to emails by educators, the effects of this limitation should be minimal (Fink,
2013; Fowler, 2009).
Lastly, the researcher’s familiarity with the Lasallian school community under
review may be considered a limitation. This study’s researcher is an administrator at a
Lasallian secondary school within the SFNO District. Consequently, he is an annual
participant in the DCAA meetings, a frequent participant in other SFNO District-wide
gatherings, and has experienced many of the mission formation experiences included in
this research. As a Lasallian principal, he personally knows some of the participants who
will be invited to participate in the study as well as all of the school principals and
presidents who may be a part of the study’s population. However, the researcher made
every effort to reassure all participants, those known and unknown, of their right of
confidentiality and that their responses would not be identified in relationship to
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themselves or to their schools. In addition, they were assured that all findings would be
determined solely on the statistical analysis of the survey results and that all findings
would be reported in general terms. No names or identities were disclosed at any time.
Background of the Researcher
The researcher is a doctoral student in the Catholic Educational Leadership
program in the School of Education at the University of San Francisco. He holds a
Bachelors of Arts degree in psychology and philosophy from the University of Notre
Dame, South Bend, Indiana, and a Masters of Divinity degree from the Jesuit School of
Theology at Berkeley, California. He has experienced the following Lasallian mission
formation programs included in this study: the Lasallian Leadership Institute (Cohort II),
the Lasallian Association of Secondary School Chief Administrators (LASCCA), Vandhu
Paaru, and the District Chief Administrators Association (DCAA). He has also
participated in District Mission Assemblies and other Regional programs such as the
Huether Conference. With a 22-year career in Catholic secondary schools, he has taught
English and Religious Studies at Cardinal Spellman High School in the Bronx, New
York. He also helped establish a Campus Ministry program at Cardinal Spellman High
School. The researcher also taught English and Religious Studies at Sacred Heart
Cathedral Preparatory in San Francisco, California. Sacred Heart Cathedral (SHC)
Preparatory is a dual charism school governed by the De La Salle Christian Brothers and
the Daughters of Charity in collaboration with the Archdiocese of San Francisco. After
years of serving as a teacher and coach at SHC, the researcher spent 10 years as the
school’s Assistant Principal for Student Life. Currently, he is in his sixth year serving as
the principal of SHC. A lifelong Catholic, the researcher attended public school through
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the sixth grade and graduated from Grand Island Central Catholic, a diocesan
junior/senior high school in Grand Island, Nebraska. The current study is a culmination
of the researcher’s doctoral studies.
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CHAPTER IV
RESULTS
Overview
The purpose of this study was to investigate the perceptions of Lasallian Catholic
school faculty and staff members of the Lasallian District of San Francisco New Orleans
(SFNO District) regarding their mission formation experiences within the past decade,
namely between 2005 and 2015. This study identified the Lasallian Regional and District
mission formation programs that the surveyed faculty and staff members had participated
in during this time period. The Lasallian Regional and District mission formation
programs explored were those that required a four-day or more time commitment by the
participants. Some programs met this criterion through a single gathering, while some
programs met it over multiple, repeated gatherings. Five Regional programs and four
District programs met this criterion:


The Buttimer Institute,



The Lasallian Leadership Institute,



The Br. John Johnston Institute,



The Lasallian Social Justice Institute,



The Lasallian Association of Secondary School Chief Administrators,



The Campus Ministry and Student Activities Annual Gathering,



The Discerning Leaders Program,



Vandhu Paaru, and



The District Chief Administrators Association.
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In addition, the study utilized the Ultimate Question protocol designed by Reichheld
(2006, 2011) to identify the degree to which the participants would recommend the
Lasallian mission formation programs they experienced to their colleagues. The study
also measured the perceived influence these mission formation programs had on the
participants’ ability to address the Five Core Principles of Lasallian education: (a)
Concern for the poor and social justice, (b) Faith in the presence of God, (c) Quality
education, (d) Respect for all persons, and (e) Inclusive community. Finally, the study
examined whether a significant correlation existed between the self-reported
demographics of age-range, ecclesial status, years working in a Lasallian school, role in
current school, and educational background with the extent to which each mission
formation program had influenced their ability to address the Five Core Principles.
The data gathered for this study analyzed the following research questions:
1. In which Lasallian Regional and District mission formation programs have the
faculty and staff members of secondary schools from the Lasallian District of
San Francisco New Orleans (SFNO District) participated between 2005 and
2015?
2. How likely were these participants to recommend the Lasallian Regional and
District mission formation programs they have experienced to their
colleagues?
3. How influential do these individuals perceive their participation in the
Lasallian Regional and District mission formation programs to be upon their
ability to address the Five Core Principles of Lasallian education: (a) Concern
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for the poor and social justice, (b) Faith in the presence of God, (c) Quality
education, (d) Respect for all persons, and (e) Inclusive community?
4. Are there significant relationships between participants’ self-reported
demographics (age-range, ecclesial status, years working in a Lasallian
school, role in current school, and educational background) and the extent to
which each mission formation program had influenced their ability to address
the aforementioned core principles of Lasallian education?
Demographics
The researcher-designed Lasallian Mission Formation Participant Perception
Survey (see Appendix D) was emailed to 166 faculty and staff members identified as
having participated in Lasallian mission formation programs during the past 10 years that
fit the parameters of this study (2005-2015). A total of 125 respondents freely consented
to participate in the study. However, four of them did not complete the survey, and were
eliminated from the sample. Therefore, a total of 121 respondents freely volunteered and
completed the survey for a response rate of 73%.
The study’s sample (N=121) was composed mainly of lay Lasallian faculty and
staff members (92%). The Christian Brothers represented 7% of the sample and one
cleric comprised the last percent of respondents. No vowed religious women participated
in the study. Based on the ecclesial demographic data, the participants were comprised of
61% male members and 39% female members. Nearly half of the participants (48%)
were between 50 and 64 years of age. Figure 4 presents the specific percentages for the
participants’ varied age-ranges. It illustrates that the majority of the respondents was

101
between 50 to 64 years of age, with those between 30 to 49 years old as the second
largest group. In contrast, those between 18-29 years of age had the least representation.

Figure 4. Age Ranges of Participants (N=121).
In addition, Figure 5 illustrates the respondents’ years of service in a Lasallian school.
Twenty-six percent of the respondents, the largest group, reported working 13-18 years;
21% reported working for 8-12 years, while 19% reported 19-25 years of service to
Lasallian education.

Figure 5. Years Served in a Lasallian School by Participant (N=121).
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The participants’ school role(s) and their frequencies are presented in Table 3.
Table 3
List of Participants’ School Role(s) and Their Frequency (N=121)
ROLE(S)
School Administrator (President, Principal, Assistant Principals)
Religious Studies or Theology Teacher
Student Life, Community Life, Campus Ministry
Social Studies or History Teacher
English Teacher

FREQUENCY
36
32
29
16
11

Academic or College Counseling
Health or Physical Education Teacher
Admissions Staff
Science Teacher
Mathematics Teacher

9
8
6
6
6

Administrative, Clerical, or Secretarial Support Staff
Development or Advancement Staff
Visual and Performing Arts Teacher
Foreign Language Teacher (Language Other than English)
Facility, Security, Maintenance, or Custodial Staff
Finance or Business Office Staff

5
5
5
4
3
2

Note: The total roles reported (n=183) are greater than the number of participants (N = 121), as several of
the participants held two or more roles in their respective schools.

Table 3 reveals the top three roles held by the respondents were: (a) School
Administrators, (b) Religious Studies and Theology Teachers, and (c) Student Life,
Community Life, and Campus Ministers. Of note, several of the programs studied are
designed for specific roles. For example, both the Lasallian Association of Secondary
School Chief Administrators program and the District Chief Administrators Association
programs are designed for school administrators. Similarly, the Campus Ministry and
Student Activities Annual Gathering is a program specifically for individuals involved in
those roles. Consequently, the high frequency of those serving in the role of a School
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Administrator or within Student Life, Community Life, and Campus Ministry of the
school is not unusual.
Lastly, the study measured the participants’ educational background in terms of
both their attendance in Catholic school and the highest educational degree they attained.
The highest percentage of participants, 67%, reported attendance within Catholic
secondary school, whereas the smallest percentage (13%) of respondents reported not
attending a Catholic school at any level: elementary, secondary, and tertiary. Figure 6
presents the percentage of survey participants by level of Catholic school attendance.

Figure 6. Percentage of Participants Who Attended Catholic School by Institution Level
(N=121)
Figure 7 shows the participants’ highest educational degree attained by
percentages. Most participants (72%,) reported having obtained a master’s degree.
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Figure 7. Participants’ Highest Degree Attained by Percentage (N=121)
Summary of Demographic Variables
This study’s sample (N=121) was comprised mainly of lay men and women with
a 7% representation of the Christian Brothers. Most of the respondents (61%) were men.
Forty-eight percent of participants were between the age-range of 50-64 years, while 39%
were between the ages of 30-49 years. Those who had served 13-18 years in a Lasallian
school made up the largest percent of the sample: 26% or a quarter of the participants.
Most participants worked at their schools as Administrators, Religious Studies or
Theology teachers, or Student Life, Community Life, Campus Ministers. Approximately
two-thirds of participants (67%) attended Catholic secondary school and over threequarters (77%) reported having a graduate degree.
Research Question 1
Research Question 1 sought to identify the Lasallian Regional and District
mission formation programs that faculty and staff members of secondary schools from
the SFNO District participated in between 2005 and 2015. The data collected for this
question is presented in Table 4 and indicate that 87% of the respondents participated in
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the Lasallian Regional programs, and 60% of the respondents attended the Lasallian
District programs during the reviewed time period. The Lasallian Leadership Institute
had the largest percentage of participants (45%) in attendance for a Regional program,
while the Campus Ministry and Student Activities Annual Gathering program had the
largest percentage of participants (28%) in attendance for a District program.
The Regional mission formation program with the least attendees (8%) was the
Br. John Johnston Institute. The least attended District mission formation program was
the Vandhu Paaru program (10%). Of note, the Br. John Johnston Institute is a new
program that began in 2014 and the Vandhu Paaru program is an immersion program in
India or Sri Lanka that requires a multi-week commitment over the summer months.
Table 4
Type of Lasallian Regional and District Mission Formation Programs and the Number
and Percent of Participants That Experienced Them (N=121)
Types of Lasallian Mission Formation Programs
Regional
Buttimer Institute
Lasallian Leadership Institute
Br. John Johnston Institute
Lasallian Social Justice Institute
Lasallian Association of Secondary School Chief
Administrators
District
Campus Ministry and Student Activities Annual Gathering
Discerning Leadership Program
Vandhu Paaru
District Chief Administrators Association

N=121
105
44
55
10
12

%
86.78
36.36
45.45
8.26
9.92

26

21.49

72
34
21
12
27

59.50
28.10
17.36
9.92
22.31

Note. Although the study’s sample was comprised of 121 faculty and staff members, respondents may
have attended more than one Regional and District program. Consequently, the total number of
participants and percentages in each subsection may be greater than 121 and 100%, respectively.
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In addition, the survey data collected relative to Research Question 1 identified
the total number of Lasallian Regional and District mission formation programs that the
121 respondents participated in between 2005 and 2015. Table 5 reports the number of
participants and their corresponding percentages relative to the number of Lasallian
mission formation programs they attended. Table 5 divides these findings into three
categories: (a) Regional, (b) District, and (c) Regional or District Programs.
Table 5
The Number of Participants and Their Corresponding Percentages Relative to Their
Participation in the Three Categories of Lasallian Mission Formation Programs:
Regional, District, and Regional or District (N=121)
Lasallian Mission Formation Programs
Regional
None
One
Two
Three

N
105
16
70
29
6

%
86.78
13.22
57.85
23.97
4.96

District
None
One
Two
Three

72
49
53
16
3

59.50
40.50
43.80
13.22
2.48

Regional or District
One
Two
Three
Four
Five
Six

121
54
31
24
9
2
1

100.00
44.63
25.62
19.83
7.44
1.65
0.83

Note. Although the study’s sample was comprised of 121 faculty and staff members, respondents may
have attended more than one regional and district program. Consequently, the total number of participants
and percentages in the Regional and District category may be greater than 121 and 100%, respectively
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Table 5 validates that the 121 participants attended at least one Lasallian
mission formation program either at the Regional or District level during 2005-2015. It
reports that the majority of the participants (58%) attended one Regional mission
formation program, while nearly half of the participants (44%) attended one of the
District mission formation programs. Relative to participation at either a Regional or
District program, the data indicate that 45% of the participants attended one mission
formation program, 26% of participants attended two programs, and 30% of participants
attended three or more. Appendix M provides the quantitative data per participant per
category.
Summary of Findings for Research Question 1
All the respondents (N=121) participated in at least one Lasallian mission
formation program, 87% of them participated in at least one Regional program, and 60%
of them participated in at least one District program. Overall, 45% of participants
attended only one mission formation program (either Regional or District), 26% of
participants attended two programs (either Regional or District), and 30% of participants
reported attending three or more Regional or District programs from 2005-2015. The
Regional sponsored Lasallian Leadership Institute and the District sponsored Campus
Ministry and Student Activities Annual Gathering were the two most frequently attended
programs by sponsorship level (Regional and District) between 2005-2015 by the
respondents with percentages of 45% and 28%, respectively.
Research Question 2
Research Question 2 sought to measure how likely faculty and staff were to
recommend the Lasallian Regional and District mission formation programs they had
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experienced to their colleagues. To answer this question, the researcher employed
Reichheld’s (2006, 2011) Ultimate Question protocol, which employs an 11-point scale
from zero, “not at all likely to recommend,” to 10, “extremely likely to recommend.”
According to this protocol, a response score of 9 or 10 is equated to a promoter, which
means the individual would likely promote a product or an experience that she or he had
experienced. A response score of 7 or 8 is equated as passive, which denotes the
individual would be satisfied with the product or experience, however he or she would be
indifferent about it in that he or she may or may not endorse the product or experience to
another. A response score between 0 and 6 is equated to a detractor. For Reichheld, this
individual is generally unhappy with the product or experience and may damage its
reputation through negative “word-of-mouth” communication.
The data calculations for Research Question 2 (the medians, means, and standard
deviations) for the nine Lasallian programs are presented in Appendix N. Table 6 reports
the percentages for all participants (N=121) relative to their responses to the Ultimate
Question for each of the nine Lasallian programs under review, and each program’s Net
Promoter Score (NPS). The Net Promoter Score (NPS), is part of Reichheld’s (2006,
2011) Ultimate Question protocol. It represents a loyalty metric that is calculated by
subtracting the percentage of respondents whose responses indicate they are detractors
from the percentage of respondents whose answers identify them as promoters. Thus, a
NPS has a high range of +100 percent when all respondents are promoters to a low range
of -100 percent when all respondents are detractors. A NPS of 0 percent indicates an
equal number of promoters and detractors. In this study, the Vandhu Paaru Program had
the highest NPS (100%), while Campus Ministry and Student Activities Annual
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Gathering had the lowest NPS (38%). Based upon Reichheld’s (2006, 2011) work and
scoring, all of the NPS percentages presented in Table 6 indicate strong participant
engagement with a willingness to recommend the programs that were experienced.
Table 6
Listing of the Lasallian Regional and District Mission Formation Programs with Their
Corresponding Number of Participants, Percentages of Promoters, Passive Respondents,
and Detractors, and Their Net Promoter Scores (NPS) in Rank Order (n=241).
PROGRAMS

N

Vandhu Paaru (D)

12

Discerning Leaders Program (D)

Promoter

Passive

Detractor

NPS

100%

0%

0%

100%

21

81%

19%

0%

81%

Buttimer Institute (R)

44

80%

18%

2%

78%

Lasallian Leadership Institute (R)

55

76%

17%

7%

69%

Lasallian Association of Secondary Schools Chief
Administrators (R)

26

65%

31%

4%

61%

Br. John Johnson Institute (R)

10

70%

20%

10%

60%

District Chief Administrators Association (D)

27

67%

26%

7%

60%

Lasallian Social Justice Institute (R)

12

58%

25%

17%

41%

Campus Ministry and Student Activities
Annual Gathering (D)

34

56%

26%

18%

38%

Note. Reichheld’s Ultimate Question’s NPS scores are calculated on a 200-point range from -100 to +100.
The letters D and R after each program identify whether the program is District sponsored (D) or Regional
sponsored (R).

Summary of Findings for Research Question 2
The data collected for Research Question 2 suggest that all the participants
perceived the nine Lasallian mission formation programs to be recommendable to a
colleague, as each program’s NPS percentage was in the strong range of satisfaction
relative to Reichheld’s (2006, 2011) scale. The Vandhu Paaru program obtained a 100%
NPS, with the Discerning Leaders Program and the Buttimer Institute receiving an NPS
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of 81% and 78%, respectively. The lowest NPS was 38%, which according to
Reichheld’s scale still suggests positive engagement and recommendation.
Research Question 3
Research Question 3 sought to measure how influential the faculty and staff
perceived their participation in the Lasallian Regional and District mission formation
programs to be on their ability to address the Five Core Principles of Lasallian education:
(a) Concern for the poor and social justice (b) Faith in the presence of God, (c) Quality
education, (d) Respect for all persons, and (e) Inclusive community. In this study, the
concept “ability to address” refers to a capacity or capability on the part of the participant
to promote or advance these core principles in their work setting and their role(s) within a
Lasallian educational environment.
To answer this question, the researcher analyzed the participants’ 1,401 responses
by calculating their frequencies, percentages, medians, means, and standard deviations.
Appendices N and O present these findings per program per principle. Means were
calculated utilizing a five-point Likert scale: 1= Not at all influential, 2= Slightly
influential, 3= Somewhat influential, 4= Very influential, and 5= Extremely influential.
An additional option of “Not sure/Uncertain” was chosen infrequently (n =30; 2%).
Table 7 reports the means and standard deviations of the perceived influence the
participants reported that each program had upon their ability to address the Five Core
Principles of Lasallian education in their respective schools.
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Table 7
The Means and Standard Deviations of the Degree of Influence that the Participants
Perceived the Lasallian Regional and District Programs had upon Their Ability to
Address the Five Core Principles of Lasallian Education in Their Schools (N=121)
FIVE CORE PRINCIPLES OF LASALLIAN EDUCATION
Concern for
Poor/Social
Justice
PROGRAMS

M

SD

Faith in the
Presence of
God
M

SD

Quality
Education
M

SD

Respect for
all Persons
M

Inclusive
Community

SD

M

SD

4.18

0.72

4.51

0.78

4.49

0.71

4.43

0.77

4.51

0.78

2. Lasallian Leadership Institute

3.93

1.01

4.13

0.98

3.94

1.02

4.04

1.03

4.10

0.98

3. Br. John Johnston Institute

4.11

1.05

4.22

0.83

4.00

0.87

4.33

0.71

4.33

0.71

4. Lasallian Social Justice
Institute

4.33

0.78

4.00

1.13

3.75

1.29

4.17

1.03

4.08

1.00

5. Lasallian Association of
Secondary School Chief
Administrators

3.77

0.86

3.88

0.95

4.27

0.87

3.58

1.06

3.69

1.12

6. Campus Ministry and Student
Activities Annual Gathering

3.72

1.05

3.82

1.16

3.44

1.08

3.76

1.09

3.94

1.06

7. Discerning Leaders Program

4.00

0.84

4.00

1.05

4.60

0.68

4.16

1.07

4.21

0.79

8. Vandhu Paaru

4.83

0.39

4.67

0.65

4.42

0.90

4.67

0.49

4.42

1.00

9. District Chief Administrators
Association

3.69

1.09

3.96

1.15

4.23

0.95

3.77

1.21

3.81

1.17

1. Buttimer Institute

Note. Programs 1-5 are Regional sponsored, while programs 6-9 are District sponsored. Likert Mean
Scale: 1= not at all influential, 2=slightly influential, 3=somewhat influential, 4=very influential,
5=extremely influential.

Table 7 indicates that most of the reviewed programs were perceived by its
attendees to be “very influential” (M= 4.00 - 4.99) on their ability to address the Five
Core Principals of Lasallian education. Four programs - (a) Buttimer Institute, (b) Br.
John Johnston Institute, (c) Discerning Leaders Program, and (e) Vandhu Paaru - were
noted as being “very influential” on the ability of addressing all five of the Lasallian core
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principles. The Lasallian Social Justice Institute (LSJI) and the Lasallian Leadership
Institute (LLI) were also viewed as “very influential” in assisting their participants to
address most of the core principles of Lasallian education. The LSJI had one principle,
Quality Education (M=3.75) with a mean score at the “somewhat influential” level, while
the LLI had two principles (a) Concern for the poor and social justice (M=3.93) and (b)
Quality Education (M=3.94) at that level. However, all three means were at the higher
end of the “somewhat influential” range (3.00—3.99).
Table 7 also indicates that the participants of the Campus Ministry and Student
Activities Annual Gathering perceived it to be “somewhat influential” (3.00 - 3.99) on
their ability to address the Five Core Principles of Lasallian education. It also reports that
the participants of the Lasallian Association for Secondary School Chief Administrators
(LASSCA) and District Chief Administrators Association (DCAA) considered their
respective programs to be “somewhat influential” on their ability to address most of the
core principles of Lasallian education. Both programs, however were considered to be
“very influential” to their participants in addressing the core Lasallian principle of a
Quality Education. The mean score of Quality Education within the LASSCA program
was 4.27, while within the DCAA program it was 4.23.
Summary of Findings for Research Question 3
Most of the Lasallian Regional and District mission formation programs under
review were perceived by their attendees to be “very influential” on their ability to
address the Five Core Principals of Lasallian education. Four of these programs
(Buttimer Institute, Br. John Johnston Institute, Discerning Leaders Program, and Vandhu
Paaru) were noted as being “very influential” on the participants’ ability to address all
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five of the core principles of Lasallian education. The Lasallian Social Justice Institute
and the Lasallian Leadership Institute were also viewed as “very influential” in assisting
their participants’ ability to address most of the Five Core Principles. Three programs
(Lasallian Association for Secondary School Chief Administrators, District Chief
Administrators Association, and the Campus Ministry and Student Activities Annual
Gathering) were perceived by participants as being at least “somewhat influential” on
their ability to address all the core principles of Lasallian education.
Research Question 4
Research Question 4 sought to measure whether there were significant
relationships between (a) the participants’ perceived impact of each Lasallian Regional
and District mission formation program upon their ability to address the Five Core
Principles of Lasallian education, and (b) their self-reported demographics: (age-range,
ecclesial status, years worked in a Lasallian school, roles in current school, and
educational background). To answer Research Question 4, the researcher utilized nonparametric inferential statistics to determine the strength of relationships between the
aforementioned variables. Data calculations for each program are presented in Appendix
P. Because of the imbalance in the sample size related to ecclesial status (92% lay
participants to 8% Brothers/Cleric), a correlational analysis related to this demographic
was not appropriate or possible.
To determine whether correlations existed between the participants’ perceived
impact of each Lasallian Regional and District mission formation program upon their
ability to address the Five Core Principles of Lasallian education and the demographics
of (a) age-range, (b) years worked in a Lasallian school, and (c) educational background
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(Catholic school attendance and highest degree earned), the demographic variables were
treated as an ordinal scale, as levels within each were of increasing magnitude. The
Spearman’s rho (rs) test was used to determine the strength of correlations between the
aforementioned variables. It found no significant correlations between the variables
analyzed. The Spearman’s rho (rs) data per program per core principles per
demographics are presented in Appendix Q. All Spearman’s rho (rs) data were calculated
using the Bonferroni correction to control for family wise (Type I) error when running
analysis multiple times.
The study did find significant relationships between the participants’ perceived
impact of each Lasallian Regional and District mission formation program upon their
ability to address the Five Core Principles of Lasallian education and the participants’
role(s) in their current school. For this analysis, the school role(s) of the participants
were nominally scaled. First, the participants’ roles were compared as administrators (n=
36) and non-administrators (n=85), or a comparison of two groups. Secondly, they were
compared as: (a) teachers who taught religious studies, or TRS (n=32), (b) teachers who
taught subjects other than religious studies, or TSORS (n=46), and (c) participants who
were non-teaching staff, or NTS (n=43), or a comparison among three groups.
The Mann-Whitney U test was used to measure the variance between two roles:
the administrators and the non-administrators. The Kruskal-Wallis test was used to
measure the variance among the (a) TRS, (b) TSORS, and (c) NTS. Each role was
compared to the influence the nine Lasallian mission formation programs had upon the
participants’ ability to address the Five Core Principles of Lasallian education. Both the
Mann-Whitney U test and Kruskal-Wallis test were calculated using the Bonferroni
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correction to control for family wise (Type I) error when running analysis multiple times.
In addition, when a significant relationship was detected with the Kruskal-Wallis test for
three groups, a post hoc Dwass-Steel-Critchlow-Fligner test for pairwise comparisons
was used to determine the two variables where the significant difference was found.
A statistical significance was found with regards to the participants’ role in their
school and the influence that three programs had upon the participants’ ability to address
the core principles of Lasallian education. These programs were: (a) the Buttimer
Institute, (b) the Lasallian Leadership Institute, and (c) the Campus Ministry and Student
Activities Annual Gathering. A brief summary of these findings relative to each of the
programs follows.
Buttimer Institute
Forty-four respondents reported participating in the Lasallian Regional sponsored
Buttimer Institute (n = 44), a mission formation program for administrators and nonadministrators alike. However, not all 44 respondents completed the survey question for
each of the core principles, and some selected “Not sure or uncertain” relative to certain
core principles. Consequently, for Research Question 4, the number of participants in
each statistical calculation varied from 44 to 41 (see Appendix N). The Mann-Whitney U
test supported that the respondents who served in non-administrative roles (n = 33)
perceived a statistically significant larger influence (Mdn = 5.00) due to their
participation in the Buttimer Institute upon their ability to address the core principle of
“Faith in the Presence of God” (U = 71.00, p = 0.05) than those who served in
administrative roles (n = 8, Mdn = 4.00). No other significant relationships were found
relative to this program’s influence on the ability to address the remaining four Lasallian
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core principles by those who served in the roles of administrators or non-administrators,
nor were any significant relationships found relative to this program’s influence on the
ability to address the Five Core Principles among teachers of religious studies (TRS),
teachers of subjects other than religious studies (TSORS), and participants who were
non–teaching staff (NTS).
Lasallian Leadership Institute
Fifty-five respondents reported participating in the Regional sponsored Lasallian
Leadership Institute (n = 55). Not all 55 respondents completed the survey question for
each of the core principles and some selected “Not sure or uncertain” for some of the core
principles. Consequently, for Research Question 4, the number of participants in each
statistical calculation varied from 54 to 52 (see Appendix N). The Mann-Whitney U tests
measured no significant difference between the perceived influence of the Lasallian
Leadership Institute upon the administrators’ and non-administrators’ ability to address
the Five Core Principles of Lasallian education.
However, the Kruskal-Wallis tests measured a statistically significant effect of
this variable relative to two core principles among: (a) teachers of religious studies, or
TRS, (b) teachers of subjects other than religious studies, or TSORS, and (c) nonteaching staff, or NTS. Specifically, the Dwass-Steel-Critchlow-Fligner test for pairwise
comparisons indicated that TSORS perceived a significantly greater influence from their
participation in the Lasallian Leadership Institute on their ability to address the core
principles of a “Quality Education” and an “Inclusive Community,” compared to either
the TRS or the NTS (See Appendix R). No other significant relationships were found
relative to these three groups and the other three core principles of Lasallian education.
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Campus Ministry and Student Activities Annual Gathering
Thirty-four respondents reported participating in the Campus Ministry and
Student Activities Annual Gathering (n = 34). Not all 34 respondents completed the
survey question for each of the core principles and some indicated “Not sure or
uncertain” for some of the core principles. Therefore, the number of participants
fluctuated from 34 to 32 for each statistical calculation (see Appendix N). The MannWhitney U tests measured no significant relationship relative to the perceived influence
of the Campus Ministry and Student Activities Annual Gathering participation on the
ability to address any of the Five Core Principles by those serving in either administrative
or non-administrative roles. However, the Kruskal-Wallis tests measured a statistically
significant effect relative to this variable relative to two core principles among: (a)
teachers of religious studies, or TRS, (b) teachers of subjects other than religious studies,
or TSORS, and (c) non-teaching staff, or NTS. Specifically, the Dwass-Steel-CritchlowFligner test for pairwise comparisons indicated that the TSORS perceived significantly
greater influence from Campus Ministry and Student Activities Annual Gathering
participation on their ability to address these two core principles, “Concern for the Poor
and Social Justice” and “Respect for all Persons,” compared to either TRS or NTS (See
Appendix R). No other significant relationships were found relative to the three groups
and the other core principles.
Summary of Findings for Research Question 4
No statistically significant correlations were found between the extent to which
the nine mission formation programs under review had influenced participants’ ability to
address the Five Core Principles of Lasallian education and their demographics of (a)
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age-range, (b) years working in a Lasallian school, and (c) educational background.
However, statistically significant relationships were found with regard to (a) three
programs (Buttimer Institute, Lasallian Leadership Institute, and Campus Ministry and
Student Activities Annual Gathering), (b) certain core principles, and (c) the participants’
school roles. For example, the influence of the Buttimer Institute on the ability to address
the core principle of “Faith in the Presence of God” was statistically greater for the nonadministrative participants than for administrative participants. In the Lasallian
Leadership Institute (LLI) and the Campus Ministry and Student Activities Annual
Gathering (CMSA) programs, teachers of subjects other than religious studies perceived
significantly greater influence of these programs on their ability to address specific core
principles. With LLI, those core principles were “Quality Education” and “Inclusive
Community.” For CMSA, the core principles were “Concern for the Poor and Social
Justice” and “Respect for all Persons.” The other six mission formation programs
showed no statistically significant relationships per core principle based on a participant’s
role in the school.
Additional Findings
The study’s respondents were given the option to name which of the nine
Lasallian mission formation programs under review that they had attended was
considered to be the most influential in fulfilling their role as a Lasallian educator. This
option required their participation in two or more of the programs. Those who only
attended one program and answered this inquiry were not included in this assessment. Of
the 121 respondents who completed the survey, a total of 59 participants (49%) who
attended more than one program responded to this question. Of these 59, 42 participants
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(35%) clearly indicated one of the nine programs as most influential and 29 of them
(24%) added a comment explaining their choice. Table 8 presents the names of the
Lasallian mission formation programs that were recognized as being most influential for
42 participants. For each program designated, frequency for the following are provided:
(a) number of participants indicating program as most influential without explanatory
comment, (b) number of participants indicating program as most influential and
providing explanatory comment, and (c) total participants indicating the program as most
influential. Table 8 also ranks the Lasallian mission formation programs frequencies
from greatest to least. The Br. John Johnston Institute is not included, as it was not
mentioned by any participant as being most influential.
Table 8
Listing of the Participants’ Perceived Most Influential Lasallian Mission Formation
Programs with Their Corresponding Frequencies: No Comment, With Comment, and
Total (n=42)
Participants (n)

Program

No
Comment

With
Comment

Total

Buttimer Institute (R)

2

8

10

Lasallian Leadership Institute (R)

3

7

10

District Chief Administrators Association (D)

4

4

8

Discerning Leaders Program (D)

1

5

6

Lasallian Association of Secondary School Chief Administrators (R)

2

2

4

Campus Ministry and Student Activities Annual Gathering (D)

0

2

2

Lasallian Social Justice Institute (R)

0

1

1

Vandhu Paaru (D)

1

0

1

Cumulative Total

13

29

42

Note. The (R) and (D) abbreviations are utilized to designate which program is sponsored at the Regional
and District level, respectively.
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The data relative to this inquiry suggest that the participants who attended more than one
Lasallian mission formation program and who opted to answer this survey question
considered the Regional sponsored Buttimer Institute and Lasallian Leadership Institute,
as well as the District sponsored Chief Administrators Association and Discerning
Leaders Programs, to be the most influential in their work as a Lasallian educator.
Of note, the comments that were added relative to each program choice were
varied in theme. For example, participants who selected the Buttimer Institute as most
influential to them described the importance of community and connection with others,
the program’s content and scope, and the faith sharing/faith formation as aspects of the
program that made it most influential. Those who selected the Lasallian Leadership
Institute described the community and relationships formed as well as the content of the
program as reasons for it being most influential. Participants who selected the District
Chief Administrators Association mentioned community or connectedness as a key to the
program’s being perceived as most influential. Those who selected the Discerning
Leaders Program remarked on the meetings with and presentations by current presidents
and principals as being key to making the program most influential.
While providing some texture to the overall survey results, these comments come
from a small number of respondents by program and should not be considered
representative samples nor dispositive about aspects of each program that might have
made it most influential for the broader group or population.
Chapter IV Summary
This study investigated the perceptions of Lasallian Catholic school faculty and
staff members of the Lasallian District of San Francisco New Orleans (SFNO District)
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regarding their mission formation experiences between 2005 and 2015. The sample
(N=121) was comprised mainly of lay men and women, with the majority of respondents
being men. Most participants worked at their schools as administrators, religious
studies/theology teachers, or student life/community life/campus ministers. The majority
of participants attended Catholic secondary school and reported having an advanced
degree.
More participants reported having attended two or more mission formation
program than those who had attended only one. The Regional sponsored Lasallian
Leadership Institute and the District sponsored Campus Ministry and Student Activities
Annual Gathering were the two most frequently attended programs by sponsorship level
(Regional and District) between 2005-2015. All Lasallian Regional and District mission
formation programs showed a Net Promoter Score (NPS) of 38% or higher, with seven
having an NPS of 60% or more. According to the respondents, therefore, all of the
Lasallian mission formation programs attended were considered recommendable.
Four of the Lasallian mission formation programs (the Buttimer Institute, the Br.
John Johnston Institute, the Discerning Leaders Program, and Vandhu Paaru) were noted
as being “very influential” on the participants’ ability to address all five of the core
principles of Lasallian education. Two other programs (the Lasallian Social Justice
Institute and the Lasallian Leadership Institute) were also viewed as “very influential” in
assisting their participants ability to address most of Five Core Principles. The other
three programs (Lasallian Association for Secondary School Chief Administrators,
District Chief Administrators Association, and the Campus Ministry and Student
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Activities Annual Gathering) were perceived by participants as being at least “somewhat
influential” on their ability to address all the core principles of Lasallian education.
For each of the programs examined, no statistically significant correlations were
found between the extent to which the mission formation programs had influenced
participants’ ability to address the Five Core Principles of Lasallian education and the
following self-reported demographics: (a) age-range, (b) years working in a Lasallian
school, and (c) educational background. Significant relationships between a demographic
characteristic and the perceived extent to which the mission formation programs had
influenced participants’ ability to address the Five Core Principles did emerge in the area
of role in current school for three of the programs. The Buttimer Institute showed a
significant difference between those who identified as administrators and those who did
not in the core principle of “Faith in the Presence of God.” Those participants in nonadministration roles indicated a significantly larger perceived influence of this program
on their ability to address this core principle than did the participants serving in
administration roles. In the Lasallian Leadership Institute and the Campus Ministry and
Student Activities Annual Gathering programs, teachers of subjects other than religious
studies perceived significantly greater influence of these programs on their ability to
address specific core principles. For the Lasallian Leadership Institute participants, the
specific core principles were “Quality Education” and “Inclusive Community.” For
Campus Ministry and Student Activities, the specific core principles were “Concern for
the Poor and Social Justice” and “Respect for all Persons.” The other six mission
formation programs showed no statistically significant relationships per core values based
on a participant’s role in the school.
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CHAPTER V
CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS
Summary of the Study
The mission of Catholic education involves the faith formation and the integral
human development of individuals (Second Vatican Council, 1965a). This two-fold
mission is both religious and academic. The realization of this Catholic educational
mission is dependent primarily upon its faculty and staff: men and women who are
thoroughly prepared both spiritually and professionally for their role (Benedict XVI,
2008, 2012; Congregation for Catholic Education [CCE], 1977, 1982, 1997, 2007;
Francis, 2014; Pius XI, 1929; Second Vatican Council, 1965a; United State Catholic
Conference of Bishops [USCCB], 2005). Those responsible for Catholic education,
therefore, have been called by the Catholic Church to provide ongoing theological,
spiritual and professional formation for those engaged in this endeavor. The response to
this call by the Institute of the Brothers of the Christian Schools involved providing a
variety of Lasallian Regional and District mission formation programs for the faculty and
staff of their schools.
The Christian Brothers, a Religious Institute, have made mission formation of
faculty and staff one of their principal concerns. The founder of the Christian Brothers,
St. John Baptist de La Salle, wrote several texts addressing the professional and spiritual
formation of members of this teaching community (De La Salle, 1720/1996, 1730/1994,
1731/1994). A hallmark of De La Salle’s educational vision was the importance of
teacher formation (Lauraire, 2004; Mueller, 2006; Munoz, 2013). The Christian
Brothers, like the Catholic Church, recognized that faculty and staff are the core element
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in realizing their educational mission (De La Salle 1730/1994; Lauraire, 2004; Mueller,
2006, 2008; Rodrigue, 1994; Tidd, 2001; Van Grieken, 1999). The need for and
importance of faculty and staff formation has been addressed in each of the Christian
Brothers’ General Chapters since the Second Vatican Council (Brothers of the Christian
Schools [BCS], 1967/1997, 1993, 2000, 2007, 2014). Indeed, as stated in the Lasallian
Regional mission assembly final report, “The continuation of the Lasallian Mission
necessitates the formation of Brothers and lay leadership, boards, faculty and staff”
(Christian Brothers Conference [CBC], 2005, p. 6).
This study’s review of literature described nine Lasallian Regional and District
mission formation programs available to faculty and staff of the Lasallian District of San
Francisco New Orleans during the past decade, 2005-2015. It also revealed limited
research regarding these programs. This study sought to address that void related to
Lasallian mission formation programs. Specifically, the purpose of this study was to
investigate the perceptions of Lasallian secondary school faculty and staff members in the
Lasallian District of San Francisco New Orleans (SFNO) regarding their mission
formation experiences between 2005 and 2015. This study identified the Lasallian
Regional and District mission formation programs that the faculty and staff members had
participated in. Within the scope of this study, the Lasallian Regional and District
mission formation programs explored included:


The Buttimer Institute,



The Lasallian Leadership Institute,



The Br. John Johnston Institute,



The Lasallian Social Justice Institute,
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The Lasallian Association of Secondary School Chief Administrators,



The Campus Ministry and Student Activities Annual Gathering,



The Discerning Leaders Program,



Vandhu Paaru, and



The District Chief Administrators Association.
After identifying the programs in which the respondents participated, the study

used Reichheld’s (2006, 2011) Ultimate Question protocol to measure the degree to
which the participants would recommend these programs to their colleagues. It then
explored the extent to which the identified programs had influenced the participants’
ability to address the Five Core Principles of Lasallian education within their respective
schools. These Principles include: (a) Concern for the poor and social justice, (b) Faith in
the presence of God, (c) Quality education, (d) Respect for all persons, and (e) Inclusive
community (http://www.delasalle.org/who-we-are/five-core-principles/). Finally, the
study examined whether a significant relationship existed between each of the
participants’ self-reported demographics (e.g., age-range, ecclesial status, years working
in a Lasallian school, role in current school, and educational background) and the extent
to which each mission formation program had influenced their ability to address the Five
Core Principles.
This study was quantitative in design and utilized a researcher-designed online
survey, the Lasallian Mission Formation Participant Perception Survey (Appendix D), to
collect its data. A panel of Catholic school experts established the content validity and
the face validity of the survey instrument. A pilot study involving 34 participants and
Cronbach’s alpha analysis established the instrument’s reliability. Faculty and staff
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members of 16 Lasallian Catholic secondary schools within the San Francisco New
Orleans District who had participated in the Lasallian Regional or District mission
formation programs lasting four days or more between 2005 and 2015 were sent an
electronic invitation vis-à-vis Survey Monkey® to participate in the study (N=166). A
total of 121 individuals or 73% of the sample completed the survey.
The Lasallian Mission Formation Participant Perception Survey (Appendix D)
was divided into three parts. Part I addressed Lasallian Regional mission formation
programs; Part II addressed Lasallian District mission formation programs; and Part III
addressed Demographics. Parts I and II were further divided into subsections, which
identified: (a) the specific mission formation programs the participants had experienced,
(b) how likely they would be to recommend each experienced program to a colleague,
and (c) how influential each program was to fostering the participant’s ability to address
the Five Core Principles of Lasallian education. The items in subset (b) in Parts I and II
utilize Reichheld’s (2006, 2011) Ultimate Question protocol to measure how likely the
participants would be to recommend the Lasallian Regional or District mission formation
programs that they had experienced to their colleagues. Part III addressed the following
demographics of the participants: (a) age-range, (b) ecclesial status, (c) years worked in a
Lasallian school, (d) role in current school, and (e) educational background.
This dissertation study addressed the following research questions:
1. In which Lasallian Regional and District mission formation programs have the
faculty and staff members of secondary schools from the Lasallian District of
San Francisco New Orleans (SFNO District) participated between 2005 and
2015?
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2. How likely were these participants to recommend the Lasallian Regional and
District mission formation programs they have experienced to their
colleagues?
3. How influential do these individuals perceive their participation in the
Lasallian Regional and District mission formation programs to be upon their
ability to address the Five Core Principles of Lasallian education: (a) Concern
for the poor and social justice, (b) Faith in the presence of God, (c) Quality
education, (d) Respect for all persons, and (e) Inclusive community?
4. Are there significant relationships between participants’ self-reported
demographics (age-range, ecclesial status, years working in a Lasallian
school, role in current school, and educational background) and the extent to
which each mission formation program had influenced their ability to address
the aforementioned core principles of Lasallian education?
The study’s findings relative to its four research questions are summarized below.
Research Question 1
Relative to Research Question 1, the collected data revealed that all respondents
(N=121) participated in at least one Lasallian mission formation program, with 87%
having participated in one or more Regional programs, and 60% having participated in
one or more District programs. Overall, 45% of participants attended only one mission
formation program (either Regional or District), 26% of participants attended two
programs (either Regional or District), and 30% of participants reported attending three
or more Regional or District programs from 2005-2015. During this time period, the
Regional sponsored Lasallian Leadership Institute and the District sponsored Campus
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Ministry and Student Activities Annual Gathering were the two most frequently attended
programs with percentages of 45% and 28%, respectively.
The study’s findings suggest that the Catholic Church’s call for faculty and staff
members of its schools to be prepared and formed both spiritually and professionally
(CCE, 1977, 1982, 1988, 1997, 2005, 2014; NCCB, 1972; Pius XI, 1929; Second Vatican
Council 1965a; USCC, 1976) is being addressed by the Christian Brothers. Similarly, the
study also affirmed their ongoing commitment to Lasallian mission formation found in
documents of the Christian Brothers’ General Chapters (Brothers of the Christian
Schools, 1967/1997, 2000, 2007, 2014). Further, it reflects that Lasallian mission
formation has been emphasized at the District, Regional, and International levels and is
seen as foundational to the effectiveness and very future of the Lasallian mission
worldwide. The findings of this research also revealed that the Institute of the Brothers
of the Christian Schools took seriously the call of the Second Vatican Council (1965c) to
renew and adapt themselves with a focus on their founder and founding story. The
importance of professional and spiritual formation for teachers was a hallmark of De La
Salle’s vision (Lauraire, 2004; Mueller, 2006; Munoz, 2013) as seen in his writings (De
La Salle, 1720/1996, 1730/1994, 1731/1994).
Research Question 2
The data collected for Research Question 2 suggested that all the participants
perceived the nine Lasallian mission formation programs under review to be
recommendable to a colleague, as each program’s Net Promoter Score (NPS) percentage
was 38% or higher on Reichheld’s (2006, 2011) scale. The NPS represents a loyalty
metric that is calculated by subtracting the percentage of respondents whose responses
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indicate they are detractors from the percentage of respondents whose answers identify
them as promoters. Thus, a NPS has a high range of +100 percent when all respondents
are promoters to a low range of -100 percent when all respondents are detractors. A NPS
of 0 percent indicates an equal number of promoters and detractors. The Vandhu Paaru
program obtained the highest rate of satisfaction with a 100% NPS, with the Buttimer
Institute and the Discerning Leaders Program close behind with NPSs of 81% and 78%
respectively. The lowest NPS was 38% for the Campus Ministry and Student Activities
Annual Gathering, which, according to Reichheld’s scale, still indicated positive
engagement and recommendation to others. For Reichheld, the NPS of an “average”
company was approximately 5-10%, while scores within the 50-80% range were
considered “stars” in their field (Reichheld, 2006, 2011).
The study’s data related to Research Question 2 also supports the importance of
peer recommendation and open invitation for participation in Lasallian mission formation
programs, as the Lasallian charism and spirituality are fundamentally relational (CBC,
2010b). The act of discerning God’s will within the Lasallian tradition occurs through
dialogue (BCS, 2013). The study’s data also supported the importance of dialogue and
invitation for all members to deepen their association together to advance the Lasallian
mission (BCS, 2010). Lasallian formation is defined as a process of interiorizing the
constitutive elements of Lasallian identity (BCS, 2014). Such interiorizing presupposes
freedom of choice. Similarly, the American bishops recognized that spiritual and
professional formation include dialogue, mutual responsibility and self-direction (NCCB,
1972), and the CCE (1988) emphasized the importance of freedom in any type of
formation. The CCE (2007) also recognized the importance of context and of respect for
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identity and culture in a formation process. Within the context of the Lasallian San
Francisco New Orleans District, the free choice to participate in Lasallian mission
formation and the importance of peer recommendation regarding formation programs are
well established. The findings of this study highlighted the importance of peer
recommendations in promoting the free participation, self-direction, and invitational
nature of the Lasallian Regional and District mission formation programs.
Research Question 3
Analysis of the 1,401 responses of the participants per each program to each core
value suggests that most of the Lasallian Regional and District mission formation
programs reviewed were perceived by their attendees to be “very influential” on their
ability to address the Five Core Principals of Lasallian education in their respective
schools. These principles include: (a) Concern for the poor and social justice, (b) Faith in
the presence of God, (c) Quality education, (d) Respect for all persons, and (e) Inclusive
community. Four of the programs (Buttimer Institute, Br. John Johnston Institute,
Discerning Leaders Program, and Vandhu Paaru) were noted as being “very influential”
on the participants’ ability to address all five of the core principles. The Lasallian Social
Justice Institute and the Lasallian Leadership Institute were also viewed as “very
influential” in assisting their participants’ ability to address most of the five core
principles. Three programs (Lasallian Association for Secondary School Chief
Administrators, District Chief Administrators Association, and the Campus Ministry and
Student Activities Annual Gathering) were perceived by participants as being at least
“somewhat influential” on their ability to address all the core principles of Lasallian
education.
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The data from this study confirmed the importance and influence of the Lasallian
Regional and District mission formation programs (Johnston, 1988, 2000; Tidd, 2001) as
created or adapted in response to the call of the General Chapters (BCS, 1967/1997,
2000, 2007, 2014). These findings also affirmed findings from other studies, including
those of (a) Ketelle and Swain (2002) regarding a positive response to the Lasallian
Leadership Institute (LLI) by participants, (b) Kane (2011) regarding LLI’s positive
influence on participants’ perceptions of being associated for the Lasallian mission, and
(c) Proehl and Suzuki (2013) regarding the outcomes of the Lasallian Social Justice
Institute being achieved and participants being more knowledgeable about and more
committed to the Lasallian mission.
The findings of this study are also aligned with the Catholic Church literature
concerning the importance of gathering participant feedback, as the need for new
methods is constant (CCE, 1982) and genuine formation is inclusive of the active
involvement of those being formed (CCE, 1988). Similarly, these findings affirmed the
importance of consulting the lived experience of coworkers in considering education and
formation, which the CCE (2014) called for. The data also supported the literature that
emphasizes ongoing development and adaptation beginning with the experience of people
(CCE, 2014) and from an understanding of the current context (Lasallian District of San
Francisco New Orleans, 2015b). The study findings upheld the stated goals of the SFNO
District leadership that the District will continue to adapt and update its formation
programs to meet the needs of those involved in its schools in order to provide quality,
ongoing formation for all (Lasallian District of San Francisco New Orleans, 2015b). In a
similar way, the current study supports the Lasallian Regional literature that the Regional
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leadership strives to hear as many voices as possible and to ensure dialogue, discernment,
and decision making in which all Lasallians participate (BCS, 2006, 2010). In addition,
the data from this study’s participants confirms the use of the Five Core Principles of
Lasallian education as a useful and meaningful expression of the Lasallian mission
(Lasallian District of New Orleans-Santa Fe, 2011; Lasallian District of San Francisco,
2007).
Research Question 4
The data collected for Research Question 4 showed no statistically significant
correlations between the extent to which the nine mission formation programs under
review had influenced participants’ ability to address the Five Core Principles of
Lasallian education and their demographics of (a) age-range, (b) years working in a
Lasallian school, or (c) educational background. However, statistically significant
relationships were found with regard to (a) three programs (Buttimer Institute, Lasallian
Leadership Institute, and Campus Ministry and Student Activities Annual Gathering), (b)
certain core principles, and (c) the participants’ role(s) in the school. For analysis
purposes, the school roles of the participants were nominally scaled and this demographic
information was operationalized into the following sets of categories: (a) administrators
versus non-administrators, a comparison between two groups, and (b) teachers who
taught religious studies (TRS), teachers who taught subjects other than religious studies
(TSORS), and non-teaching staff (NTS), a comparison among three groups. This study
found that the influence of the Buttimer Institute on the ability to address the core
principle of “Faith in the Presence of God” was statistically greater for the nonadministrative participants than for administrative participants. In the Lasallian
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Leadership Institute (LLI) and the Campus Ministry and Student Activities Annual
Gathering (CMSA) programs, teachers of subjects other than religious studies perceived
significantly greater influence of these programs in their ability to address specific core
principles than did teachers of religious studies and non-teaching staff. With LLI, those
core principles were “Quality Education” and “Inclusive Community.” For CMSA, the
core principles were “Concern for the Poor and Social Justice” and “Respect for all
Persons.” The other six mission formation programs showed no statistically significant
relationships per core principle based on a participant’s role in the school.
Data suggesting a more significant influence of Lasallian mission formation on
non-administrators and teachers of subjects other than religious studies supports the
literature that the mission of Lasallian Catholic education, primarily advanced by faculty
and staff, includes all members of the school community, not just the administration and
teachers of religious studies (Buetow, 1988; Brothers of the Christian Schools,
1967/1997; CCE 1982, 1988, 2007; De La Salle 1730/1994; Lauraire, 2004; Mueller,
2006, 2008; Pius XI, 1929; Rodrigue, 1994; Rummery, 2012; Tidd, 2001; USCC 1976;
Van Grieken, 1999). Moreover, this data supports the literature stating that a diversity of
persons within the Catholic schools is a great strength (CCE 2007) and that the laity,
along with the Brothers, are critical to sustain the mission and should be included in
decision making (BCS, 2000; Kane, 2011; Tidd, 2009a). These findings also support the
literature emphasizing the role of community, not just individuals, in achieving the
mission (CCE 1977, 1988, 2014). Finally, the findings support the Lasallian literature
that addresses the importance of ongoing formation for all personnel within the
educational community (CBC 2005, 2014).

134
Demographics
This study’s sample (N=121) was comprised mainly of lay men and women with
a 7% representation of the Lasallian Christian Brothers. Most of the respondents (61%)
were men. Forty-eight percent of participants were between the age-range of 50-64
years, while 39% were between the ages of 30-49 years. Those who had served 13-18
years in a Lasallian school made up the largest percent of the sample: 26% or a quarter of
the participants. Most participants worked at their schools as administrators, religious
studies or theology teachers, or student life, community life, or campus ministers.
Approximately two-thirds of participants (67%) attended Catholic secondary school and
over three-quarters (77%) reported having a graduate degree.
Conclusions and Implications
Based upon the demographic data of the respondents and the data collected
relative to each of the study’s research questions, the following conclusions and
implications may be made.
Demographics and Research Question 1
The participants surveyed for this study value Lasallian Catholic education as
evidenced by their participation in these voluntary Lasallian mission formation programs
of at least four-days in length. Also, their high rate of response (73%) in completing a
voluntary survey for this doctoral research suggest that the participants value making
their feedback on these formation programs known. Both realities suggest that the
participants value the mission of Lasallian education, generally. However, of note, the
number of faculty and staff (N=166) who participated in one of these mission formation
programs during the past 10 years represent approximately 20% or fewer of the faculty
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and staff employed in the schools under investigation (Lasallian District of San Francisco
New Orleans, 2015a). The importance of expanding access and programming to provide
Lasallian mission formation opportunities for the other 80% of faculty and staff, along
with the incentives and expectation to have all faculty and staff participate in such
formation, are crucial to sustain the Lasallian mission. As the recent District Mission
Assembly Directional Statements and Action Items document states:
Priority will be given to the creation of sustained, quality, customized formation
activities, materials and programs for the majority of Lasallians who do not
benefit from Lasallian formation beyond an initial orientation. (2016)
The creation of these materials and programs will require investment of human and
financial resources. This document continues by stating that a District Formation and
Accompaniment Committee (DFAC) will be created to ensure formation for all, that this
committee will establish "core teams" in smaller geographical areas within the SFNO
District that include one representative from each school or work, that these core teams
will execute and evaluate the "recurring Lasallian [mission] formation" at the local school
site or in smaller geographical areas, and that the schools and District Offices will
identify the necessary resources "to ensure the formation initiatives coming from DFAC"
(Lasallian District of San Francisco New Orleans, 2016). Occurring between the two
parts of the Christian Brothers District Chapter, the Mission Assembly is a structure
created to ensure voice and vote of Lay Partners. The District Chief Administrators
Association members and the Brothers elected or appointed to the Christian Brothers
SFNO District Chapter made up the participants at the District Mission Assembly. As at
past District Chapters and Mission Assemblies, the second part of the current Christian
Brothers District Chapter, scheduled to occur in December 2016, will likely vote to
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accept, approve, and adopt the District Mission Assembly's Directional Statements and
Action Items in their entirety as part of the official acts of the District Chapter. In this
manner, the integration of Brothers and Lasallian Partners in working together to advance
the mission is formally ratified within the existing structures of the Institute.
This study also confirmed that teachers and staff within Lasallian secondary
schools in the San Francisco New Orleans District are predominately lay. While
Lasallian mission formation programs have been designed for both Christian Brothers
and Lay Partners, those responsible for these programs will need to be mindful that the
vast majority of those being formed are lay men and women. With only one exception,
no religious women or religious men/priests other than Christian Brothers participated in
this study. Given the emphasis on formation found in Catholic documents (CCE, 1977,
1782, 1988, 1997, 2007, 2014; NCCB, 1972; Pius XI, 1929; Second Vatican Council,
1965a; USCC, 1976) and the number of lay men and women in various Catholic school
settings who might benefit from such formation, the Christian Brothers may want to
explore ways to partner with other religious orders who have a similar charism and
spirituality as a means of being efficient with resources, sharing best practices, taking
advantage of economies of scale, building bridges among various religious orders within
the Catholic Church, and providing a greater impact to more and more faculty and staff.
Br. Donald Johanson, Provincial of the San Francisco New Orleans District, in his
opening address to the District Mission Assembly in 2016 challenged those present to go
“beyond our own congregational borders in terms of a shared common project” (p. 2).
Given that 61% of the participants in this study were male, those responsible for
these mission formation programs may want to consider how they could increase the
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number of female participants in the future. The findings also show that 56% percent of
the participants were 50 years old or older at the time they completed this study. The
Christian Brothers might also consider targeting those who are younger as a means of
engaging faculty and staff in mission formation earlier in their careers and as a means of
addressing the transition of some of this study’s participants out of the schools through
retirement. Moreover, the Christian Brothers may want to target some of the current
programs or develop new programs for those who are just beginning their educational
careers, especially those in their 20s, who were the least represented age group in this
study (5%). This approach might be similar to the emphasis placed on involving younger
Brothers for their engagement and feedback (Brothers of the Christian Schools, 2007,
2014, 2015).
The diversity of years worked at a Lasallian school among the participants of this
study suggest an emphasis was placed on purposefully attracting people of varying
degrees of Lasallian school experience to these mission formation programs over the past
10 years. Attracting a diversity of experience among participants might be a model for
future diversity goals in the demographic categories of (a) age-range, (b) gender, and (c)
specific role within the school. As with participant age-range and gender, the
demographic findings among participants by the role(s) they serve in their local
institution displayed a high concentration of administrators, teachers of religious studies,
and campus ministers. This finding suggests that the Christian Brothers may have been
intentional in focusing on these key groups in developing their Lasallian mission
formation programs. It may also suggest that such programs are seen as attractive to
those who, by virtue of their role, already possess some sense of the importance of the
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Lasallian Catholic educational mission and of mission formation. An opportunity for
growth is clearly to engage more teachers of various disciplines as well as nonadministrative staff. The lowest frequency of participants for teachers in this study came
from the following areas: (a) Languages Other than English, (b) Visual and Performing
Arts, (c) Math, and (d) Science. For non-teaching staff, Finance and Business Office
employees had the fewest number of participants. Perhaps these teachers and key staff
members could be the focus of future planning and recruitment efforts. Another
consideration might be to design Lasallian mission formation programs, like the District
Chief Administrators Association or the Campus Ministry and Student Activities Annual
Gathering, which are targeted at specific individuals by role within the schools,
specifically toward those roles currently underrepresented during the past ten years.
If the Christian Brothers have found that working with administrators, religious
studies teachers, and campus ministers has been key to ensuring and advancing the
Lasallian Catholic mission, they might consider developing annual programs for other
key groups, especially those in other leadership and mission critical roles such as secondline administrators (assistant principals and deans) as well as department chairpersons.
As a means of engaging all employees in Lasallian mission formation, the Regional and
District offices may also want to annually track the demographics of all employees at
their schools, not merely the “full-time faculty or administration” as they currently do
(Lasallian District of San Francisco New Orleans, 2015a). An important question to
consider is “How could the Christian Brothers recruit more participants from more
diverse roles to attend the existing mission formation programs?” Another question
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would be “How could the Christian Brothers develop programs that will attract those not
highly represented among the most recent participants?”
The two most attended District mission formation programs were role specific:
the District Chief Administrators Association program and the Campus Ministry and
Student Activities Annual Gathering. This reality might suggest that Lasallian mission
formation programs for specific groups could increase overall participation, especially for
those not currently involved in Lasallian mission formation programs. These role
specific programs might be a means of increasing participation among those groups who
seem to be underrepresented in this study (e.g. math and science teachers).
This study found that the highest number of participants attended the Lasallian
Leadership Institute, a Regional mission formation program. As this program is no
longer offered, the Lasallian Region and District leaders must work to make newer
programs, such as the Br. John Johnston Institute, serve a significant number of people
going forward. More participants in this study experienced two or more programs (55%)
than those who experienced only one program (45%). This finding suggests that those
who engage in a longer mission formation program are drawn to participate in other,
similar programs, or that their experience in one of these programs inspired them to
participate in others. At the same time, this finding might serve as an impetus to the
Lasallian Region and District leaders to work toward impacting more individuals with
their programing rather than impacting fewer individuals, more often. This implication
presents a challenging process that takes time and that requires the strengthening of
participation in various programs. Moreover, as stated in the literature, formation needs
to be an ongoing reality (CBC, 2005; CCE 1977, 1982, 2007; Lasallian District of San
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Francisco New Orleans, 2015b). At the same time, given the direction of the District
Mission Assembly (Lasallian District of San Francisco New Orleans, 2016) concerning
the importance of providing more significant formation to more people, the need to
attract and engage more people to these programs is of great importance as well.
Finally, the findings suggest that nearly a third of the participants (30%) attended
three or more Lasallian mission formation programs in the past ten years. Perhaps those
individuals, rather than continuing to attend more Lasallian Regional or District mission
formation programs as participants, could be invited to present and organize aspects of
future mission formation opportunities within their various school sites (Lasallian District
of San Francisco New Orleans, 2016).
Research Question 2
The findings relative to Research Question 2 provide insight into participants’
willingness to promote the Lasallian Regional and District mission formation programs to
their colleagues. Vandhu Paaru, while having a small total number of participants, had a
100% Net Promoter Score. While some of this impact might be ascribed to participant
predisposition and self-selection, rating the experience so highly in “likelihood to
recommend to a colleague” suggests the experience itself had a profound impact. It
could be wise for the Lasallian Regional and District offices to explore ways to attract,
engage, and support more people to participate in Vandhu Paaru and consider creating
other, similar experiences in various locations that might be more accessible or more
compelling to more people.
The two other programs with the highest NPS percentages, the Buttimer Institute
and the Discerning Leaders Program, might be seen as models for future programming.
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In fact, a “mini-Buttimer,” Engaging with the Lasallian World, was recently developed
for faculty and staff at St. Mary’s College of California:
Buttimer presenters and staff were invited to stay beyond Buttimer and do a three
day workshop for faculty and staff…. We will repeat this type of event again as it
was convenient, less expensive than sending folks off campus and it created its
own community within a community. (C. Swain, personal communication,
September 22, 2016)
The Discerning Leaders Program, a SFNO District program, might be considered by
other Lasallian Districts or the Regional offices as a model to replicate given the high
level of recommendation to peers. While still receiving relatively strong NPS
percentages according to Reichheld’s (2006, 2011) scale, the Lasallian Social Justice
Institute and the Campus Ministry and Student Activities Annual Gathering programs had
lower NPS percentages than the other mission formation programs under review. These
findings might serve as an impetus for the Christian Brothers to discuss with past
participants ways to improve the programs so that they might more readily recommend
them to peers.
Research Question 3
Four of the nine programs under review had average ratings among all
respondents that the Lasallian Regional and District mission formation programs proved
“very influential” on the participants’ ability to address all Five Core Principles of
Lasallian education in their work. Two other programs were seen as “very influential” on
participants’ ability to address most of the Five Core Principles. Based on participants’
experiences with these programs, they perceived the programs as being influential on
their ability to address the Lasallian mission in their work at the local school site. This
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finding strongly supports the continuation and expansion of these mission formation
programs to advance the Lasallian Catholic educational mission.
The research found that the programs directly targeted to specific demographic
roles, specifically administrators and campus ministers, tended to have slightly lower
averages. Given these findings, the Region and District may want to consider having all
Lasallian mission formation opportunities be voluntary and include participants from
various school role(s). In contradistinction, the averages for these role specific programs
still showed the programs were “somewhat influential” on participants’ ability to address
the Five Core Principles and were “very influential” on ability to address the core
principle of “Quality Education.” As previously noted, role specific formation programs
had the highest percentage of mission formation program participants and may be a way
to increase total participation and attract participants from roles underrepresented in these
programs during the past ten years. Role specific mission formation programs, for nonadministrative staff and for non-religious studies teachers, that have more of an
expectation for attendance may prove a key part of supporting and forming all involved
in the mission of Lasallian education.
Research Question 4
This research showed no significant differences between the extent to which the
nine Lasallian mission formation programs under review had influenced the participants’
ability to address the Five Core Principles of Lasallian education within their respective
schools based on (a) age-range, (b) years worked in a Lasallian school, and (c)
educational background. The formation staff responsible for Lasallian Regional and
District mission formation programs can be recognized for the planning and delivery of
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mission formation programs that proved similarly influential for a wide variety of
participants, including those of various ages, lengths of service in Lasallian schools,
personal experience with Catholic school attendance, and levels of education. Such
consistency across demographic characteristics is commendable in the planning and
delivery of these mission formation programs.
Statistically significant differences by role, in a few programs and for a few core
values, were found. Relative to administrator participants, non-administrators were more
influenced in the core value “Faith in the Presence of God” by their participation in the
Buttimer Institute. Teachers of subjects other than religious studies were more
influenced in the core values “Quality and Education” and “Inclusive Community” than
teachers of religious studies or non-teaching staff participating in the Lasallian
Leadership Institute. Similarly, teachers of subjects other than religious studies were
more influenced in the core values “Concern for the Poor and Social Justice” and
“Respect for All Persons” than teachers of religious studies or non-teaching staff
participating in the Campus Ministry and Student Activities Annual Gathering. These
findings suggest that those who teach subjects other than religious studies and those who
are not administrators might reap the greatest benefit from these mission formation
programs to influence their ability to address the core principles of Lasallian education.
In that sense, the Lasallian Regional and District offices may want to direct future efforts
at these specific populations.
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Recommendations
Recommendations for Future Research
Based on the findings of this study, the following represent recommendations for future
research in the area of Lasallian Regional and District mission formation.
1. Replicate this study in the other Lasallian Districts within the North American
Region (RELAN).
2. Replicate this study every five-to-ten years within the Lasallian District of San
Francisco New Orleans to examine changes over time. Also, include all District
ministries in future studies, not simply the secondary schools.
3. Replicate this study for Lasallian Regional and District mission formation
programs that last fewer than four days (e.g., the Regional Huether Conference
and the District Educator Workshops by Department).
4. Conduct a qualitative research study with a small sample from each of the nine
programs studied. Such research would provide an in-depth examination of the
ways in which these programs influenced the participants in their ability to
address the Five Core Principles of Lasallian education.
5. Conduct a research study at the District, Regional, and International level to
determine how various groups within the Lasallian Family define the constitutive
elements of the Lasallian educational mission. Compare these findings to the use
of the Five Core Principles of Lasallian education in the Lasallian District of San
Francisco New Orleans.
6. Conduct a research study that examines the perceptions of those running the
Lasallian Regional and District mission formation programs.
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7. Conduct a study of the other Lasallian Districts (within RELAN) or other
Lasallian Regions to examine how they address the mission formation needs of
faculty and staff, including the perceptions of those faculty and staff regarding the
mission formation programs in these other Districts and Regions.
8. Encourage other religious institutes committed to Catholic education to conduct
similar research regarding participant perceptions of mission formation programs
for the faculty and staff members at their secondary schools.
Recommendations for Future Practice
Based on the findings of this study, the following represent recommendations for
future practice in the area of Lasallian Regional and District mission formation programs.
1. Have future Lasallian mission formation program participants actively reflect on
their formation experience specifically in relation to the Five Core Principals of
Lasallian education, as a common expression of the constitutive elements of the
Lasallian mission.
2. Attract more teachers of subjects other than religious studies to participate in
existing Lasallian mission formation programs and develop new programs that
will attract more of these teachers to participate.
3. Ask those who have experienced multiple Lasallian Regional and District mission
formation programs to be responsible for providing initial formation orientation at
each school or ministry. In so doing, have the Lasallian Regional and District
formation personnel focus on providing more programing for more participants
beyond the introductory, or initial orientation, level.
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4. Ask those who have experienced multiple Lasallian Regional and District mission
formation programs to participate in the design, leadership and execution of future
Regional and District mission formation programs.
5. Focus formation efforts on those faculty and staff members who have only
received a basic, initial formation as part of their overall orientation to Lasallian
Catholic education.
6. Intentionally plan more direct mission formation components within the programs
required of specific roles such as the District Chief Administrators Association,
the Lasallian Association of Secondary School Chief Administrators, and the
Campus Ministry and Student Activities Annual Gathering.
7. Create programs that attract all school employees (by role or by interest), and use
those opportunities to provide Lasallian mission formation, rather than simply
marketing specifically “mission formation” programs as some may self-select out
of opportunities labeled as such.
8. Consider ways to provide incentives and create expectations for participation in
Lasallian mission formation programs as a means of engaging and reaching more
faculty and staff.
9. While the Christian Brothers have been exemplary among religious orders in
being open to lay leadership and full participation in the mission, they must
increase the human and financial resources committed to mission formation to
ensure the sustainability of the mission (Lasallian District of San Francisco New
Orleans, 2016).
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10. Consider ways to partner with other religious institutes to share best practices,
resources, and opportunities in Catholic educational mission formation. Such
partnerships and shared programming may provide economies of scale and
provide greater impact in reaching more people.
11. The Christian Brothers should consider strategic partnerships with (arch)dioceses,
Catholic schools of education, local Catholic colleges and universities, to share
resources, best practices, and joint opportunities for mission formation in Catholic
education.
12. Expand the Lasallian mission formation programming for members of school
governance and advisory boards, ensuring such programming is an integral part of
any board members experience in serving the school community in such a
leadership role.
13. Individual school leaders could follow-up with those having participated in these
Lasallian Regional and District mission formation programs and make them
responsible for local mission formation, including faculty/staff retreat days, new
faculty/staff orientation, and faculty/staff service opportunities.
14. Lasallian Regional and District leaders can use this study to discuss future
programing and asset allocation with regard to mission formation.
15. Increase the number of females and younger individuals (20-30 years of age) who
participate in these Lasallian mission formation programs.
16. Attract more non-administrators and teachers of subjects other than religious
studies to these or newly established Lasallian mission formation programs.
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Closing Remarks
In the Lasallian District of San Francisco New Orleans (SFNO District) during
June of 2016, the District Chief Administrators Association joined with the Christian
Brothers elected and assigned to the SFNO District Chapter for a Mission Assembly in
Napa, California. From this Mission Assembly came a number of directional statements
and action items to be submitted for ratification by the Brothers of the District Chapter.
One of the four themes of this Mission Assembly was “Formation and Accompaniment
for Mission.” Before articulating action items for this theme, certain realities that
jeopardize the future of the Lasallian educational mission were described:
1. Projections indicate that, by 2025, approximately 25 Brothers will be in full-time
ministry, living in significantly fewer communities.
2. While a number of Lasallians in District ministries have benefitted from quality
local, District and Regional formation programs, the majority of Lasallians in
District ministries have received little or no mission formation beyond an initial
mission orientation.
3. Current resource distribution for mission formation is insufficient for mission
sustainability. (SFNO District, 2016, p. 3)
In reflecting on these realities, the participants of the SFNO District Mission
Assembly proposed an active commitment to establishing a culture of formation for each
individual within each District ministry, “in order to ensure the advancement of the
Lasallian Catholic mission” (SFNO District, 2016, p. 4). In establishing a culture of
formation, priority was to be given “to the creation of sustained, quality, customized
formation activities, materials and programs for the majority of Lasallians who do not
benefit from Lasallian formation beyond an initial orientation” (SFNO District, 2016, p.
4).
From the beginnings of the Institute until the current day, the De La Salle
Christian Brothers have recognized the centrality of mission formation for all those
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serving in Lasallian schools to ensure that a human and Christian education is available to
all, especially the poor. Lasallian education seeks to save, from want and from sin, those
young people entrusted to our care. There is no separation between the earthly needs and
the heavenly needs of each person. The greatest commandments are to love God and to
love one’s neighbor. Lasallian schools work to break the cycle of poverty through
education and to develop good citizens, good Catholics, and good people of faith. It is
important to note, that people who attend Catholic schools are more likely to attend Mass
regularly, receive the sacrament of confirmation, and remain Catholic as adults (CARA,
2014). Moreover, these schools are a significant source of vocations and ministers within
the Catholic community. Catholic schools, including Lasallian Catholic schools, have
been found to significantly help sustain and build the Catholic Church well beyond their
own academic communities (CARA, 2013, 2014).
As a lay Catholic, I have been inspired by and the beneficiary of the policy and
practice of the De La Salle Christian Brothers. They have invested a great deal of
resources in embracing the lay character of their Institute, in recognizing the lay status
and calling of other lay men and women to the Lasallian charism, in being open to the
work of the Spirit among the Brothers and Lay Partners, in affirming the primacy of
mission rather than ecclesial status, and in providing the vision and financial support
necessary to make Association for Mission a real, enduring reality among those entrusted
with De La Salle’s mission of education within the Catholic Church. To use a colloquial
expression in this regard, the De La Salle Christian Brothers have “put their money where
their mouth is.”
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As the number of Christian Brothers is projected to drop to only 25 brothers in
active ministry (non-retired) for the SFNO District by the year 2025 (Johanson, 2016),
and given the priorities espoused by the SFNO District Mission Assembly, my hope is
that this research will prove useful in evaluating past successes and planning for the
future, a future where more Lasallian faculty and staff participate in meaningful, ongoing
mission formation as a means of advancing the mission of Lasallian Catholic education,
transforming lives, and perhaps, transforming the Catholic Church and society in the
manner in which the Brothers and their Lay Partners show a new way to be Church
together, even at the institutional level, while maintaining a “People of God” model of
ecclesiology. For this to occur, we will continue to need the bold leadership of all
Lasallians, Brothers and Partners.
In closing this study, I want to acknowledge and honor the legion of De La Salle
Christian Brothers on whose shoulders all lay Lasallian educators now stand. I call upon
the current and future leaders of the Christian Brothers to continue investing in people
through mission formation, believing in the power of community and dialogue, trusting in
the presence of God and the ongoing work of the Spirit, and maintaining a consistent
focus on the mission of providing a human and Christian education to the young,
especially the poor, however that may be accomplished. Finally, I call upon my
colleagues, lay men and women, the Lasallian Partners who make up the vast majority of
those working in our Lasallian schools. In the words of Pope Francis (2016):
We need lay people who are formed well, animated by a clear and sincere faith,
whose lives have been touched by a personal and merciful encounter with the love
of Jesus Christ. We need lay people who take risks, who soil their hands, who are
not afraid of making mistakes, who move forward. We need lay people with a
vision of the future, who are not enclosed in the petty things of life. And as I said
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to the young people: we need lay people with a taste of the experience of life, who
dare to dream.
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APPENDIX A
Email to SFNO District Secondary School Principals Requesting Mission Formation
Participant Information
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September 10, 2015
Dear [First Name],
In looking at who to survey for my dissertation, I’m thinking I’d like to narrow it down to
just those faculty/staff at our SFNO secondary schools who have participated in one of
the following programs during the last 10 years (2005-2015).
Regional Programs - The Buttimer Institute, The Lasallian Leadership Institute
(LLI), The John Johnston Institute (JJI), The Lasallian Social Justice Institute
(LSJI), or The Lasallian Association of Secondary School Chief Administrators
(LASSCA)
District Programs - Campus Ministers/Student Activity Directors Annual
Gathering, Discerning Leaders Program, Vandhu Paaru (Immersion to India, Sri
Lanka, or Myanmar), Secondary School Administrators Association (SSAA)
I’m writing to see if you have a current list of people at your school who have
participated in these programs over the years or not. I don’t want you to create it if you
don’t, but I’m just checking in with people to see if this information is something they
already have compiled and/or track on a regular basis or not. Do you have a sense of it
for your school?
Thanks,
Gary
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APPENDIX B
Research Summary Document Presented to SFNO District Principals at District Chief
Administrators Association
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APPENDIX C
Email to SFNO District Secondary School Principals with School Specific Participant
Spreadsheet Attachment requesting Final Edits and Updates
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September 23, 2015
Dear [First Name],
Thank you for your willingness to assist with my doctoral research. Attached is an Excel
Spreadsheet that I would ask you to fill out with as much information as possible (most
important information is name, email address, and mission formation program). Any
data already in the worksheet came through you or the District Office of
Education. Please verify the existing information and make any additions or corrections
as needed.
The second tab is a reminder that I am only examining programs that run for
approximately a week or more (e.g. Vandhu Paaru) or involve repeated attendance over
time (e.g. SSAA). This second tab is also a key for abbreviations used for the various
programs.
In service to others, I ask that you fill out the document going as far back in time as you
can. For my research, I will only be surveying those who have participated in at least one
of these programs during the past 10 years.
Your return of this information will serve as consent for this research. Let me know if
you have any questions or concerns, and thank you, again, for your support.
Sincerely,
Gary
P.S. The actual survey will not occur until 2016. I will be in contact with you before it
would go out. Thank you.
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Lasallian Mission Formation Participant Perception Survey
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APPENDIX E
Permission Email from Fred Reichheld
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APPENDIX F
Validity Panel Members and Qualifications
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Validity Panel Members and Qualifications
A. Background in Catholic secondary education
B. Background in Lasallian education
C. Graduate level studies in relevant field (such as educational leadership, Catholic
school leadership, or mission formation)
D. Graduate level instructional experience in relevant fields (such as statistics, research
methodologies, educational leadership, Catholic school leadership, or mission
formation)
E. Academic research and/or statistics background
F. Expertise in Lasallian mission formation
Name/Position

A

B

Andrew Kuffner, Principal, M.S., La Salle Catholic
College Preparatory, Milwaukie, OR
Ben Baab, Ed.D., Adjunct Faculty, School of
Education, University of San Francisco, San
Francisco, CA
Carrie Schroeder, Ed.D., M.Div., Director of
Campus Ministry, Formerly Religious Studies
Department Chair, Mercy High School, San
Francisco, CA
Eileen Emerson, Ed.D., Religious Studies
Instructor, Immaculate Conception Academy, San
Francisco, CA, Formerly Principal at De Marillac
Academy, San Francisco, CA
Greg Kopra, Ed.D., Director, Formation for
Mission, Lasallian District of San Francisco New
Orleans, Napa, CA
Heidi Harrison, Ed.D. (Cand.), MTS, Assistant
Principal for Academics, Justin-Siena High School,
Napa, CA
John Omernick, Principal, San Miguel High
School, Tucson, AZ formerly Principal of De
Marillac Academy, San Francisco, CA
Mary Hesser, M.A., Principal, Christian Brothers
High School, Sacramento, CA
Mike Daniels, Ed.D., President, De Marillac
Academy, San Francisco, CA, Formerly Director of
Campus Ministry, Sacred Heart Cathedral
Preparatory, San Francisco, CA
Pete Imperial, Ed.D., Principal, St. Mary’s College
High School, Berkeley, CA
Rita Cutarelli, Ed.D., M.Div., Associate Principal
of Mission and Campus Life, Mercy High School,
San Francisco, CA

X

X

X

C

D

E

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
X

X

X

X

X

X

X

X

X
X

F

X

X
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Trevor Watkins, MA, Principal, St. Paul’s Catholic
School, Covington, LA

X

X
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APPENDIX G
Validity Evaluation Form
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VALIDATION QUESTIONS
VALIDITY PANEL MEMBERS
Please read and answer each question carefully, using comment boxes to give more
complete responses as necessary.
Name
Approximately how long did it take you to complete the survey?
Does the “Welcome" page give an adequate explanation of the purposes of the
study and survey?
Yes
No
Please comment on needed changes
Does the “Survey Overview" page provide an adequate context for the setup
of the survey?
Yes
No
Please comment on needed changes
Are the "Directions" clearly stated?
Yes
No
Please comment on needed changes
Does the “Confidentiality Information" provide a clear explanation for an individual
to give informed consent for study participation?
Yes
No
Please comment on needed changes
CONSTRUCT VALIDITY
In light of the research questions, do the items included in the survey measure what the
study is investigating?
Yes
No
Please comment on needed changes
Are there items on the survey that need further development?
Yes
No
Please comment on needed changes
Does the layout of the survey facilitate a clear understanding of the survey items?
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Yes
No
Please comment on needed changes
FACE VALIDITY
Does the survey clearly address the topic of the research study?
Yes
No
Please comment on needed changes
CONTENT VALIDITY
Do the questions contained in the survey adequately relate to the specific faith
leadership responsibilities under which they appear?
Yes
No
Please comment on needed changes
Is the list of factors, which represents the possible sources that may have
contributed to the respondent's preparation and training to address a specific faith
leadership role, sufficient?
Yes
No
Please comment on needed changes
Do you have any additional comments to assist me in improving this survey?
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Permission to Conduct Research from SFNO District Director of Education
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APPENDIX I
Updated Permission to Conduct Research from SFNO District Director of Education
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APPENDIX J
Permission to Conduct Research from RELAN Region General Councilor
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APPENDIX K
University of San Francisco Institutional Review Board Response to Request for
Research Involving Human Subjects
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Introductory Email to Research Participants
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FROM:
DATE:
SENT TO:
SUBJECT:

gjcannon@usfca.edu via surveymonkey.com
Wednesday, April 06, 2016 6:30 AM
166 recipients
Request for feedback on your Lasallian formation experience(s)

Dear [FirstName],
I am requesting your help. You are receiving this invitation as a current or former
participant in one or more Regional or District programs (e.g. John Johnston Institute)
addressing the Lasallian educational mission.
As part of my doctoral research in the School of Education at the University of San
Francisco, I invite you to participate in my survey on participants’ perceptions of
Lasallian Regional and District level programs involving some level of formation for the
Lasallian mission.
I have received approval to conduct this online survey from Br. Timothy Caldwell, FSC,
General Councilor for the RELAN Region and Mr. Gery Short, Director of the Office of
Education for the SFNO District. Moreover, your school principal is also aware of this
request and this research. It is my great hope that you will participate to allow greater
insight into how Lasallian faculty and staff perceive the impact of Regional and District
programs that address the Lasallian educational mission.
Mindful of your time and many commitments, I request that you please set aside 10
minutes to complete this survey as soon as possible within the next three weeks, by April
27. Please consider taking the survey right now, while the invitation is fresh. Thank you
in advance for your help with this important piece of research on the Lasallian mission.
Please click the button below to read a little more about the study and to start the survey.
While the survey is brief, know that you can begin and exit it, returning to the survey at a
later point if necessary.
Fraternally,
Gary J. Cannon
Doctoral Student
School of Education
University of San Francisco
gjcannon@usfca.edu
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Quantitative Description of All Participants
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Variable

Response

n

%

PROGRAM PARTICIPATION

Regional

105

86.78

Buttimer

44

36.36

Lasallian Leadership Institute

55

45.45

Br. John Johnston Institute

10

8.26

Lasallian Social Justice Institute
Lasallian Association of Secondary
School Chief Administrators
District
Campus Ministry and Student
Activities Annual Gathering
Discerning Leaders

12

9.92

26

21.49

72

59.50

34

28.10

21

17.36

Vandhu Paaru
District Chief Administrators
Association

12

9.92

27

22.31

105
16

86.78
13.22

One

70

57.85

Two

29

23.97

Three

6

4.96

72

59.50

None

49

40.50

One

53

43.80

Two

16

13.22

Three

3

2.48

121

100.00

One

54

44.63

Two

31

25.62

Three

24

19.83

Four

9

7.44

Five

2

1.65

Six

1

0.83

18-29 years old

6

4.96

30-49 years old

47

38.84

50-64 years old

58

47.93

65+ years old

10

8.26

Christian Brother

9

7.44

Lay man

64

52.89

Lay woman

47

38.84

Priest/male religious

1

0.83

NUMBER OF PROGRAMS PARTICIPATED IN

Regional
None

District

Regional or District

AGE RANGE

ECCLESIAL STATUS

202
HIGHEST DEGREE

LASALLIAN TENURE

SCHOOL ROLE(S)

CATHOLIC ED

Bachelor's degree

28

23.14

Master's degree

87

71.90

Doctoral degree

6

4.96

1-3 years

4

3.31

4-7 years

16

13.22

8-12 years

26

21.49

13-18 years

31

25.62

19-25 years

23

19.01

26-35 years

14

11.57

36 or more years

7

5.79

Teacher

78

64.46

Mathematics

6

4.96

English

11

9.09

Science

6

4.96

Religious Studies

32

26.45

Languages Other than English

4

3.31

Visual and Performing Arts

5

4.13

Social Studies

16

13.22

Health/PE

8

6.61

Academic/College Counseling

9

7.44

School Administrator

36

29.75

Staff

50

41.32

Admissions

6

4.96

Development/Advancement

5

4.13

Community Life

29

23.97

Finance/Business
Facility, Security, Maintenance, or
Custodial Staff
Support Staff

2

1.65

3

2.48

5

4.13

Elementary

70

57.85

Middle

59

48.76

Secondary

81

66.94

Undergraduate

47

38.84

Graduate

45

37.19
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Appendix N
Ultimate Question and Core Principle Survey Responses (Including Median, Mean, and
Standard Deviation) by Formation Experience
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PROGRAM
Buttimer Institute

Lasallian Leadership
Institute

Br. John Johnston
Institute

Lasallian Social Justice
Institute

Lasallian Association of
Secondary School Chief
Administrators

Campus Ministry and
Student Activities
Annual Gathering

VARIABLE
How Likely to recommend? (0-10)

n
44

Min
6

Max
10

Median
10

Mean
9.36

SD
1.08

Not sure/
Uncertain
(n)
0

Concern for the Poor & Social Justice

44

3

5

4

4.18

0.72

0

Faith in the Presence of God

41

2

5

4

4.51

0.78

2

Quality Education

41

3

5

5

4.49

0.71

2

Respect for all Persons

42

2

5

5

4.43

0.77

1

Inclusive Community

41

2

5

5

4.51

0.78

2

How Likely to recommend? (0-10)

55

0

10

10

8.89

1.84

0

Concern for the Poor & Social Justice

54

1

5

4

3.93

1.01

1

Faith in the Presence of God

53

1

5

4

4.13

0.98

1

Quality Education

52

1

5

4

3.94

1.02

2

Respect for all Persons

52

1

5

4

4.04

1.03

1

Inclusive Community

52

1

5

4

4.10

0.98

2

How Likely to recommend? (0-10)

10

6

10

10

9.10

1.37

0

Concern for the Poor & Social Justice

9

3

5

5

4.11

1.05

0

Faith in the Presence of God

9

3

5

4

4.22

0.83

1

Quality Education

9

3

5

4

4.00

0.87

1

Respect for all Persons

9

3

5

4

4.33

0.71

1

Inclusive Community

9

3

5

4

4.33

0.71

1

How Likely to recommend? (0-10)

12

5

10

10

8.67

1.83

0

Concern for the Poor & Social Justice

12

3

5

4.5

4.33

0.78

0

Faith in the Presence of God

12

2

5

4

4.00

1.13

0

Quality Education

12

2

5

4

3.75

1.29

0

Respect for all Persons

12

2

5

4

4.17

1.03

0

Inclusive Community

12

2

5

4

4.08

1.00

0

How Likely to recommend? (0-10)

26

0

10

9

8.62

2.08

0

Concern for the Poor & Social Justice

26

2

5

4

3.77

0.86

0

Faith in the Presence of God

26

2

5

4

3.88

0.95

0

Quality Education

26

2

5

4

4.27

0.87

0

Respect for all Persons

26

1

5

4

3.58

1.06

0

Inclusive Community

26

1

5

4

3.69

1.12

0

How Likely to recommend? (0-10)

34

3

10

9

8.29

1.82

0

Concern for the Poor & Social Justice

32

1

5

4

3.72

1.05

1

Faith in the Presence of God

33

1

5

4

3.82

1.16

1

Quality Education

34

1

5

3

3.44

1.08

0

Respect for all Persons

33

1

5

4

3.76

1.09

1

Inclusive Community

33

1

5

4

3.94

1.06

1
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Discerning Leaders
Program

Vandhu Paaru

District Chief
Administrators
Association

How Likely to recommend?

21

7

10

9

9.19

0.98

0

Concern for the Poor & Social Justice

21

3

5

4

4.00

0.84

0

Faith in the Presence of God

19

2

5

4

4.00

1.05

1

Quality Education

20

3

5

5

4.60

0.68

0

Respect for all Persons

19

2

5

5

4.16

1.07

1

Inclusive Community

19

3

5

4

4.21

0.79

1

How Likely to recommend? (0-10)

12

9

10

10

9.92

0.29

0

Concern for the Poor & Social Justice

12

4

5

5

4.83

0.39

0

Faith in the Presence of God

12

3

5

5

4.67

0.65

0

Quality Education

12

2

5

5

4.42

0.90

0

Respect for all Persons

12

4

5

5

4.67

0.49

0

Inclusive Community

12

2

5

5

4.42

1.00

0

How Likely to recommend? (0-10)

27

5

10

9

8.81

1.36

0

Concern for the Poor & Social Justice

26

1

5

4

3.69

1.09

1

Faith in the Presence of God

26

1

5

4

3.96

1.15

1

Quality Education

26

2

5

4

4.23

0.95

1

Respect for all Persons

26

1

5

4

3.77

1.21

1

Inclusive Community

26

1

5

4

3.81

1.17

1
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Appendix O
Core Principle Survey Responses (Including Frequencies and Percentages) by Formation
Experience
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PROGRAM
Buttimer

Lasallian
Leadership
Institute

John Johnston
Institute

Lasallian Social
Justice Institute

Lasallian
Association of
Secondary School
Chief
Administrators
Campus
Ministers/Student
Activity Directors
Annual Gathering
(CMSAD)
Discerning
Leaders Program

Vandhu Paaru

District Chief
Administrators
Association

VARIABLE
Concern for the Poor & Social Justice
Faith in the Presence of God
Quality Education
Respect for all Persons
Inclusive Community
Concern for the Poor & Social Justice
Faith in the Presence of God
Quality Education
Respect for all Persons
Inclusive Community
Concern for the Poor & Social Justice
Faith in the Presence of God
Quality Education
Respect for all Persons
Inclusive Community
Concern for the Poor & Social Justice
Faith in the Presence of God
Quality Education
Respect for all Persons
Inclusive Community
Concern for the Poor & Social Justice
Faith in the Presence of God
Quality Education
Respect for all Persons
Inclusive Community
Concern for the Poor & Social Justice
Faith in the Presence of God
Quality Education
Respect for all Persons
Inclusive Community
Concern for the Poor & Social Justice
Faith in the Presence of God
Quality Education
Respect for all Persons
Inclusive Community
Concern for the Poor & Social Justice
Faith in the Presence of God
Quality Education
Respect for all Persons
Inclusive Community
Concern for the Poor & Social Justice
Faith in the Presence of God
Quality Education
Respect for all Persons
Inclusive Community

1

N
44
43
43
43
43
55
54
54
53
54
9
10
10
10
10
12
12
12
12
12
26
26
26
26
26
33
34
34
34
34
21
20
20
20
20
12
12
12
12
12
27
27
27
27
27

n
0
0
0
0
0
1
1
2
1
1
0
0
0
0
0
0
0
0
0
0
0
0
0
1
1
1
1
1
1
1
0
0
0
0
0
0
0
0
0
0
1
1
0
1
1

%
0.00%
0.00%
0.00%
0.00%
0.00%
1.82%
1.85%
3.70%
1.89%
1.85%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
3.85%
3.85%
3.03%
2.94%
2.94%
2.94%
2.94%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
3.70%
3.70%
0.00%
3.70%
3.70%

2
n
0
1
0
1
1
4
3
3
5
4
0
0
0
0
0
0
2
3
1
1
2
2
1
3
3
3
4
5
3
2
0
1
0
2
0
0
0
0
0
1
2
2
2
4
2

%
0.00%
2.33%
0.00%
2.33%
2.33%
7.27%
5.56%
5.56%
9.43%
7.41%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
16.67%
25.00%
8.33%
8.33%
7.69%
7.69%
3.85%
11.54%
11.54%
9.09%
11.76%
14.71%
8.82%
5.88%
0.00%
5.00%
0.00%
10.00%
0.00%
0.00%
0.00%
0.00%
0.00%
8.33%
7.41%
7.41%
7.41%
14.81%
7.41%

3
n
8
4
5
4
4
11
7
7
5
4
4
2
3
1
1
2
1
2
2
2
7
7
4
7
6
8
7
13
9
7
7
7
2
3
4
0
1
1
0
1
8
5
3
4
8

%
18.18%
9.30%
11.63%
9.30%
9.30%
20.00%
12.96%
12.96%
9.43%
7.41%
44.44%
20.00%
30.00%
10.00%
10.00%
16.67%
8.33%
16.67%
16.67%
16.67%
26.92%
26.92%
15.38%
26.92%
23.08%
24.24%
20.59%
38.24%
26.47%
20.59%
33.33%
35.00%
10.00%
15.00%
20.00%
0.00%
8.33%
8.33%
0.00%
8.33%
29.63%
18.52%
11.11%
14.81%
29.63%

4
n
20
9
11
13
9
20
19
24
21
23
0
3
3
4
4
4
4
2
3
4
12
9
8
10
9
12
9
8
10
11
7
2
4
4
7
2
2
4
4
2
8
7
8
8
5

%
45.45%
20.93%
25.58%
30.23%
20.93%
36.36%
35.19%
44.44%
39.62%
42.59%
0.00%
30.00%
30.00%
40.00%
40.00%
33.33%
33.33%
16.67%
25.00%
33.33%
46.15%
34.62%
30.77%
38.46%
34.62%
36.36%
26.47%
23.53%
29.41%
32.35%
33.33%
10.00%
20.00%
20.00%
35.00%
16.67%
16.67%
33.33%
33.33%
16.67%
29.63%
25.93%
29.63%
29.63%
18.52%

5
n
16
27
25
24
27
18
23
16
20
20
5
4
3
4
4
6
5
5
6
5
5
8
13
5
7
8
12
7
10
12
7
9
14
10
8
10
9
7
8
8
7
11
13
9
10

%
36.36%
62.79%
58.14%
55.81%
62.79%
32.73%
42.59%
29.63%
37.74%
37.04%
55.56%
40.00%
30.00%
40.00%
40.00%
50.00%
41.67%
41.67%
50.00%
41.67%
19.23%
30.77%
50.00%
19.23%
26.92%
24.24%
35.29%
20.59%
29.41%
35.29%
33.33%
45.00%
70.00%
50.00%
40.00%
83.33%
75.00%
58.33%
66.67%
66.67%
25.93%
40.74%
48.15%
33.33%
37.04%

Not sure/
Uncertain
n
%
0 0.00%
2 4.65%
4 9.30%
1 2.33%
2 4.65%
1 1.82%
1 1.85%
2 3.70%
1 1.89%
2 3.70%
0 0.00%
1 10.00%
1 10.00%
1 10.00%
1 10.00%
0 0.00%
0 0.00%
0 0.00%
0 0.00%
0 0.00%
0 0.00%
0 0.00%
0 0.00%
0 0.00%
0 0.00%
1 3.03%
1 2.94%
0 0.00%
1 2.94%
1 2.94%
0 0.00%
1 5.00%
0 0.00%
1 5.00%
1 5.00%
0 0.00%
0 0.00%
0 0.00%
0 0.00%
0 0.00%
1 3.70%
1 3.70%
1 3.70%
1 3.70%
1 3.70%
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Appendix P
Distribution of Responses to Core Principle Perception Survey Items by Program
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Table P1
Distribution of Responses to Core Principle Perception Survey Items from Buttimer
Institute Participants
Distribution of Responses

Core Principles of Lasallian
Education

N

1
%

2
%

3
%

4
%

5
%

NS
%

MED

M

SD

Concern for the Poor and
Social Justice

44

0.00

0.00

18.18

45.45

36.36

0.00

4.0

4.2

0.7

Faith in the Presence of God
43 0.00 2.33 9.30 20.93 62.79 0.05
4.0
4.5
Quality Education
43 0.00 0.00 11.63 25.58 58.14 0.09
5.0
4.5
Respect for all Persons
43 0.00 2.33 9.30 30.23 55.81 0.02
5.0
4.4
Inclusive Community
43 0.00 2.33 9.30 20.93 62.79 0.05
5.0
4.5
*1 = Not at all influential, 2 = Slightly influential, 3 = Somewhat influential, 4 = Very influential, 5 =
Extremely influential, NS = Not sure/Uncertain

0.8
0.7
0.8
0.8

Table P2
Distribution of Responses to Core Principle Perception Survey Items from Lasallian
Leadership Institute Participants
Distribution of Responses

Core Principles of Lasallian
Education

N

1
%

2
%

3
%

4
%

5
%

NS
%

MED

M

SD

Concern for the Poor and
Social Justice

55

1.82

7.27

20.00

36.36

32.73

0.02

4.0

3.9

1.0

Faith in the Presence of God
54 1.85 5.56 12.96 35.19 42.59 0.02
4.0
4.1
Quality Education
54 3.70 5.56 12.96 44.44 29.63 0.04
4.0
3.9
Respect for all Persons
53 1.89 9.43 9.43 39.62 37.74 0.02
4.0
4.0
Inclusive Community
54 1.85 7.41 7.41 42.59 37.04 0.04
4.0
4.1
*1 = Not at all influential, 2 = Slightly influential, 3 = Somewhat influential, 4 = Very influential, 5 =
Extremely influential, NS = Not sure/Uncertain

1.0
1.0
1.0
1.0
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Table P3
Distribution of Responses to Core Principle Perception Survey Items from Br. John
Johnston Institute Participants
Distribution of Responses

Core Principles of Lasallian
Education

N

1
%

2
%

3
%

4
%

5
%

NS
%

MED

M

SD

Concern for the Poor and
Social Justice

9

0.00

0.00

44.44

0.00

55.56

0.00

5.0

4.1

1.1

Faith in the Presence of God
10 0.00 0.00 20.00 30.00 40.00 0.10
4.0
4.2
Quality Education
10 0.00 0.00 30.00 30.00 30.00 0.10
4.0
4.0
Respect for all Persons
10 0.00 0.00 10.00 40.00 40.00 0.10
4.0
4.3
Inclusive Community
10 0.00 0.00 10.00 40.00 40.00 0.10
4.0
4.3
*1 = Not at all influential, 2 = Slightly influential, 3 = Somewhat influential, 4 = Very influential, 5 =
Extremely influential, NS = Not sure/Uncertain

0.8
0.9
0.7
0.7

Table P4
Distribution of Responses to Core Principle Perception Survey Items from Lasallian
Social Justice Institute Participants
Distribution of Responses*

Core Principles of Lasallian
Education

N

1
%

2
%

3
%

4
%

5
%

NS
%

MED

M

SD

Concern for the Poor and
Social Justice

12

0.00

0.00

16.67

33.33

50.00

0.00

4.5

4.3

0.8

Faith in the Presence of God 12 0.00 16.67 8.33 33.33 41.67 0.00
4.0
4.0
Quality Education
12 0.00 25.00 16.67 16.67 41.67 0.00
4.0
3.8
Respect for all Persons
12 0.00 8.33 16.67 25.00 50.00 0.00
4.0
4.2
Inclusive Community
12 0.00 8.33 16.67 33.33 41.67 0.00
4.0
4.1
*1 = Not at all influential, 2 = Slightly influential, 3 = Somewhat influential, 4 = Very influential, 5 =
Extremely influential, NS = Not sure/Uncertain

1.1
1.3
1.0
1.0
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Table P5
Distribution of Responses to Core Principle Perception Survey Items from Lasallian
Association of Secondary School Chief Administrators Participants
Distribution of Responses*

Core Principles of Lasallian
Education

N

1
%

2
%

3
%

4
%

5
%

NS
%

MED

M

SD

Concern for the Poor and
Social Justice

26

0.00

7.69

26.92

46.15

19.23

0.00

4.0

3.8

0.9

Faith in the Presence of God 26 0.00 7.69 26.92 34.62 30.77 0.00
4.0
3.9
Quality Education
26 0.00 3.85 15.38 30.77 50.00 0.00
4.0
4.3
Respect for all Persons
26 3.85 11.54 26.92 38.46 19.23 0.00
4.0
3.6
Inclusive Community
26 3.85 11.54 23.08 34.62 26.92 0.00
4.0
3.7
*1 = Not at all influential, 2 = Slightly influential, 3 = Somewhat influential, 4 = Very influential, 5 =
Extremely influential, NS = Not sure/Uncertain

1.0
0.9
1.1
1.1

Table P6
Distribution of Responses to Core Principle Perception Survey Items from Campus
Ministry and Student Activities Annual Gathering Participants
Core Principles of Lasallian
Education
Concern for the Poor and
Social Justice

Distribution of Responses*
N

1
%

2
%

3
%

4
%

5
%

NS
%

MED

M

33 3.03
9.09 24.24 36.36 24.24 0.03
4.0 3.7
Faith in the Presence of God 34 2.94 11.76 20.59 26.47 35.29 0.03
4.0 3.8
Quality Education
34 2.94 14.71 38.24 23.53 20.59 0.00
3.0 3.4
Respect for all Persons
34 2.94
8.82 26.47 29.41 29.41 0.03
4.0 3.8
Inclusive Community
34 2.94
5.88 20.59 32.35 35.29 0.03
4.0 3.9
*1 = Not at all influential, 2 = Slightly influential, 3 = Somewhat influential, 4 = Very influential, 5 =
Extremely influential, NS = Not sure/Uncertain

SD

1.1
1.2
1.1
1.1
1.1
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Table P7
Distribution of Responses to Core Principle Perception Survey Items from Discerning
Leaders Participants
Distribution of Responses*

Core Principles of Lasallian
Education

N

1
%

2
%

3
%

4
%

5
%

NS
%

MED

M

SD

Concern for the Poor and
Social Justice

21

0.00

0.00

33.33

33.33

33.33

0.00

4.0

4.0

0.8

Faith in the Presence of God 20 0.00 5.00 35.00 10.00 45.00 0.05
4.0
4.0
Quality Education
20 0.00 0.00 10.00 20.00 70.00 0.00
5.0
4.6
Respect for all Persons
20 0.00 10.00 15.00 20.00 50.00 0.05
5.0
4.2
Inclusive Community
20 0.00 0.00 20.00 35.00 40.00 0.05
4.0
4.2
*1 = Not at all influential, 2 = Slightly influential, 3 = Somewhat influential, 4 = Very influential, 5 =
Extremely influential, NS = Not sure/Uncertain

1.1
0.7
1.1
0.8

Table P8
Distribution of Responses to Core Principle Perception Survey Items from Vandhu Paaru
Participants
Distribution of Responses*

Core Principles of Lasallian
Education

N

1
%

2
%

3
%

4
%

5
%

NS
%

MED

M

SD

Concern for the Poor and
Social Justice

12

0.00

0.00

0.00

16.67

83.33

0.00

5.0

4.8

0.4

Faith in the Presence of God
12 0.00 0.00 8.33 16.67 75.00 0.00
5.0
4.7
Quality Education
12 0.00 0.00 8.33 33.33 58.33 0.00
5.0
4.4
Respect for all Persons
12 0.00 0.00 0.00 33.33 66.67 0.00
5.0
4.7
Inclusive Community
12 0.00 8.33 8.33 16.67 66.67 0.00
5.0
4.4
*1 = Not at all influential, 2 = Slightly influential, 3 = Somewhat influential, 4 = Very influential, 5 =
Extremely influential, NS = Not sure/Uncertain

0.7
0.9
0.5
1.0
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Table P9
Distribution of Responses to Core Principle Perception Survey Items from District
Council of Chief Administrators Participants
Distribution of Responses

Core Principles of Lasallian
Education

N

1
%

2
%

3
%

4
%

5
%

NS
%

MED

M

SD

Concern for the Poor and
Social Justice

27

3.70

7.41

29.63

29.63

25.93

0.04

4.0

3.7

1.1

Faith in the Presence of God 27 3.70 7.41 18.52 25.93 40.74 0.04
4.0
4.0
Quality Education
27 0.00 7.41 11.11 29.63 48.15 0.04
4.0
4.2
Respect for all Persons
27 3.70 14.81 14.81 29.63 33.33 0.04
4.0
3.8
Inclusive Community
27 3.70 7.41 29.63 18.52 37.04 0.04
4.0
3.8
*1 = Not at all influential, 2 = Slightly influential, 3 = Somewhat influential, 4 = Very influential, 5 =
Extremely influential, NS = Not sure/Uncertain

1.2
1.0
1.2
1.2
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Appendix Q
Spearman Correlation Matrix of Relationships among Core Principle Measures and
Demographic Characteristics of Participants by Program
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Table Q1

Inclusive Community

Respect for all Persons

Quality Education

Faith in the Presence of God

Concern for the Poor and Social Justice

Years at a Lasallian School

Highest Degree Earned

Age

Catholic Education Background

Spearman Correlation Matrix of Relationships among Core Principle Measures and
Demographic Characteristics of Buttimer Institute Participants

Catholic Education Background 1.000
Age -0.043 1.000
Highest Degree Earned 0.128 -0.040 1.000
Years at a Lasallian School -0.026 0.471 -0.196 1.000
Concern for the Poor and Social Justice -0.208 0.053 -0.376 -0.199 1.000
Faith in the Presence of God -0.211 -0.123 -0.399 -0.134 0.550 1.000
Quality Education -0.195 0.188 -0.329 0.004 0.607 0.495 1.000
Respect for all Persons -0.279 0.176 -0.348 -0.135 0.623 0.515 0.636 1.000
Inclusive Community -0.022 0.112 -0.494 0.047 0.429 0.515 0.679 0.775 1.000
*Items in BOLD indicate a significant relationship between the two variables where N xy = 40, p < .001 with
Bonferroni correction.
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Table Q2

Inclusive Community

Respect for all Persons

Quality Education

Faith in the Presence of God

Concern for the Poor and Social Justice

Years at a Lasallian School

Highest Degree Earned

Age

Catholic Education Background

Spearman Correlation Matrix of Relationships among Core Principle Measures and
Demographic Characteristics of Lasallian Leadership Institute Participants

Catholic Education Background 1.000
Age -0.158 1.000
Highest Degree Earned 0.281 -0.288 1.000
Years at a Lasallian School 0.058 0.313 -0.096 1.000
Concern for the Poor and Social Justice 0.175 -0.001 -0.042 0.051 1.000
Faith in the Presence of God 0.122 -0.007 -0.056 0.125 0.731 1.000
Quality Education 0.092 0.076 -0.155 0.123 0.640 0.589 1.000
Respect for all Persons 0.131 0.116 -0.148 0.086 0.762 0.818 0.727 1.000
Inclusive Community 0.105 -0.013 -0.071 0.099 0.800 0.855 0.703 0.874 1.000
* Coefficients in BOLD indicate a significant relationship between the two variables where Nxy = 51, p <
.001 with Bonferroni correction.
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Table Q3

Inclusive Community

Respect for all Persons

Quality Education

Faith in the Presence of God

Concern for the Poor and Social Justice

Years at a Lasallian School

Highest Degree Earned

Age

Catholic Education Background

Spearman Correlation Matrix of Relationships among Core Principle Measures and
Demographic Characteristics of Br. John Johnston Institute Participants

Catholic Education Background 1.000
Age 0.019 1.000
Highest Degree Earned -0.234 0.000 1.000
Years at a Lasallian School 0.382 0.102 -0.408 1.000
Concern for the Poor and Social Justice -0.044 -0.569 0.000 -0.581 1.000
Faith in the Presence of God 0.165 -0.551 -0.342 -0.478 0.833 1.000
Quality Education 0.135 -0.606 -0.577 0.000 0.274 0.535 1.000
Respect for all Persons 0.300 -0.485 -0.400 -0.429 0.806 0.952 0.606 1.000
Inclusive Community 0.300 -0.485 -0.400 -0.429 0.806 0.952 0.606 1.000 1.000
* Coefficients in BOLD indicate a significant relationship between the two variables where N xy = 9, p <
.001 with Bonferroni correction.
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Table Q4

Inclusive Community

Respect for all Persons

Quality Education

Faith in the Presence of God

Concern for the Poor and Social Justice

Years at a Lasallian School

Highest Degree Earned

Age

Catholic Education Background

Spearman Correlation Matrix of Relationships among Core Principle Measures and
Demographic Characteristics of Lasallian Social Justice Institute Participants

Catholic Education Background 1.000
Age 0.224 1.000
Highest Degree Earned -0.162 0.254 1.000
Years at a Lasallian School -0.062 0.867 0.255 1.000
Concern for the Poor and Social Justice 0.235 -0.278 0.010 -0.478 1.000
Faith in the Presence of God 0.319 -0.108 0.151 -0.310 0.910 1.000
Quality Education 0.281 -0.225 0.142 -0.435 0.917 0.930 1.000
Respect for all Persons 0.198 -0.310 -0.062 -0.449 0.975 0.922 0.894 1.000
Inclusive Community 0.267 -0.139 0.154 -0.291 0.897 0.994 0.920 0.928 1.000
* Coefficients in BOLD indicate a significant relationship between the two variables where N xy = 12, p <
.001 with Bonferroni correction.
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Table Q5

Inclusive Community

Respect for all Persons

Quality Education

Faith in the Presence of God

Concern for the Poor and Social Justice

Years at a Lasallian School

Highest Degree Earned

Age

Catholic Education Background

Spearman Correlation Matrix of Relationships among Core Principle Measures and
Demographic Characteristics of Lasallian Association of Secondary School Chief
Administrators Participants

Catholic Education Background 1.000
Age 0.014 1.000
Highest Degree Earned 0.254 0.000 1.000
Years at a Lasallian School 0.408 0.371 -0.143 1.000
Concern for the Poor and Social Justice -0.084 0.150 -0.014 0.062 1.000
Faith in the Presence of God -0.132 0.001 0.226 0.023 0.800 1.000
Quality Education 0.112 0.047 -0.149 0.217 0.577 0.343 1.000
Respect for all Persons -0.127 -0.077 0.219 -0.167 0.766 0.640 0.520 1.000
Inclusive Community -0.087 0.072 0.048 0.096 0.865 0.661 0.506 0.774 1.000
* Coefficients in BOLD indicate a significant relationship between the two variables where Nxy = 26, p <
.001 with Bonferroni correction.
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Table Q6

Catholic Education Background
Age
Highest Degree Earned
Years at a Lasallian School
Concern for the Poor and Social Justice
Faith in the Presence of God
Quality Education
Respect for all Persons
Inclusive Community

Inclusive Community

Respect for all Persons

Quality Education

Faith in the Presence of God

Concern for the Poor and Social Justice

Years at a Lasallian School

Highest Degree Earned

Age

Catholic Education Background

Spearman Correlation Matrix of Relationships among Core Principle Measures and
Demographic Characteristics of Campus Ministry and Student Activities Annual
Gathering Participants

1.000
0.004 1.000
0.126 0.264 1.000
0.069 0.504 0.288 1.000
0.230 -0.137 -0.027 -0.021 1.000
0.222 0.001 -0.045 0.009 0.680 1.000
0.144 -0.045 -0.038 -0.174 0.582 0.594 1.000
0.198 -0.255 -0.132 -0.017 0.813 0.699 0.643 1.000
0.265 -0.180 -0.156 -0.039 0.800 0.747 0.572 0.873 1.000
* Coefficients in BOLD indicate a significant relationship between the two variables where N xy = 32, p <
.001 with Bonferroni correction.
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Table Q7

Inclusive Community

Respect for all Persons

Quality Education

Faith in the Presence of God

Concern for the Poor and Social Justice

Years at a Lasallian School

Highest Degree Earned

Age

Catholic Education Background

Spearman Correlation Matrix of Relationships among Core Principle Measures and
Demographic Characteristics of Discerning Leaders Participants

Catholic Education Background 1.000
Age 0.229 1.000
Highest Degree Earned 0.349 -0.289 1.000
Years at a Lasallian School 0.281 0.522 0.292 1.000
Concern for the Poor and Social Justice -0.081 -0.325 0.134 -0.243 1.000
Faith in the Presence of God -0.069 -0.141 -0.021 -0.112 0.658 1.000
Quality Education 0.015 0.306 -0.442 -0.325 0.322 0.455 1.000
Respect for all Persons 0.016 0.013 -0.097 -0.253 0.507 0.786 0.585 1.000
Inclusive Community 0.214 -0.152 0.249 -0.217 0.532 0.789 0.343 0.734 1.000
* Coefficients in BOLD indicate a significant relationship between the two variables where N xy = 19, p <
.001 with Bonferroni correction.
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Table Q8

Inclusive Community

Respect for all Persons

Quality Education

Faith in the Presence of God

Concern for the Poor and Social Justice

Years at a Lasallian School

Highest Degree Earned

Age

Catholic Education Background

Spearman Correlation Matrix of Relationships among Core Principle Measures and
Demographic Characteristics of Vandhu Paaru Participants

Catholic Education Background 1.000
Age 0.406 1.000
Highest Degree Earned 0.188 0.235 1.000
Years at a Lasallian School 0.254 0.578 0.402 1.000
Concern for the Poor and Social Justice 0.523 -0.210 -0.135 -0.529 1.000
Faith in the Presence of God 0.547 0.010 -0.172 -0.118 0.682 1.000
Quality Education 0.161 -0.142 -0.249 -0.582 0.628 0.711 1.000
Respect for all Persons 0.634 0.110 0.426 0.052 0.632 0.809 0.525 1.000
Inclusive Community 0.341 -0.225 -0.208 -0.401 0.657 0.859 0.863 0.672 1.000
*Coefficients in BOLD indicate a significant relationship between the two variables where N xy = 12, p <
.001 with Bonferroni correction.
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Table Q9

Inclusive Community

Respect for all Persons

Quality Education

Faith in the Presence of God

Concern for the Poor and Social Justice

Years at a Lasallian School

Highest Degree Earned

Age

Catholic Education Background

Spearman Correlation Matrix of Relationships among Core Principle Measures and
Demographic Characteristics of District Chief Administrators Association Participants

Catholic Education Background 1.000
Age 0.018 1.000
Highest Degree Earned 0.257 0.000 1.000
Years at a Lasallian School 0.435 0.402 -0.135 1.000
Concern for the Poor and Social Justice -0.351 -0.038 -0.109 -0.294 1.000
Faith in the Presence of God -0.339 -0.010 -0.207 -0.165 0.874 1.000
Quality Education -0.148 -0.024 0.000 -0.069 0.749 0.551 1.000
Respect for all Persons -0.238 -0.143 -0.082 -0.249 0.918 0.867 0.700 1.000
Inclusive Community -0.208 -0.137 -0.192 -0.163 0.911 0.798 0.628 0.839 1.000
* Coefficients in BOLD indicate a significant relationship between the two variables.
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Appendix R
Kruskal-Wallis Analysis of Variance for ROLE by Core Principle Perception Survey
Items for Various Programs
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Table R1
Kruskal-Wallis Analysis of Variance for ROLE by Core Principle Perception Survey Items
in Lasallian Leadership Institute Participants

Teachers of
Religious Studies
Core Principles of Lasallian Education n MDN
Concern for the Poor & Social Justice 12
4
Faith in the Presence of God 12
4
Quality Education 12
4
Respect for all Persons 12
4
Inclusive Community 12
4
* With Bonferroni correction; ns = not significant.

Teachers of
Subjects Other
than Religious
Studies

IQR¥ n MDN IQR¥
2.5 20
4
1.5
1
19
5
1
1.5 18
5
1
1.5 18
5
1
1.5 18
5
1
¥
Interquartile Range

Those who do Not
Teach
n
22
22
22
22
22

MDN
4
4
4
4
4

IQR¥
2
1
1
2
1

H
1.06
3.47
14.57
5.5
6.35

p value*
ns
ns
0.001
ns
0.05

Table R2
Kruskal-Wallis Analysis of Variance for ROLE by Core Principle Perception Survey
Items in Campus Ministry and Student Activities Annual Gathering Participants

Teachers of
Religious Studies
Core Principles of Lasallian Education n MDN
Concern for the Poor & Social Justice 13 4.00
Faith in the Presence of God 14 4.00
Quality Education 15 3.00
Respect for all Persons 14 3.50
Inclusive Community 14 4.00
* With Bonferroni correction; ns = not significant.

Teachers of
Subjects Other
than Religious
Studies

IQR¥ n MDN IQR¥
1.250 11 4.00 1.00
2.000 11 4.00 1.75
1.750 11 4.00 2.00
1.000 11 5.00 1.00
2.000 11 5.00 1.00
¥
Interquartile Range

Those who do Not
Teach
n
8
8
8
8
8

MDN
3.00
3.50
3.00
3.00
3.00

IQR¥
1.00
2.00
0.50
1.50
1.50

H
6.69
1.59
4.92
7.10
5.83

p value*
0.05
ns
ns
0.03
ns

